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Project Description


This project attempts to examine the relationships between parents and children who spend a year of study in post-high school yeshiva programs in Israel. The author reviews literature delineating normative behavior and expectations of adolescents who sojourn to Israel for the year. Based upon personal interviews with educators and questionnaire data from current and former yeshiva students, the author highlights issues relevant to the parent-child relationship, such as increased observance and parental reaction, the effects of modern technology upon the relationships and student adjustment upon return home. The author offers suggestions for enhancing the parent-child relationship throughout the year abroad. 


�
ABSTRACT


	It is an accepted practice for modern Orthodox high school students to embark upon a full year of study in a yeshiva in Israel following graduation. This practice is supported by parents and high schools alike, who consider the experience as helping to cement the valuing of a Torah lifestyle at this critical stage in the students’ lives. Yet, in recent years, there appears to be some indications of a backlash, as one hears parents expressing fears of their children becoming too religious while in Israel, and faulting the yeshiva programs for it. In this paper, the author attempts to explain this phenomenon through the exploration of parent-child relationships vis-à-vis a year of study in a yeshiva in Israel. 


	Initially, the author reviews literature outlining normative behavior for this young-adult population. The review addresses the drive to separate and individuate, parental attachment and its effect upon student adjustment, parental and environmental influences upon students’ religiosity, and the psychological manifestations of a student who travels abroad. Based upon the literature reviewed, the author maintains that for developmental and cultural reasons alone, students attending post-high school yeshiva programs in Israel are bound to undergo religious changes.  Further, the quality of the student’s familial relationships have an all-pervasive effect upon the students adjustment to the program and his/her ability to separate-individuate successfully. 


	Questionnaires addressing family relationships vis-à-vis the year in Israel were distributed to yeshiva program alumni as well as a small group of male and female students currently attending yeshivot in Israel. Personal interviews were conducted with American parents of alumni and of current yeshiva students, as well as with American high school guidance counselors, and educators and administrators in Israeli yeshiva programs.


	The author presents the results of the questionnaire, clarifying the limitations of the data in terms of its generalizability. Results of the questionnaires indicated that all students became more religious by the end of the year, and a considerable number of students reported being more observant than their parents. Approximately one-third of the sample had experienced or expected their readjustment to home to be difficult, yet very few students expected their relationships with their parents to be worse after their year in Israel. Rather, a substantial number of students expected their relationships with their parents to improve, as a result of maturity,  “Kibud Av Vaem” and appreciating their parents more. Over half the students had left Israel to visit their parents, and a majority of students enjoyed a visit from their parents. In general, the females in the study had more frequent contact with their parents throughout the year than the males did. While more males reported wishing to attend shana bet, a larger percentage of females felt their parents would be unsupportive of that wish


	In discussing the results, the author presents several psychological and social reasons why parents are uncomfortable with the increased observance in their children, and specifies “Shana Bet” as a major source of conflict between parents and children.  The author discusses how to differentiate between authentic and rebellious religiosity, dependent upon the presence of core anger in the student’s verbalizations. The author concludes that the parent-child relationship influences all aspects of the student’s Israel experience.  The more healthy the parent-child relationship, the more likely that the student’s religious growth will be based upon thoughtful consideration, and the more likely shana bet issues will be worked out to the satisfaction of both parent and child. 


	The author emphasizes that while many students expect to have adjustment difficulties upon return home as a result of becoming more religious, many do not attribute these difficulties to parental issues. On the contrary, many believe their relationships with their parents will improve. The author concludes with recommendations to ameliorate parent-child communication throughout the year and to ease the student’s return home. These suggestions include informative discussion sessions for parents provided by the high schools, and formal opportunities for parents to learn with their children while visiting Israel.  Yeshivot are encouraged to focus more thoroughly upon teaching students how to relate to their parents, gratefully and respectfully, upon their return home. The author proposes areas for future research.
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INTRODUCTION


	It is an accepted practice for Modern Orthodox high school students to embark upon a full year of Torah study in a yeshiva in Israel following graduation. Up to 90% of modern Orthodox high school graduates do so (Berger, 1997, p.5).  This practice is supported by parents and high schools alike, who consider the experience as helping to cement the valuing of a Torah lifestyle at this critical stage in the students’ lives. 


	While the modern Orthodox community has broadly accepted a year of study in Israel as a natural and positive component of Jewish education, there appears to be indications of backlash as well.  These days, it is not uncommon to hear modern Orthodox parents expressing fears that their children will become too religious while in Israel, and that this change will create conflict within the family and impact negatively upon the students’ future.  One may also be acquainted with parents whose children have returned from Israel more religious, and have heard about family stress that had ensued. There are also indications that in some modern Orthodox Diaspora communities, the number of students choosing to study in Israel after high-school is on the decrease.


	Even while yeshiva programs are enjoying full enrollments at present, the administrators of these programs must familiarize themselves with this issue. If parents feel unsafe about sending their children to Israel for the year, then, ultimately, the yeshivot, the students and the Jewish people as a whole, will suffer.


	This paper will attempt to understand aspects of the parent-child relationship vis-à-vis a year of study in an Israeli yeshiva program. It will also describe the current reality and interventions that may be of help to yeshivot, parents and students.


The Late Adolescent: Developmental Issues


	Before we examine the parent-child relationship as affected specifically by the year in Israel, we must first understand what kind of behavior is normative for the high school graduate. Developmentally, late adolescents or young adults are engaged in a process of separating and individuating from their parents.  According to Rice (1992) separation-individuation refers to “the process of creating one’s sense of differentiation from parents and achieving some degree of self definition. The process involves moving from dependence on parents to increasing independence from parents.”  According to Miriam Schachter, a social worker who has worked with many young adults, students at this age embark on a journey “to find out who they are in the context of their communities, their families and the ideas they are exposed to.” Part of this journey includes looking for alternative authority figures and a set of values that uniquely reflects who these students are. Some of these figures or values may be separate or different from those of their parents and the communities within which they grew up. Additionally, dress and body are often the external manifestations of this identity struggle (Miriam Schachter, 1999). 


The Role of Parental Attachment	


	Theorists such as Anna Freud emphasized that adolescence is a “period of inevitable stress during which conflict and detachment from parents are expected (Kenny & Donaldson, p. 431).”  Others have played down the necessity for conflict, but “emphasize the importance of shedding dependencies, deidealizing parents, and developing a psychologically separate sense of self (Kenny & Donaldson, p. 431).”  More recently, research and theory suggest that successful separation and individuation do not necessitate conflict and/or complete disengagement from parents. Rather, parental attachment, defined as “an enduring emotional bond with parents (Schultheiss & Blustein, 1994, p. 249)” and family support “provide the necessary base for autonomy development (Taub, p. 645).” In other words, psychologically healthy, well-adjusted college students are those who have achieved autonomy within the context of an interdependent, rather than a independent, relationship with their parents  (Taub, 1997; Kenny and Perez, 1996).


	Developmental theorists such as Gilligan (1982) have emphasized “the importance of connections and relationships throughout women’s lives (Taub, p. 645)” and the prominence of relationships in women’s psychological development. These relationships are so vital for females that “maintaining attachments may be more important psychologically than viewing oneself as a separate individual with self chosen attitudes (Kenny & Donaldson, 1992, p. 432).” Unfortunately, women’s “desires for interpersonal connection are often mistakenly equated with dependency (Kenny and Donaldson, 1992, p. 432).” 


	In fact, current research (Rice, 1992; Taub, 1997) seems to indicate that college women are not necessarily more dependent than college men, but rather, the nature of their relationships with their parents, throughout their attempts to individuate, differ from those of college men.  For instance, Rice (1992) found that both college men and college women “did not differ in terms of average independence from parents (p. 211).” Yet, gender-specific differences were found with regard to the role of parents in that process. For college men, closeness to fathers was helpful before “important developmental transitions (p. 211),” but, following those transitions, men looked to their peers for support. In contrast, college women maintained consistent relationships with their parents throughout. Rice’s findings indicated that the college women’s relationships with their parents were  “consistent correlates of social and emotional well-being (p. 211). “ In other words, connectedness to parents plays a more consistent role in women’s college adjustment than in men’s college adjustment.


	The question remains to be asked: what exactly is parental attachment? In attachment theory, the most healthy form of attachment to a parent is “secure attachment” characterized by “positive affect, support for autonomy and emotional support (Kenny & Donaldson, 1992, p. 435).” Recent studies have found “positive relationships between parental attachment and measures of social competence, psychological functioning, adjustment to college and career development (Kenny & Donaldson, 1992, p.432).”  These studies suggest that the more well-adjusted college students are, socially, academically, emotionally and otherwise, the more likely they are to have a fond relationship with parents who are supportive of them and independent strivings.  


	The literature also supports the opinion that a conflicted relationship with one’s parents will not lead to healthy psychological adjustment. In reviewing studies of separation-individuation in young adults, Rice (1992) consistently found that conflictual independence, defined as the absence of anger, resentment, anxiety or guilt about separating from parents, was associated with healthy college adjustment (p. 204).  In his study, Rice found that daughters who experienced angry relations with their mothers and sons reporting conflictual relations with their fathers were at greater risk for adjustment difficulties in their freshman year.  Kenny and Donaldson (1992) also indicated that “ the presence of anxious and resentful parental relationships was the strongest predictor...of problems in college adjustment (p. 435).”  They explain that “parental relationships in which students are experiencing guilt, anxiety and resentment are unlikely to offer a secure base of support or comfort (p. 435).” Further, 


“feelings of anxiety and guilt do not represent a sense of healthy connection to parents, but rather the kind of connection that can interfere with the development of a competent and differentiated sense of self...The data suggest that it is this dimension of individuation that is most critical to college adjustment (p. 436).”


	In other words, an unhealthy relationship between a young adult and his/her parents will impede upon the young adult’s ability to separate from his/her parents, which may lead to maladjustment, depression and other emotional problems in college (Richards, 1991). 


	To summarize, contemporary views of separation-individuation in young adulthood consider parental attachment to play an important role in the maturation process, in contrast to earlier developmental theories, which emphasized complete disengagement from parents. The role parental attachment plays in the separation-individuation of college women appears to be more central and continuous than it is in the separation-individuation of college men. College students whose relationships with their parents are free of guilt anger or anxiety will better separate and adjust to college than those whose relationship with their parents are conflicted. The latter group is more susceptible to depression and emotional problems.


Religious Influences in the Family Context


	The population of interest in this report is that of modern Orthodox high school graduates who spend a year studying in a Yeshiva in Israel. Still, much of what has been learned about college freshman is relevant to our population of interest. While myriad differences exist between the experience in Yeshiva and the experience of freshman year in an secular university, one common denominator is developmental; in both cases, these young adults have left their families and homes for the first time, to enter a situation in which they are considerably more independent, physically, intellectually and emotionally, for an extended period of time. One important difference between freshman year and the yeshiva year is the pervasive presence of religion in the yeshiva experience.  Indeed, most colleges do not cite “a religious experience” as one of their primary goals. In contrast, yeshivot are primarily concerned with providing students with an authentic religious experience, and each institution goes about it in its own unique way. How the yeshiva student responds to the religious opportunities afforded him/her, and how his/her own religious identity evolves, may be influenced by a variety of factors, such as the quality of their relationship with their parents, as discussed above. Another strong influence upon the student’s religiosity is the religiosity of their parents. 


	Research in the area of values transmission clearly indicates that the religiosity of young adults is strongly influenced by the religiosity of their parents. For example, in a study of religious transmission in Australia, Hayes and Pittlekow (1993) found that “the most important predictors of Australian religious belief patterns are parental characteristics clearly associated with religion - parental discussion of religious beliefs in the home and the personal religious commitment of the parents (p. 761).”  Moreover, studies (Hayes & Pittlekow, 1993; Myers, 1996) indicate that intergenerational transmission of religious values is maximized when the parents are in agreement about religious issues and belong to the same denomination. This ensures that “offspring do not receive mixed messages about the role of religion in life (Myers, 1996, p. 863)”.


	 Successful religious transmission is also positively related to a lack of marital and familial conflict within the home. Myers (1996) maintains that “the quality of the relationships between parents and children while the children reside at home significantly conditions the ability of parents to transmit their religiosity...Thus, positive parent-child relationships foster continuity in religious behaviors between generations (p. 865).” In their review of the literature, Hayes and Pittlekow (1993) state that “Both conjugal harmony and parental support are paramount in facilitating the religious commitments of their children. Parents who are highly supportive and supervise the religious beliefs and practices of their offspring tend to have children whose values are similar to their own (p. 756).”  In contrast, “parental harshness or authoritarianism has been shown to result in religious rejection and alienation among offspring (Dudley, 1978 in Hayes & Pittlekow, p. 756).”


	While Myers (1996) concluded that parental religiosity is the central factor in determining offsprings’ religiosity, Hoge, Petrillo and Smith (1982) found a different result.  In their study of religious transmission of mother-father-youth triads from Catholic, Baptist and Methodist churches, they found that “the effect of denominational membership is slightly stronger overall than the effect of parental attitudes (p. 575).” Hoge et. al. concluded that “Children evidently get their values from extrafamilial culture as much as from their parents.  Something in the larger social structure strongly influences them...the fact that denominational membership predicted the children’s values points to the importance of extrafamilial groups for value socialization (p. 578).”  


	The studies discussed heretofore indicate that the parent-child relationship is a primary influence upon both the young adult’s overall adjustment once he/she has left home, and upon the religiosity the young adult maintains into adulthood. It follows that for any religious changes students in yeshiva programs undergo during the course of their year in Israel, the literature would suggest that the parental relationship plays a central role. Yet, the study by Hoge et. al. (1982) suggests that extra-familial influences, such as the Yeshiva and its environs, also impact significantly upon the religious development of the Yeshiva student. 


 Study Abroad


	The research cited above regarding college student adjustment provides important insight into what our yeshiva students bring to the table, psychologically and emotionally, as they embark upon their year in Israel. However, as suggested by Hoge et.al. (1982), factors beyond the student him/herself also effect the students experience. For example, Berger (1997) elucidates that a year of study in a yeshiva in Israel is much more than just Torah study. In fact, it is a year in which “these students are surrounded by an environment in which the principles that they have studied are practiced on a day-to-day basis in a clear, noticeable way...the lifestyle all around is one that supports adherence to ritual practice...This all encompassing atmosphere of ritually practiced religious Judaism as a norm of behavior is a powerful force that impacts on the American day school graduate all day, every day (p. 10).”  In other words, these yeshiva students not only encounter, but actually live within a culture that is different from the modern Orthodox American communities from whence they came.


	Seen in this way, the year in Yeshiva can be likened to a “year abroad” as discussed in the literature investigating college student’s experiences. Indeed, the literature suggests that students who study abroad often undergo changes in lifestyle and values as they adapt and learn from the new culture. This adaptation has often been characterized in terms of a U-curve (Nash, 1991), in which the sojourner enters the new culture with a good sense of well- being. This well-being drops as the person begins to grasp the foreign culture. Finally, as they learn to cope, their well-being rises again. Raschio (1987) cites an extension of the U-curve concept called a W-curve, in which the reentry and adjustment to the home culture are included (Gullahorn and Gullahorn, 1963 in Raschio, 1987 and in Koester, 1984).  For the purposes of this paper, the reentry literature can be instructive as to what we can expect a sojourning student to experience as he/she reenters the home culture. 


	In his study of returning students from Italy, France, Spain, Germany and Peru, Raschio (1987) found that most reported having gained from their experience abroad “a) a sense of personal change, b) a feelings of uniqueness or autonomy, c) linguistic improvement, d) values clarification and e) a sense of independence.  He points out that “because of diverse experiences abroad, psychological factors and elements in the home environment, each person’s reentry process is a very personal experience (p. 157).” Yet, overall, to a greater or lesser degree, students returning from abroad can be expected to undergo reverse culture shock, which has been defined as “temporal psychological difficulties ... in the initial stage of the adjustment process at home after having lived abroad for some time (Uehara 1983 in Raschio, 1987).” In his study, Raschio (1987) found that these difficulties generally stemmed from “the conflict that resulted when these returning students initially compared societies and life-styles using their new perspectives. Personal conflict arose as the students became aware of changes in themselves and in others, as well as physical and cultural differences between the foreign and home countries (p. 158).”  


	How these returning students adapted to their home culture depended on how they dealt with the perceived differences between the host and home cultures. Efforts to decrease the impact of reverse culture shock included finding friends who had similar sojourning experiences and seeking support and validation through discussion of their experiences.”  Interestingly, these returning students had expected their families and friends to be the more receptive to their experiences and needs upon return. But, “ they were shocked to find that only rarely was the entire family or full circle of friends able or willing to listen (p. 158)”, except for those who may have studied abroad themselves. 


	The responses of the returning students to their home culture ranged from those who appreciated the differences and changes, learning and growing and readapting successfully, to those who rejected the cultural differences and values and rebelled against the home culture, and stunting readaptation. Koester (1984) points out that those students who do not anticipate that there will be a readjustment period will experience added pressure upon the return home. Further, she indicates that “the sojourners who experience the greatest difficulty in the home adjustment may be those who were most successful in adapting to the foreign culture (Brislin and Van Buren in Koester, p. 252). These assertions point to the importance of preparing sojourning students, and especially those most changed by the experience, for what to expect upon return home. This will be discussed at greater length later.


	In sum, the sojourning student may undergo changes in attitudes, values and lifestyle and is likely to initially experience, to some degree, some psychological difficulties upon return to the home culture. How the returning student adjusts to the home culture will be influenced by previous success in adapting to the foreign culture, reentry expectations, social support, and validation. Adaptation will also be effected by the extent to which the student understands and appreciates his/her personal changes and the differences in him/herself and between the two cultures and regards reentry as a learning and growing experience. 


Profile of a High School Graduate Who Sojourns Abroad


	The literature reviewed above indicates that there are certain behavioral manifestations, which are associated with late adolescence that are normative for this age group. As these young adults search for their own identities, they will search out and experiment with alternative authority figures, values, attitudes and fashions. This behavior is healthy and part of the growth process. Inherent in this process is a move away from dependence upon parents, physically, psychologically and socially, to a state of independence and separateness from them.  In healthy young adults, the push toward autonomy is not mutually exclusive with maintaining supportive relationships with parents, but rather, it is bolstered by parental support. This statement is particularly true for females, for whom a consistent, positive relationship with parents is strongly associated with adjustment.  The opposite is also true, that the more conflict, anxiety, anger or guilt the young adult feels about becoming independent from his/her parents, the less successful he/she will be in adjusting to new, more independent situations. 	


	The literature reviewed also emphasizes that a young adult’s religious behavior is strongly influenced by parental religiosity and marital harmony. Students whose parents are in agreement about religious belief, whose parents are involved in religious life, and whose parents’ marriage is happy are more likely to resemble their parents in religious belief and practice. 


	Finally, the studies cited suggest that the student who sojourns to a new culture may assimilate at least some of the values and lifestyles of the host culture. While this is likely to be true for the students who spend a year in Israel, it may be so to a lesser degree than an average American student who travels to a foreign country. That is because there is a subculture within the yeshiva programs, which contains aspects that are in fact very familiar to the Jewish high school graduate. For one, the culture of religious Orthodoxy experienced in the yeshivot is the same Orthodoxy the student has experienced his/her whole life, albeit more consistent and intense in the yeshiva. Further, many of these students come to Israel with a majority of their senior class. Several of their friends may attend the same yeshiva and those in other yeshivot are easily accessible. Finally, as several of these yeshiva programs cater solely to English speakers, many students will not have had any close contact with Israeli peers throughout the entire year. In that sense, they have been exposed more to American culture while in Israel, than the Israeli culture itself. A major difference between the yeshiva culture and the culture of American Orthodoxy lies in the yeshiva’s total emphasis on spiritual growth and consistent halachic observance, as will be discussed later. Therefore, we would expect these students to experience some reverse culture shock upon returning home, related to this cultural divergence.


 


�
METHOD


Sample


	Participants included 94 recent alumni of Israeli yeshiva programs, who currently reside in the U.S. Seventy-three of these respondents were female, and 21 were male.  


	Participants also included a total of 51 students currently enrolled in a yeshiva program in Israel, of which 30 were male and 21 were female. Ages ranged from 18-19. These students were recruited from the male and female programs of the same institution, in order to achieve some level of comparison. 


	Six sets of parents were interviewed, three with mother and father present and three with only mother present.  Five of the families had children who attended an Israeli yeshiva program in the recent past, and one had a child attending a program currently. The male and female children these parents represented were about equal in number. Four families were from the East Coast, and two were from the mid-west.


	Interviews were conducted with five administrators of yeshiva programs in Israel, four of whom were from girls yeshivot and one from a boys yeshiva. Interviews were also conducted with two Israel program guidance counselors in Jewish high schools in the U.S., as well as with the mashgiach of Yeshiva University.   An interview was also conducted with an educator at a girls yeshiva who is also a clinical psychologist (See Appendix A).


	In response to an open-ended question regarding familial dissonance and the year in Israel sent out over the Lookjed email list, I received correspondence from an educator in a girls yeshiva and from a pulpit rabbi (See appendix A).


Measures and Procedure


Questionnaires to Yeshiva program alumnae: A questionnaire addressing the issue of family relationships and the year in Israel (See appendix B) was disseminated to several hundred recent yeshiva program alumnae via the Tehilla Zeira email list.





Questionnaires to current yeshiva program students:  A questionnaire addressing the issue of family relationships and the year in Israel (See appendix C) was administered to 30 males and 21 females currently attending a year-long Israeli yeshiva program. Several of the items on this questionnaire were identical to those asked of the yeshiva program alumni. A teacher distributed the questionnaires during class time. All the female respondents completed the questionnaire during class. The male respondents completed the measures either during or after class.


Personal Interviews with parents: 	All parents were interviewed in their own homes. Parents were asked open-ended questions about their expectations of and experiences with their children in the context of the year in an Israeli yeshiva program.


Personal interviews with administrators and educators: Interviews were conducted via face-to- face contact or telephone. Respondents were asked open-ended questions about their views of the issue of parent-child relationships within the context of the year in an Israeli yeshiva program (See appendix A).


�
RESULTS


Primary Findings From the Questionnaire Data - Current Yeshiva Students and Yeshiva Program Alumni	


	


	Questionnaire response frequency percentages for alumni and current students are reported in Table 1. Well over half the male and female alumni, and close to all current male and female students reported being more observant as compared to before they attended the yeshiva program.  Well over half the alumni, and close to all the current female students reported being more observant than their parents, while slightly less than have the current male students reported being so. Approximately one-third of all respondents reported expecting/ having experienced readjustment to home as “difficult” or “very difficult.” 


	Almost half the sample of alumni females and current female students reported expecting/ having experienced their relationship with their parents to improve upon return home. A comparable percentage of these two groups reported expecting/having experienced their relationship with their parents to remain the same as before they left for their year in Israel. Only a small percentage reported that their relationship with their parents worsened following the year in Israel. 


	Of alumni males, only five percent reported having experienced an improved relationship with parents upon return home, with 81% reporting no increase or decrease in the quality of their relationship with their parents.  In contrast, approximately two-thirds of the current male students reported expecting an improved relationship with parents, with 1/3 expecting no change in the quality of relationship. 


Additional Findings of Questionnaire Data - Current Yeshiva Students


	Table 2 indicates that over half the current male and female students left Israel to visit their parent’s during their year in an Israeli yeshiva program. Further, almost all the current student respondents received a visit from their parents during the course of the year.  Of those parents who visited, approximately one-third of parents spent some time in their child’s yeshiva, attending shiurim with their child. 


	Twenty percent of the current male students, as compared to 43% of current female students, reported being in contact with parents via phone, fax or email, over three times a week.  These findings may indicate differing trends for males and females regarding communication patterns with parents. 


	Over half the current male students reported wishing to stay for Shana Bet. Of those male students, 29% expected their parents to be unsupportive of that wish. In contrast, 43% of current female students reported the desire to stay for shana bet, but well over half of those females expected their parents to be unsupportive. These findings may indicate differing trends among males and females with respect to parental attitudes about Shana Bet.
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Less observant�
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�
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after yeshiva�
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parents will improve�
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�
�
�
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�
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Alum Males


n=21�
67%�
7%�
67%�
�
38%�
5%�
14%�
�
Alum Females n=73  �
63%�
7%�
68%�
7%�
38%�
44%�
7%�
�
Current Males


n=30�
87%�
7%�
47%�
�
30%�
67%�
0�
�
Current Females


n=21�
100%�
�
90%�
�
33%�
48%�
5%�
�
Table 1.


Response frequency percentages to items on the alumni and current student versions of the questionnaire.
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�
�
�
�
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n=30�
53%�
87%�
62%�
20%�
57%�
29%�
17%�
�
Current Females n=21�
67%�
90%�
68%�
43%�
43%�
56%�
29%�
�
Table 2.


Response frequency percentages for items on the questionnaire that was administered only to current students





�
DISCUSSION


	It must be emphasized at the outset that this study is not an empirical one. Statistical analyses were not run on the data, and various intervening variables, including small sample sizes, absence of a control group and non-random sampling, limit the ability to generalize the results. Nevertheless, the findings of this investigation suggest certain trends that are informative and may be valuable for further study.


Increased Observance


	In his study of the impact of Israeli yeshiva programs, Berger (1997) found that a large majority of students reported changes in their religious ritual observance and attitudes while in Israel.  Students generally reported an increase in behaviors such as prayer and fasting, modest dress and commitment to Torah study, as well as a more negative attitude toward secular pursuits such as R rated movies.  The current data for both yeshiva program alumni and current yeshiva students support Berger’s findings. Additionally, several of the parents interviewed reported that their children had demonstrated an increase in the religious behaviors listed above.


	Several factors may be influencing the intensification of religiosity in yeshiva students. As stated earlier, we can expect all young adults to search for identity and independence. Whether the high school graduate goes to Israel for a year or goes straight to college, changes will take place and this behavior is normative. With regard to the search for identity, the difference between the yeshiva student and the college student is in kind rather than in degree; The yeshiva student expresses his/her identity by becoming more religious; the college freshman may become more politically active, or become a vegan, and so on. It must be emphasized that the yeshiva student’s religious change is not solely a function of being in Israel. Rather, young adults will always be searching for identity, looking to adopt attitudes, values and behaviors that make up the unique and special people that they are.  


	Indeed, the milieu of the yeshiva intersects with the student’s developmental thrust for identity and independence.  Berger (1999) considers the yeshiva environment a major influence upon increased observance when he states, “the change that takes place in these behaviors during the year stems from the students being in an environment where these are the norms of conduct. The values of the yeshiva environment differ significantly from that of the students’ communities at home. It is not the learning per se that brings about the change, rather it is the environment...It is important to note that this different lifestyle is not merely the lifestyle of the yeshiva, but is the lifestyle of the Israeli community in which the student lives (p. 10).”  These students are now in a setting where they are free to explore their own personal religious values and fine-tune their religious behavior and ideology in a way they were not able to do while in their parents’ homes.   They seek out alternative authority figures, such as rebbes or teachers, and may be strongly influenced by them (Miriam Schachter, 1999).


	How exactly does the yeshiva environment differ from the student’s home environment? Levine (1984) has described yeshivot in Israel as all sharing 


“an overriding faith in the Torah, a relatively rigid interpretation of  Halacha and, as in any other orthodoxies, relatively inflexible demands on their members’ religious behaviors (e.g. prayer, study, rituals) and personal demeanor (e.g. no premarital sex, no masturbation, no drugs, no frivolous behavior). Each has a strong Head Rabbi (Rosh Yeshiva) who if not deified, is treated with reverence, awe and obedience, and a number of younger rabbis who bear the brunt of the teaching and programming (p. 184).” 


	Descriptions from students in the current study also reflect the sheltered nature of the yeshiva. One male student wrote that “Life in yeshiva is very easy everything placed in front, you’re in a bubble so to speak. This bubble that which is very addictive.”  Another male student characterized the setting as “a completely closed Torah environment.”  A female student described it as “an isolated environment where everything is much easier” and another described it as a “utopian, carefree experience.” In consonance with Levine’s (1984) description, a yeshiva program alumnus wrote the following in a “survival guide” handbook produced by a particular yeshiva for students returning to America: 


“Don’t overload on courses...don’t get involved in extra curricular activities...most will not help you spiritually or academically...try to be friendly with serious people. If necessary, stay away from old friends who are not on a great madregah...many people have gotten chizuk by adopting yeshivish dress: white shirt, dress pants, jacket, and hat. ...make your night seder fixed at least from 8:00PM-10:00 PM 	Sun-Thurs...Once in a while relax, but only with the right chevra and only for the limited necessary time. Consider being mekabel not to watch television...besides the batala, the programs are usually antithetical to Torah at best, and at worst outright asur (Bleiweiss, 1998, p.23).”


	From this alumnus’ advice and the descriptions of the students, we gain a sense of the atmosphere of the yeshiva. Clearly, the yeshiva is one that is protected from outside influences, serious, and thoroughly focused upon Torah learning. This environment is distinct from the modern Orthodox communities in the U.S., which were described by a New York Times reporter as places where “huge houses are being torn down to build even huger ones (Gross, 1999)” and in which “they walk to their Orthodox synagogues on the Sabbath, where men and women are separated in prayer. But as the adults worship, their sons and daughters, in the temple lobby, trade Pokemon cards (Gross, 1999).” 


	This description of the modern Orthodox community in America suggests a lifestyle embodying both piety and excess, two values that are contradictory. Indeed, the values taught to modern Orthodox students in America may contain a mixed message. In contrast, the yeshiva atmosphere is focused upon only one of those values, piety.  Materialism is not encouraged. In his study of students in yeshivot for the newly religious, in Israel, Levine (1984) described the yeshiva students he was studying as “living in extremely modest circumstances, tiny apartments or rooms, on bare subsistence levels of income. Communal food consisted of plain fare, clothing was functional, outside entertainment uncommon. Their lives were (are) entirely devoted to the study of the Torah and the demands of the Yeshivot (p. 184).”  While the facilities of Israel programs for modern Orthodox students are generally not as modest as those described by Levine, they are generally unpretentious, and fit Levine’s description. 


Parents and Children in the Context of a Year of Study in an Israeli Yeshiva Program


	Berger (1997) explained that the 


“Jewish schools in America look to programs in Israel as a means of strengthening 	the Jewish identification of their students; as an experience which affirms and strengthens the bond with the Jewish people; as an opportunity to create some sort of relationship with the Jewish state; and as a source of motivation for the continued study and activity at home (p.6).”


	Indeed, the parents I interviewed articulated similar hopes of what their children would gain from a year in Israel. Many parents also emphasized the importance of their children experiencing independence and gaining maturity.


	Moreover, all the parents interviewed were involved, to a greater or lesser extent, in their children’s choice of yeshiva. Several of the parents interviewed had attended the Israel Programs Fair at their child’s high school, in which they had the opportunity to obtain information about the various programs available. Most parents acknowledged that the programs fairs were uninformative. In their opinion, the representatives sent by the programs were often not well-versed enough in the information parents wanted to receive, or were alumni rather than the actual program administrators. Further, they felt that a fifteen minute information session was hardly enough time to get a good sense of the program. While the group of parents I interviewed was small and not necessarily representative of the broader modern Orthodox parent body, their opinions indicate that the usefulness of the Israel programs fair in its current form may warrant future examination.  


	A few of the parents stated that they had gone with their child to visit various programs in Israel the previous year. By doing so, they were able to witness the goings on of the yeshiva first-hand, and thus make a more educated decision about where their child should go. This phenomenon of parents and children visiting actual yeshivot prior to the year in Israel is becoming more common (Linda Derovan, personal communication, see Appendix 1). 


	Among the parents interviewed, several allowed their children to make the ultimate decision of where he/she wanted to go, within a specified range of programs. The range of programs within which the child was allowed to choose was generally defined by the parents concerns for their children.  Parents stressed the importance of knowing their child and their child’s needs. For example, one set of parents sent their son to a particular yeshiva because they felt their son needed motivation, which that particular program provided. Another mother knew that her daughter needed a learning atmosphere that was not too intense, and sent her daughter to a yeshiva of that sort. 


	Additionally, religious philosophy played a strong role in the constraints parents placed upon their child’s choice of yeshiva. Parents expressed the importance that their children attend schools that were in line with their own religious philosophy, which for this group meant a modern-Orthodox/religious Zionist approach.  


	Dr. Caroline Peyser, a Jewish educator and clinical psychologist, indicated that providing these young adults with a choice of programs, within a specified range, is healthy and appropriate. Parenthetically, she points out a new phenomenon among Jewish high school graduates; namely, students who do not want to attend a program in Israel but are being forced to by his/her parents. This is in stark contrast to two decades ago, when the phenomenon of spending a year in Israel was much less common, and children often had to plead with their parents to let them go.  In most instances of the coerced student, problems arise, and some of these students will do things to get themselves expelled. Dr. Peyser maintains that parents who push their young adult offspring, rather than providing them with the ability to choose, are making a mistake (Dr. Caroline Peyser, personal communication, see Appendix A).


Parental Discomfort with the Student’s Religious Change


	It has already been demonstrated that most students who go to learn in Israel for a year are going to become more observant, and clearly, there are parents who are uneasy with it. As one parent stated, “We want them to learn more, but to a certain degree... we want them to come home the same way.”  One educator shared with me that “I know parents that have sent their children on the plane with the parting words - “I better get you back just the way that I am sending you!” (Emily Shapiro, personal communication, see appendix A).


	Furthermore, an administrator with extensive experience dealing with students in yeshiva programs, stated that there exists a network of parents in America who warn each other about “what is going to happen to their kids (Linda Derovan, see Appendix A).” What is the basis for this discomfort? 


	Indeed, the present study suggests that parents’ “expectations that their children are going to change religiously” is justified. Nevertheless, these parents continue to send their children to Israel for the year. Obviously, parents, on the whole, want their children to go to Israel, and to gain and grow from the experience.


	Yet, socially, parents may be concerned that the change in religious lifestyle their child takes on will negatively effect family activities. For example, if a child returns from Israel having decided he or she no longer wishes to go mixed swimming at a beach, much less go to a beach at all, the family who has always gone to the beach may be annoyed or frustrated.  Or, the child who is determined to pray consistently three times a day may ask a parent to pull over to the side of the road so that he/she can do so. These and other possibilities may cause discomfort to the parent who cannot relate to the child’s religious needs (Interviews of parents; Emily Shapiro, Yamin Goldsmith, Linda Derovan, personal communications, see Appendix A). 


	Psychologically, the parent’s fears of religious growth in their children may stem from several factors.  The child’s newfound religious fervor may create a challenge to the parent who is insecure about his/her own observance.  As Miriam Schachter (1999) has stated, “We are usually not actively deeply involved in our own spirituality, or in our own Torah learning... Maybe some of these parents are not fully pleased with the decisions they’ve made about their own lives or levels of observance.” Some parents may be envious of their children’s opportunity to learn. Still others may not have successfully individuated, and thus to see their own children becoming independent and establishing their own identity is threatening (Miriam Schachter, 1999). 


	There are those parents who fear that their children will be critical of their religious lifestyle, resulting in feelings of rejection and distance.   Some of these parents have actually witnessed their own or another’s child return from Israel extremely religious, some maintaining a “holier than thou” attitude, and the family conflict that has ensued. 


	Finally, ideologically and practically, the modern Orthodox parent worries that his/her child will reject the secular world and what it has to offer. Specifically, parents of males are concerned that their sons will not want to pursue a degree or profession, and will ultimately choose a kollel lifestyle in which the parents must support them.  For parents of females, the fear may also be a withdrawal from secular pursuits, but more significant is the fear that their daughters will marry the “kollel guy” described above, and marry much earlier than the parents had hoped (Tova Rhein, Rabbi Sussman, personal communication, see Appendix A; Miriam Schachter, 1999; Levine, 1984). Rabbi Yosef Blau,the mashgiach ruchani of Yeshiva University explains that when modern Orthodox parents see their child come back with a black hat, they feel they have lost control of their child.


	This fear of  “frumming out” has its basis.  For instance, a certain yeshiva put out a “survival guide”, with various divrei Torah and messages from teachers and alumni about how to “survive” upon the return home. The title of this guide alone insinuates an alarmist approach to the secular culture of America and suggests to the students that returning to their homes and familiar surroundings is putting their spiritual lives in peril. In this “survival guide”, a yeshiva alumnus recommends to students attending university after the year in Israel that they adopt “yeshivish dress: white shirt, dress pants, jacket and hat (Bleiweiss, 1998, p. 23).” He also asserts that “there are so many clubs and activities, most will not help you spiritually or academically. For example, a friend of mine is in a play, which is mevatel his learning and also not so kosher. Don’t worry about your resume. You can get a job with a good GPA, and if necessary, a summer job (p. 23).”  The message conveyed to the yeshiva student here is that secular pursuits are of no real value, a message that contradicts a major tenet of modern Orthodoxy. This example does not suggest that all students are receiving this kind of message from their yeshivot. Nevertheless, the presence of these “helpful hints” in a school-sponsored handbook suggest that this attitude does exist.


	Considering this particular concern about the child becoming more “right wing”, it is not surprising to learn that the issues around which there is usually the most conflict between parents and students is shana bet (David Katz, Rabbi Yosef Blau, Rabbi Sosefsky, personal communications, see appendix A).  One administrator expressed that while many of the yeshivot promote shana bet, many parents are “floored” when they find out their child wishes to stay in Israel another year, and parent-child conflict is virtually guaranteed (Rabbi Yosef Blau, personal communication, see Appendix A).  


	Shana bet may be difficult for the parent to accept for the simple reason that the parent misses his/her child and wants to be near him/her. Yet, some of the administrators and parents I spoke to felt that what worried parents most about shana bet was the fear that the student would not obtain the professional education he/she and his/her parents had originally planned for him/her. Another conflictual issue similar to shana bet is a student’s wish to switch colleges in order to place his/herself in an environment more conducive to Torah learning and a religious lifestyle.  	


	For example, one set of parents interviewed had a son who, following shana bet, wanted to live at home with his parents, attend a local college and spend significant time learning at a local yeshiva, instead of attending Yeshiva University, as originally planned.  In this case, the son ultimately went to Yeshiva, though the parents admitted, “He did it for us.” According to his parents, he is still having adjustment problems in college.  In another case, the son actually did switch from Yeshiva University to a more right-wing yeshiva, which had a joint program with a local university.  One set of parents had a daughter who, following her year in Israel, decided to switch from a secular university in New York to Stern College. The fact is that some yeshiva programs actually promote Yeshiva University over secular universities, and this has influenced many students to switch from Ivy League or other prestigious secular universities. Further, there are yeshivot who discourage Yeshiva University and encourage students to attend local colleges so that they can spend more time studying in a nearby right-wing yeshiva.


	The behaviors parents engage in, namely direct involvement in the decision about which yeshiva to attend, actually sending their children off to yeshivot in Israel, and simultaneously bemoaning what will become of their children while in Israel, suggest that an ambivalence may exist among some members of the modern Orthodox parent body.  At the extreme, parental fears about the potential religious change in their children led a small group of parents in a modern Orthodox high school to lobby the parent-body of the senior class not to send their children to Israel for the year. Ultimately, these parents were not successful (Hillel Lichtman, personal communication, see Appendix A). Further, an administrator informed me of cases in which parents made their children sign contracts before letting them go to yeshiva in Israel. For example, one girl had to sign a contract that she would not get married until she returned from Israel. 


	In the end, the kind of relationship that exists between parent and young adult will influence every aspect of the student’s experience in Israel, including the initial decision of which yeshiva program to attend. As stated earlier, studies consistently suggest that the extent to which the student’s relationship with his/her parents is free of anger or guilt, the extent to which the parents marriage is happy and the extent to which the parents are religiously involved will all influence how the student adjusts to the year in Israel and how he/she will evolve religiously (Rice, 1992; Kenny & Donaldson, 1992; Taub, 1997; Myers, 1997; Hayes & Pittlekow, 1993).  Therefore, we would expect the student who has a good relationship with his/her parents, whose parents have a healthy marriage and whose parents send consistent, positive messages about their observance, to adjust well to the yeshiva year. Further, we would expect them to become more religious as a result of thoughtful consideration of the influences around him/her, and to be able to arrive at a healthy rapprochement with their parents regarding issues like shana bet.


	However, the person whose relationship with his/her parents is conflicted, or who has problems back at home, is likely to experience more difficulty adjusting to the year in Israel, and is also more likely to swing, one way or the other, religiously. Educators and administrators have cited issues such as divorce or parental illness as hindering student adjustment to the programs. One administrator suggested that as much as 80% of all “turnaround kids”, that is, those that become extremely religious, have problems back at home (Rabbi Yosef Blau, personal communication, see Appendix A).  How does one distinguish religious growth, which is authentic from that which is rebellious?


	Schachter (1999) asserts that one must listen for the levels of hostility these young adults express. The more core hostility one hears, the more likely it is that something beyond pure religious motivation is afoot. Schachter explains that “young adults can use these religious issues to express their general anger and conflict with their parents...They can be a cover for other conflicts in the family that are going unaddressed (Schachter, 1999).”  It cannot be overemphasized that the quality of the parent-student relationship will pervade all aspects of the student’s development. 


The Effects of Modern Technology	


	As the student progresses through his/her year in Israel, it is probable that he/she communicates with and receives feedback from his/her parents regarding his/her religious development. Modern technology has enabled yeshiva students in Israel and their parents to be in contact with each other in a way that was unimaginable ten years ago. The findings of the current study indicate that almost one-half of the current female students and almost one-third of current male students were in contact with their parents via cellphone, email or fax three or more times a week. The greater contact attributed to females is concordant with studies (Rice 1992; Taub 1997) indicating that females maintain more consistent contact with parents as they separate and individuate. 


	Further, a large majority of both males and females enjoyed a visit from their parents at least once during the year, and over half of the current male and female students polled left Israel to visit their parents at least once. Students often make these trips abroad at key times in the Israel experience, such as holidays like Chanuka or Pesach. They also leave Israel during “vacation” time and thus miss opportunities to see the country at leisure. (It has been argued that the girls programs in particular give the students too much unstructured vacation time before Pesach. Many of these students would prefer going home to having to fend for themselves for four weeks. This issue needs to be examined in greater detail.)


	 In truth, many of the students who come to learn in Israel are likely to have visited Israel before. Hence, they arrive in Israel having already “been there, done that” and are waiting for the Israel program to “wow” them with something new (Dr. Caroline Peyser, personal communication, see Appendix A).


	 One educator described how the frequent contact between students and their parents has the potential to suppress the student’s religious growth. She stated that when parents express their apprehension or disapproval, “this message is repeated over and over again throughout the year. Many students are therefore scared of change and growth because they are concerned about their parent’s reaction (Emily Shapiro personal communication, see Appendix 1).	


	Additionally, some administrators expressed the opinion that continual communication between students and their parents, particularly via cellphone, is impeding upon the students’ separation-individuation (Tova Rhein, Rabbi Sosefsky, Dr. Caroline Peyser, personal communications, see Appendix A). It has reached a point, for some students, where even small decisions, such as which course to take or where to go for Shabbat are discussed with, if not decided by, the parents (Caroline Peyser, personal communication, see appendix A). One administrator told me of how a student, unhappy with the roommate he had been assigned, called home and complained to his parents, who immediately called the director to ask how he was going to resolve the problem (Rabbi Sosefsky, personal communication, see Appendix A). 


	Despite the negative opinion of these yeshiva educators toward the effects of modern technology upon their student’s experience, some of the parents interviewed expressed relief at having had the ability to speak to their children often.  Constant contact made the distance from their children more bearable. It also enabled them to keep their fingers on the pulses of their children’s lives, and to be more a part of their children’s experiences. Further, of those parents who did visit their children in Israel during the year, over 1/2 the males’ and 1/2 the females’ parents spent at least a few hours, if not a whole day, sitting in on classes at their child’s yeshiva. 


	One educator expressed the positive effect of these parental visits: “Many parents are encouraged to come to Israel for the first time...their connection to Israel is strengthened because they come for longer periods of time and because they do not come as regular tourists...Their visits to Israel...are often more spiritual than any of their previous visits because their children include them in their classes, chavrutot, shabbatonim etc. Many  parents...are impressed to see that their children can experience their Judaism in such a positive and meaningful way (Emily Shapiro, Personal communication, see appendix A).


	In the current study, there seemed to be no strong evidence supporting students’ frustration, intrusion or annoyance about frequent contact with parents. In contrast, one female actually wrote, “We actually do more speaking on the phone about more serious issues. Also closer with personal issues.”  Moreover, the current female students’ responses to the item “What do you think your parent’s impression of your yeshiva experience is?” were generally thoughtful and quite positive, and suggested that these students were intimately aware of their parent’s views of the yeshiva. For example, “My mother was very happy that I was having the opportunity to learn that she never did. My father was very proud of my increased knowledge. They were both pleased to see me well adjusted and happy,” and “They love the school, teachers, atmosphere, learning, are very happy that I’ve learned so much this year, am excited about learning more in the future and that I’ve become more observant.” 


	In contrast, the responses of the current male students to that question were more mixed, in length, quality of response and content. Positive comments included, “They were very pleased and proud to see the changes and growing I have done,” and “Tremendous.”  Negative responses included, “They think poorly of the staff of my yeshiva and the yeshiva’s attitude. This had nothing to do with behavior just what the yeshiva subjected me to,” and “Brainwashed extremist.”  


	Since the groups that completed the questionnaires were small, and consisted of males and females from only one institution, they are hardly representative of the entire population of students in Israeli yeshiva programs. Nevertheless, the quality of the male versus female responses appears to support the research findings that parental attachment plays a more prominent and consistent role in the lives of females than males. Further, according to Rabbi Yosef Blau, boys are more likely to experience radical religious changes than girls during the Israel year (personal communication, see appendix A). The negative responses of the current male students with regard to their parents’ impressions of the year may reflect a greater concern of parents for what their boys will become in Israel. 


	One important finding of the current study is that despite the pervasive religious augmentation that occurs for most students in Yeshiva, the relationships between students and their parents do not worsen. In response to an item asking about the quality of their relationship with their parents following the year in Israel, almost half of the alumna female, current male and female student respondents reported that their relationships with their parents remained, or were expected to remain the same. Further, over half the current male students and almost half the alumna and current female students felt that their relationships with their parents did or was expected to improve.  Only within the group of alumni males did the minority of respondents report that their relationship with their parents got better. The overwhelming majority of that group reported that their relationship remained the same.


	It must be noted that comparison of alumni and current students is limited by the fact that the alumni are responding in hindsight while the current students are reporting on future expectations. Also, at the time that the questionnaire was administered, many current students had just returned from Passover visits with their families, and may have had an immediate sense of their relationship with their parents, which was not likely to be the case for the alumni group.  Finally, the questionnaire did not gauge the quality of the students’ relationship with his/her parents before his/her year in Israel. Therefore, it is difficult to say whether remaining the same or improving can be equated with a lack of conflict between parent and child.  For example, if the relationship was conflicted before the year, and the student expected it to continue as a conflicted one, he/she could report that the relationship is expected to remain the same. Similarly, if a student had a very conflicted relationship with his/her parents, and felt the relationship would be conflicted, but less so, he/she could report that the relationship had improved.  


	Nevertheless, the findings of the current study indicate that those respondents who reported improved relationships with parents believed that conflict was indeed diminishing. Many of these students stated that their relationship with their parents was/would be better because they had matured, had gained appreciation for their parents, and/or had learned the halachot of Kibud Av Va’em.  For example, one female wrote, “Because on some of the more major issues, which we had differences of opinions on (which at times caused some tension), my views have changed and are more in sync with theirs. Also, I appreciate them and my time spent with them much much more.” Another female alumna wrote, “I became more mature. A year away from home lays a foundation for a different relationship being that I came back a different person.”  Still another female student reported, “I independently learned about Kibud Av Va’em and I’m going to try my best to keep it to the fullest extent.” 


	A male student explained, “having now lived on my own for a year I will take a lot less things for granted and I will be more appreciative., Also, I think I’ve matured a lot and will more able to see things from their perspective.” Another male wrote, “I have looked into the halachot of Kibud Av Va’em and I feel and realize what hakarat hatov I have to have.”  It cannot be overstated that the generalizability of the findings of this study are limited by the homogeneity of the sample. Nevertheless, these responses suggest that at least half the sample is gaining exactly what was hoped for - maturity and positive religious growth. The opportunity to spend significant time away from parents allows these students to gain perspective on their parents’ role in their lives. The result is a more solid, appreciative, cherished and intimate relationship between parent and student. We can speculate that these students had a relatively healthy relationship with their parents even before coming to Israel, though this is an area that would benefit from future research. 


	On the issue of positive outcomes, one administrator maintained that the parents do not always look at the upside of the changes their kids have made in Israel. Some parents are more concerned that their child’s religious changes disturb the family routine or are costing them money (Linda Derovan, personal communication, see appendix A). The current study suggests that many parents should be proud of the changes their children have made, and should recognize that their children are expecting to actively contribute to nurturing their relationship with their parents. 


Returning Home


	The students in the current study indicated expectations of reverse culture shock upon returning home, in line with studies of reentry among sojourners (Koester,1984; Raschio, 1987).  Approximately one-third of both the alumni and current students reported expecting their readjustment to be difficult or very difficult.  A larger percentage felt reentry would be slightly or not at all difficult.  In surveying the students’ responses to what they felt would be difficult, most students cited the readjustment to living in a secular culture and a new routine. For instance, one male wrote, “It will be hard to find as much time to learn. Plus, it will be difficult to explain to people that I might not want to be doing all the activities I did before.” Another male stated, “The pressures of college and lack of a beis medrash nearby my house and non-availability of chavrusas always. “


	Regarding American culture, a female student wrote, “It’s not the “utopian’ carefree experience I’ve had here-Mostly I am leaving Israel and will have to readjust to an American society that I do not particularly associate myself with.”  Some students made a point of stating that while their readjustment to American culture would be difficult, readjustment to their family would not. For example, one student wrote that “Leaving Israel and an isolated environment where everything is much easier will be hard but my family is of similar religious observance so that isn’t my issue.” In contrast, there are those that mentioned parental issues as contributing to a difficult adjustment. One male wrote, “less time to learn, parents may not necessarily understand some shticks I do and I won’t be in a real Torah environment.” Another male stated, “I will see things that I see are wrong and I will just have to learn to accept the fact that I can not change my parents and I will run things differently in my own house.”


	 Two female responses suggested that pre-year friction between them and their parents would also affect post-year readjustment to home: 


“I don’t have the best relationships with my dad because he doesn’t respect my multifaceted personality and how I don’t fit into a “box” in Judaism. he finds that 	hypocritical. So you can imagine how it might be slightly difficult when I get home being that my school tries to break down the “boxes”. 


and


“My mother was adamantly against coming to Israel and my family subscribes to a Conservative ideology while I am “Orthodox.”


	Indeed, many of the responses regarding adjustment difficulties contain within them an important aspect of reverse culture shock, namely, expectations of and comparison between cultures.  Further, some of the responses suggested the students’ needs for validation of their experiences abroad and for friends whom they could relate to, in line with the findings of studies of sojourners (Koester, 1984; Raschio, 1987).  This helps explain why certain students may wish to stay for shana bet, or to switch colleges in order to be in what they consider a more religious environment.


	The way in which parents respond to their children upon their return home, the extent to which they support, validate, and provide room for the student to readjust, and the extent to which they appreciate how and why the student has, will influence the students’ successful readaptation to home. In the literature on reentry (Koester, 1984; Raschio, 1987) and in the opinion of some of the administrators interviewed, reverse culture shock is supposed to be temporary. Who the student is when he/she returns home may not be who he/she is a year later. This is not to say that meaningful changes made in Israel will be abandoned by the student. In truth, if a student returns home with a more religious persona, but shortly afterwards relinquishes it, it is likely that his/her religious change was not an authentic one. One can further argue that this person was not able to integrate what he gained in Israel with what he was encountering in America. The point is that parents would be wise to be patient with their children and let them reintegrate into American society at their own pace. A healthy parental response to the student’s return can help ensure that that the student will grow from the reentry experience. 


�
RECOMMENDATIONS


	Based on the literature reviewed and the inferences of this study, some interventions can be suggested which may help decrease potential tensions that may arise between parents and students throughout the course of the year. 	


Preparing the Parents	


	Rabbi Yosef Blau has expressed that unfortunately, parents still do not know what to expect of their child’s year in Israel, and they blame changes they are unhappy with on the Israel experience. Rabbi Blau feels these parents are not on top of the situation and this reflects the quality of their relationship with their children (personal communication, see Appendix A). Therefore, it behooves yeshivot to make sure to provide parents with a clear sense of what their yeshiva program is about.  The current study suggests that the Israel programs fairs may not provide parents with enough information or a sufficient “kesher” with program staff.  Alternatively, a new trend is beginning in the U.S. in which yeshivot hold parlor meetings in private homes (Yamin Goldsmith, personal communication, see Appendix A).  In a more intimate forum such as this, parents can ask their questions, hear the yeshiva’s mission statement and encounter one or more of the program’s authority figures. Another suggestion is to hold some form of “prebriefing” session within the high schools for parents, students and teachers to discuss the upcoming year in Israel and to hear from yeshiva program alumni.


	One idea that surprisingly has not yet been acted upon is to compile a handbook with detailed information about each of the yeshiva programs (Linda Derovan, personal communication, see Appendix A). This would aid the decision-making process by enabling parents and students to compare and contrast programs. 


	Another project that is not difficult to implement is a friendly weekly email sent by the yeshiva administration to parents. This email could update parents on the goings on of the yeshiva, thus building a bond between the parents and the administration, and providing parents with insight into their children’s experiences. In this way, parents could feel “closer” to their children.


	In general, parents must be urged to “know their child” and to encourage a decision based on their child’s specific needs (Miriam Schachter, 1999). Ultimately, the more knowledge parents have at the outset, the more they can help their child make an educated decision, and the more they will not be surprised by the outcomes at the end of the year.  Further, if a child does not wish to go to Israel for the year, his/her parents should be encouraged not to push their child. As already noted, the coercive approach is generally unsuccessful (Dr. Caroline Peyser, personal communication, see appendix A). This child may ultimately wish to visit Israel in the future, when he/she is more interested, mature and ready for the experience.


	Once the students have left for Israel, it would be useful to educate the parents as to what their children are undergoing, developmentally and religiously, as they progress throughout the year. One administrator I spoke to felt strongly that the place to educate parents in this way is in the high schools (Linda Derovan, personal communication, see Appendix A). So, for example, the high school could organize a night for parents of children currently in Israel, in which a mental health professional and a Jewish educator can address the relevant issues. Parents could be given the opportunity to ask questions and air concerns, and receive validation, support and suggestions from fellow parents as well as from the professionals. 


	During this session, parents should be made aware of the strong possibility that their child will become “more religious” in some respects. In order to relieve parent’s apprehension about their child’s “frumming out”, parents should be guided to recognize the positive aspects of these changes (such as the greater observance of Kibud Av Vaem) and their healthfulness in the growth process.  Further, the importance of communication with their children throughout and beyond the year in Israel should be emphasized to parents. Parents should be encouraged to become more self-aware, as that will aid in communication with their children throughout the year.  As Miriam Schachter (1999) asserts, it is the parents’ responsibility to listen to what their children are saying, and to tease out authentic religious intensification from that which is reflective of a deeper emotional issue. Parents should be advised to lower their defenses, and to consider that some of their children’s criticisms are quite accurate.  


	A parents’ session such as that described above may also be useful as the Israel year comes to a close, in order to prepare parents for their children’s return home. While many of the topics from the beginning of the year can be reemphasized, it is also important to explain to parents the adjustment difficulties their children may encounter as they reenter the culture of home. Developmentally and religiously, these young adults have undergone growthful changes, and will be struggling to integrate their new personas into their old environment. Parents should be encouraged to support and validate wherever possible. 


	Parents can gain the greatest appreciation for their child’s experience by encountering it firsthand.  To the extent that it is not disruptive to the program, those parents who do visit their children in Israel during the year (which appears to be the majority) should be encouraged to spend some meaningful time with their children learning in the yeshiva. Additionally, it may be worthwhile for the yeshivot to consider ways to open the yeshiva experience to parents in a more formal way, as in a special learning program or a shabbaton for students and parents, at a specified time during the year.


�
Preparing the Students	


While the high schools may have the primary task of preparing parents for their children’s reentry, the yeshivot must take responsibility for preparing the students.  Raschio (1987) emphasizes that


“The reentry process can be a positive and growing experience if returning travelers are prepared to deal with the cognitive dissonance caused by the reconfrontation with the home culture. Adaptation occurs if the returnee is patient, trusting, trusted, analytical and willing to construct a cognitive map of experiences and cultural learning (p. 157).”


	As Raschio points out, returning students must be primed for what they will experience, within the culture, within their families, and within themselves, once they return home.


	Yeshivot see as one of their primary goals creating young adults who are serious about and consistent in mitzvah observance, and according to the current study and others (Berger, 1997) many are successful in doing so. How do the yeshivot prepare their students to return home to their families and communities, where serious and consistent mitzvah observance may be lacking?


	Casual inquiry of colleagues who teach in these programs seem to indicate that most yeshivot do not have an extensive formal program of preparation for the return home, apart from one or two sessions dealing with reentry issues. For example, a teacher at a girls yeshiva described how near the end of the year, one optional evening session is offered, where students can come to discuss their individual issues with responsive staff members.  Another teacher in a male yeshiva told of how a special “mussar schmooze” is given near the end of the year in preparation for the return home.  


	In contrast, it appears that many yeshivot provide informal preparation, through individual meetings between students and teachers on issues that may arise, or through the conscious efforts of teachers to bring the subject up. In the end, the extent to which the institution prepares the student for his/her return home is a measure of the extent to which the institution cares about its students (Linda Derovan, see Appendix A). 


	Further, one administrator expressed the opinion that yeshiva programs were putting much effort into preparing the students for halachic dilemma’s they may encounter in the Diaspora, but were neglecting preparation in kibud av vaem and communication with one’s parents upon reentry. (Linda Derovan, personal communication, see Appendix A).  Among the students in the present study, it is clear that many are learning about and internalizing the ideas of Kibud Av Va’em. Interestingly, Berger’s (1999) study indicated that for students in yeshiva programs, observance of Jewish law increased over the course of the year, but ethical behavior did not. Therefore, it is imperative that yeshivot pay special attention to the ‘Bein adam Lechavero” they foster in their students and especially with regards to the student’s parents. 


	As these students return to their parent’s homes, at least temporarily, they may encounter behaviors, observances or values they do not agree with.  Students must be taught how to approach these situations and to discuss them with their parents in a respectful and grateful manner. It may be useful for yeshivot to have more than one “mussar schmooze” on the topic of preparing students for their return home. Students should be prepared for parents’ negative reactions to their religious growth, and understand the basis for those reactions. Having a mental health professional available, certainly throughout the year, but particularly near the end of the year, could provide students with an outlet in which to discuss parent-issues and receive guidance about how to communicate with them, guidance which may be beyond the scope of what the educator can offer. 


Reentry


	Raschio (1997) explains that “because of diverse experiences abroad, psychological factors and elements in the home environment, each person’s reentry process is a very personal experience (p. 157).”  He further recommends that “assistance in readjustment should be as individualized as possible (p. 160). Still, general patterns of behavior have been found in the efforts of returnees to adapt. As mentioned earlier, returnees will generally seek “support and receptivity to help decrease the impact of reverse culture shock...(they) are able to dispel the feeling of isolation by realizing that other returning students have learned to deal with the same feelings (p. 158).”  Further, “these students expressed the need for more informal opportunities to discuss experiences and feelings, especially with other returnees...reentry support systems (p. 158).”  The students in Raschio’s (1997) study desired a support program to last throughout their first year back home, and were particularly in favor of an initial debriefing session.  Raschio suggests a reentry support program with two phases, the first one consisting of a “formal system of contact designed to identify and assess an individual’s reentry adjustment. The second phase would deal specifically with the expressed needs of the returnee (p. 160).”  Whether sponsored by the Israeli yeshivot themselves, or an on-campus Jewish group such as Kedma, these returning students need opportunities to feel supported and validated, if they are to adjust well to the new culture.  This is particularly so for students on campuses with smaller Orthodox communities, or for students who remain in their parent’s home for college.


Conclusion


	The realm of parent-child relationships within the context of a year of study in an Israeli yeshiva program is complex. The current study certainly did not address every possible factor that could have an effect upon the growth and change of those relationships. Nevertheless, this study seems to suggest that the student who returns from Israel in greater conflict with his/her parents than when he/she left is the exception, rather than the rule. For many students, the year in Israel is one of personal exploration and religious growth, and often provides a new perspective upon American culture and society. It is also an opportunity for students to contemplate and improve upon their relationship with their parents. Indeed, the yeshiva programs are not solely responsible for the child’s religious changes. Rather it is a combination of personal, developmental, environmental and institutional factors that will influence how the student evolves during the year in yeshiva. It is imperative that parents recognize what their children can gain from a year in Israel, and that they expect religious changes as par for the course.


Suggestions for Future Research�	While this project attempted to ascertain and describe the parent-child relationship as affected by a year of study in Israel, the generalizability of the results was greatly restricted. Several aspects of this project could be enhanced through more extensive and empirical investigation. For instance, a broader sample of parents and administrators should be interviewed. Further, it would be useful not just to obtain data from students via questionnaires, but to personally interview them as well. The focus-group modality may be a useful tool, particularly with students and parents. 


	More accurate measurement of the parents’ and students’ perceptions of the quality of their relationships, before, during and after the year in Israel, would be valuable in determining empirically whether the year of study indeed has a positive effect upon those relationships.  It would also be useful to determine empirically whether changes in the parent-child relationship, positive or negative, are a result of maturity, increased religiosity, or an interaction of the two.


�



AFTERWORD





When I set out to study parent-child relationships in the context of a year in Israel, I could not have imagined how multifaceted the issue was.  Each student who attends an Israel program is a world of his/her own, with his/her own familial, educational and personal history, as well as his/her unique character traits. The influence of his/her parents upon his/her development, whether mostly positive or negative, is monumental and each relationship between parent and child unique. Deciding upon a point of entry was a daunting task in and of itself. Further, I was fully aware that any attempt to obtain empirical information had to be well thought out and experimentally sound. Because of time and resource limitations, I was not able to ensure empirical robustness. In his study, Berger (1999) confirmed that in the area of ritual observance and continued Torah study, the yeshivot were doing the job. In the area of ethical behavior, yeshivot were not as effective. In trying to discern the evolution of parent-child relationships during the year in Israel, my study provides some insight into the ethical side. There is much more work to be done. �
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Appendix A


Personal Communications





�
Personal Communications





1. 	Emily Shapiro, teacher, Midreshet Moriah and Machon Gold, Jerusalem, Israel.


	Email communication, October 30, 1999.





2. 	Rabbi Eliezer Finkelman, Rabbi of Congregation Beth Israel, Berkeley, CA.


	Email communication, November 2, 1999.





3. 	Rabbi Yosef Blau, Mashgiach Ruchani of Yeshiva University	


	Telephone conversation, November, 1999





4. 	Tova Rhein, Executive Director of Midreshet Lindenbaum, Jerusalem, Israel


	Personal interview at Midreshet Lindenbaum, November 1999





5. 	Rabbi Hillel Lichtman, Guidance Counselor, Hebrew Academy of the Five Towns 	and 	Rockaway, Cedarhurst, NY	


	Telephone conversation, December 1999





6. 	David Katz, Executive director, Michlelet Mevaseret Yerushalayim, Jerusalem, 	Israel


	Telephone conversation, December 1999





7.	Yamin Goldsmith, Director of Admissions, Frisch High School, Teaneck, New 	Jersey


	Telephone conversation, December 1999





8. 	Rabbi Moshe Chaim Sosefsky, Rosh Yeshiva, Yeshivat Ohr Yerushalayim, Beit Meir, Israel


	Telephone conversation, January 2000





9.	Rabbi Michael Susman, Teacher, Midreshet Harova, Old City, Jerusalem, Israel


	Telephone conversation, January 2000





10.	Dr. Caroline Peyser, practicing clinical psychologist; Teacher, Midreshet Lindenbaum, 	Jerusalem, Israel.


	Personal interview at a Jerusalem cafe, May 2000





11.	Linda Derovan, Director of Admissions and Recruitment, Nishmat, Jerusalem, 	Israel


	Personal interview at Nishmat, May 2000
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Appendix B


Family Relationships and the Year in Israel Questionnaire


administered to yeshiva alumni


�
Shalom! My name is Dodi Tobin, and I am on the administration of Nishmat in Jerusalem. I am also a trained psychologist and a member of ATID, the Academy for Torah Initiatives and Directions. In my capacity as an ATID fellow, I am doing research on students who attend the one-year yeshiva programs in Israel, for their year after high school.  





I am writing to ask for your help. Below you will find a short questionnaire which I would be grateful if you would complete. It should take you only a few minutes of your time. As you are someone who has attended one of these Israel programs over the past few years, your answers and opinions are of great value. Through my research, I hope to provide information that will help these programs provide students with the optimal yeshiva experience.





Please be assured that your responses to this questionnaire will be kept strictly confidential, and will not be seen by any institution. Your individual responses will be pooled together with those of all other respondents, and findings will be presented in the form of group trends.   





To respond to the multiple choice items, please put an X next to your selection. 


Example:


	My hair is


x	a) Black	


	b) Brown


	c) Blonde





Three items ask that you type in your response.





When you have completed the entire questionnaire, please email it directly to me at DMTOBIN@gezernet.co.il.





Thank you for your time!





1.	Gender


	a) Male


	b) Female





2. 	Age  ________





	Number of years spent in a Yeshiva program


	a) one year


	b) two years (shana bet)





3. 	Name of  yeshiva program you attended:


	________________________________





4) 	I attended the Yeshiva program


	a) Last year


	b) Two years ago


	c) Three years ago


	d) Over three years ago





5)	Upon my return home from my year in Israel, I would say that I was


	a) more observant than before my year(s) in Israel


	b) The same as I was before my year(s) in Israel


	c) Less observant than before my year(s) in Israel





6) 	Upon my return home from my year in Israel, I found that I was 


	a) more observant than most of the people in my community


	b) At the same level of observance as most of the people in my community


	c) Less observant than most of the people in my community





7)	Upon my return home from my year in Israel, I found that I was 


	a) more observant than my parents


	b) At the same level of observance as my parents


	c) Less observant than my parents


	 


8)	Upon my return home from my year in Israel, I found that I was 


	a) more Zionistic than my parents


	b) As Zionistic as my parents


	c) Less Zionistic than my parents


	 


9) 	Upon my return home from my year in Israel, my adjustment to being back 


	home was


	a) Not at all difficult


	b) Slightly difficult


	c) Difficult


	d) Very difficult


	


	If you answered “c” or “d” to item 9, please respond to the following:





	9a) Upon my return home from Israel, my adjustment was difficult because (describe briefly) _______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________





10)	Upon my return home from my year in Israel, my relationship with my parents was


	a) Better than before I left for Israel


	b) The same as before I left for Israel


	c) Worse than before I left for Israel





	If you answered  “a” or “c” to item 10, please answer the following:





	10a) My relationship between myself and my parents changed upon my return home from Israel because (describe briefly) _______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________





Would you be willing to complete other questionnaires for this study in the future?


	a) Yes


	b) No





As stated earlier, your responses will be kept strictly confidential. Please email this questionnaire to dmtobin@gezernet.co.il. Todah Rabbah!















































Appendix C


Family Relationships and the Year in Israel Questionnaire


administered to current yeshiva program students





�
Shalom! My name is Dodi Tobin. I am a psychologist and a member of ATID, the Academy for Torah Initiatives and Directions. In my capacity as an ATID fellow, I am doing research on students who attend the one-year yeshiva programs in Israel and family relationships.





I am asking for your help. Attached you will find a short questionnaire which I would be grateful if you would complete. Your answers and opinions are of great value to me. Through my research, I hope to provide information that will help the yeshiva programs provide students with the optimal yeshiva experience.





Please be assured that your responses to this questionnaire will be kept strictly confidential, and will not be seen by any institution. Your individual responses will be pooled together with those of all other respondents, and findings will be presented in the form of group trends.   





To respond to the multiple choice items, please circle your selection. 





When you have completed the entire questionnaire, please return it to your instructor.





Thank you for your time!





1. I am 


	a) male


	b)female





1a. I am currently attending


	a) Shana Aleph


	b) Shana Bet





2. Age: ____





3. Which high school did you attend?_________________________





4. Please indicate your birth order (eg. 1=oldest, 2=second child, 3=third child etc.)


_____________________________________





5. Do you have older siblings who have already spent a year in Yeshiva in Israel?


	a) Yes, ____(number) of  my siblings spent a year in Yeshiva in Israel.


	b) No





6. Did your father ever attend a Yeshiva or Day school?


	a) Yes


	b) No





7. Did you mother ever attend a Yeshiva or Day school?


	a) Yes


	b) No





8. Did your father or mother spend a year in Yeshiva in Israel?


	a) No


	a) Yes, my father did


	b) Yes, my mother did


	d) Yes, both my parents did





9. Compared to the beginning of my year in Israel, I am now 


	a) more halachically observant than I was then


	b) at the same level of halachic observance than I was then


	c) Less halachically observant than I was then





10. Before my year in Israel, I was.. 


	a) more halachically observant than most of the people in my home community


	b) at the same level of halachic observance as most of the people in my home community


	c) Less halachically observant than most of the people in my home community





11. Today, I am... 


	a) more halachically observant than most of the people in my home community


	b) at the same level of halachic observance as most of the people in my home 	community


	c) Less halachically observant than most of the people in my home community





12. Before my year in Israel, I was... 


	a) more halachically observant than my parents


	b) at the same level of halachic observance as my parents


	c) Less halachically observant than my parents





13. Today, I am... 


	a) more halachically observant than my parents


	b) at the same level of halachic observance as my parents


	c) Less halachically observant than my parents





14. Before my year in Israel, I was... 


	a) more Zionistic than my parents


	b) As Zionistic as my parents


	c) Less Zionistic than my parents





15. Today, I am... 


	a) more Zionistic than my parents


	b) As Zionistic as my parents


	c) Less Zionistic than my parents





16. Upon returning home after my year in Israel, I expect that my adjustment to being back home will be


	a) not at all difficult


	b) slightly difficult


	c) difficult


	d) very difficult





If you answered b,c or d to item 16, please respond to the following:





16a. Upon my return home, I expect my adjustment to be difficult because (describe briefly)


	_______________________________________________________________________	_______________________________________________________________________	_______________________________________________________________________	_______________________________________________________________________





17. Upon my return home from Israel, I expect that my relationship with my parents will be


	a) better than before I left for Israel


	b) the same as before I left for Israel


	c) worse than before I left for Israel





If you answered a or c to item 17, please answer the following:





17a. Upon my return home from Israel, I expect that my relationship with my parents will have changed because (describe briefly):


	_______________________________________________________________________	_______________________________________________________________________	_______________________________________________________________________	_______________________________________________________________________





18. While in Israel, how often have do you have contact with your parents (via telephone, cellphone, email or fax)?


	a) Less than once a week


	b) Once to twice a week


	c) Three to four times a week


	d) Every day


	e) More than once a day





19. During the course of this year, have you left Israel to see your parents?


	a) Not at all


	b) Once


	c) More than once





20. Did your parents visit you in Israel this year?


	a) Yes 


	b) No





If you answered “Yes” to item 20, please answer the following:





20a. While visiting you, how much time did your parent(s) spend in your Yeshiva?


		a) None 


		b) One or two shiurim


		c) One full day


		d) more than one day





21. What do you think your parent(s) impression of your Yeshiva experience is? (describe briefly)


________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________�____________________________





Items 22 and 22a are for Shana Aleph students only.


22. Would you like to stay for Shana Bet?


	a) Yes


	b) No





If you answered “yes” to item 22, please answer the following:





22a. With regard to my wish to stay for Shana Bet, my parents are / I expect my	parents to be


		a) Very supportive


		b) Moderately supportive


		c) Not at all supportive





23. Do you think your parents would be willing to complete a questionnaire like this one?


	a) Yes


	b) No





If you answered “Yes”, please provide me with their email address here:


____________________________________________________________________________





24. Would you be willing to complete a follow-up questionnaire in the future?


	a) Yes


	b) No





If you answered “Yes”, please provide your email address here:


___________________________________________________________________________





As stated earlier, your responses will be kept strictly confidential. 





Thank you so much for your time. 








�PAGE  �22�














