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	The Unconscious Conflict:


	The Collision of the Values of Popular Culture and Judaism


	in the Lives of the Contemporary Orthodox Teenager





	By Yael Ziegler





Yael Ziegler teaches Bible at Midreshet Moriah and Matan.  She has an MA in Bible from Bar Ilan University.  This is her second year as an Atid Fellow.





	Project Description





This project explores the spiritual and intellectual condition of the contemporary American Orthodox female teenager.  The author researches this question within the context of the year of study in a yeshiva in Israel following high school.  She concludes that the average American teenager is pulled in two opposite directions by the powerful influences of both popular Western culture and Judaism.  The author then offers some suggestions as to how to contend with this phenomenon within the setting of the yeshiva in Israel.  








	Abstract





This project examines the attitudes and values held by American Modern Orthodox female high school graduates who come to Israel to learn in yeshiva for one year.  The author's initial assumption was that there has been a marked shift in the value system of this type of student over the past decade.  This shift seemed to involve a marked behavioral degeneration and increased intellectual slothfulness. This assumption, unprovable though it may be without long term research, has been shared by many administrators and educators who work in these institutions, who support it with anecdotal evidence.  In lieu of a long term research project, this paper provides a snapshot of these student's attitudes in the year 2000.





The impact on the students of this year of study in Israel is profound.  Shalom Berger, in a recent doctoral dissertation, examined this issue and concluded that during this year there is a significant change in the students' attitudes towards Jewish learning, ritual practice and Israel.  Taking into account the significance of this year in the students' lives, the author felt that it was imperative to examine the nature of the changes both in terms of how they affect the students and how they might be confronted by the institutions involved.  In this way, these institutions might offer better responses to the current intellectual and spiritual needs of their students.





After proposing several hypotheses as to the ostensible changes and their underlying causes, the author composed a questionnaire designed to ascertain the truth of these hypotheses.  Questions were asked with respect to the students' commitment to halacha and behavioral norms.  The students were examined as to the extent of their contact with and their attitude towards popular Western culture.  The questionnaire included questions which endeavored to ascertain the manner in which they utilize their spare time.  The family values of the students were probed as well as the scope of their financial expenditure and the source of their funds.  Finally, the students were asked questions about their attitude to their year of study in Israel.  Twenty questionnaires each were distributed in four mainstream girls' yeshivot in March of this year.





The questionnaires produced significant results, some of which confirmed the suspicions of the educators, others of which revealed entirely new and unexpected components.  First of all, the commitment of the young women to normative Judaism is overwhelming.  A case in point is their response to the question as to whether they plan to cover their hair after marriage.  Due to the highly personal nature of this particular Jewish law and the fact that many of the mothers of these students who I personally met do not cover their hair, this was an area in which I suspected observance would be deficient.  Nonetheless, 77% of the respondents assert that they will cover their hair after they get married.  16% are still undecided.  A mere 6% maintain that they are not planning to cover their hair.  





The results of the questionnaires also indicate a strong commitment to Israel and overall identification with Orthodox behavioral norms.  For example, 73% of the young women assert that they would be uncomfortable holding hands with their boyfriend, while 18% feel comfortable with that behavior.  The remaining 9% are undecided.





Despite their overwhelming commitment to Judaism, the students appeared to be entirely immersed in popular American culture.  They are familiar with all of the contemporary television shows, movies and music groups they were asked about.  At the same time, most of them appear to be unfamiliar with popular books, modern or classic.  These results led me to the conclusion that the students were undoubtedly exposed to popular Western culture, but generally not through the medium of books.  Other responses corroborated this deduction by establishing that most of these students do not engage in voluntary reading.





The results of the questionnaires indicate that young Orthodox teenagers are growing up with two powerful, but antithetical cultural influences.  On the one hand, they are deeply immersed in the popular American culture.  On the other hand they recognize that Judaism is, and must be, more meaningful than the popular culture.  They intensely desire to adhere to the norms of Orthodox Judaism, but do not always have the tools to do so.  This may account for their reliance upon their year in Israel for spiritual growth.  In any case, it seems incumbent upon the yeshiva institutions to respond somehow to this pressing phenomenon.





Another striking conclusion is the evidence that despite their devotion to Judaism, the students do not dedicate their free time to voluntary Torah study.  Perhaps this also relates to the expressed lack of interest in voluntary reading.  These two factors may touch upon the observation, made by various educators today, that students who watch television are accustomed to being entertained, receiving instant gratification and information without having to strive to achieve it.  This, too, seemed to the author to be an area in which a curricular response was critical.





Although by no means did the author of this project exhaust the possibilities for confronting the shift in attitudes and values suggested by the results of the questionnaires, she does venture some possible curricular responses to the above-mentioned situation.  Combatting the values of popular Western culture and replacing them with an ethic of laboring to achieve an Orthodox Jewish way of life is a daunting task.  One cannot underestimate the value of providing role models for the students to observe and emulate.  In addition, an informal discussion group setting for directly confronting the sensitive subjects which may arise seems to be the most appropriate way to resist the potent and detrimental values offered by the popular Western culture without offending the students' sensibilities and engendering defiant resistance.


�



	Introduction





In the past two decades, a year of study in Israel following high school has become the norm for most Modern Orthodox students.  Each year, more than one thousand high school graduates attend Israeli yeshiva programs prior to beginning university back in the United States.  High schools in America often prepare and encourage their students to attend these yeshivot.  They have created Israel guidance programs which assist seniors in choosing the appropriate program and in arranging for financial assistance.  Several colleges even grant college credit for study in these yeshivot.  





The impact of this phenomenon on the students is profound.  Dr. Shalom Berger, in a recent doctoral dissertation, examined the effect that the year in Israel has upon the students' commitment to Jewish learning, ritual practice, attitude to Israel and ethical behavior.  He concluded that during the year in Israel many attitudes and behaviors which have been encouraged by the day schools throughout the course of the students' education have the opportunity to take root and grow. 





		"In virtually all areas of religious ritual practice, including issues of modesty which conflict with the American culture in which these students grew up, there is a substantial increase in the scores of the students over the course of the year.  There are similar increases in commitment to continued Torah study, a key element in creating an enduring connection with the Orthodox Jewish community.  Finally, commitment to live in Israel, supporting those who do, and speaking Hebrew increase comparably."�





The success of the yeshivot in Israel raises questions about the failure of the day schools to accomplish the same goals.  Why, if after 12 years of religious education, these ideals and norms have failed to impact the students, would one year of post-high school learning have such a significant effect?  I would suggest that this is a unique period in the students' Jewish education - both because of the setting in which they are learning and the juncture of their lives in which they arrive in yeshiva.  





Firstly, these young adults are learning by choice for the first time in their lives, concentrating exclusively on Judaic studies.  A voluntary educational setting presumably lends itself to greater enthusiasm and confidence than does a compulsory setting.   Additionally, instead of dividing their attention between secular and Jewish studies, they now devote all their time to Jewish studies.  This affords the students the opportunity to learn with greater breadth and depth, and allows the teacher to integrate a broad range of disciplines into the curriculum.  





The fact that they are learning in Israel, the setting of the majority of the books of the Bible, should also increase their interest and excitement for the study of Judaism.  More importantly, being in Israel means that they are far away from their family and communal institutions, a factor which contributes to their developing independence and maturity, and offers the possibility of making decisions and choices unconstrained by their families' way of life.  In Israel, they can also see communities living integrated lives centering on Jewish values, a model that would be hard for them to find back home.


 


Finally, these young women arrive in Israel at an exciting and crucial juncture in their intellectual, emotional and spiritual development.�  Poised on the brink of adulthood, the young women perceive their studies this year as a catalyst for enabling them to make several important decisions with respect to the future role of Judaism and Jewish studies in their lives.  For many of them, it is also the last year in which they are enrolled in formal Jewish education, creating a further urgency in their pursuit.





The effect that this year of study has on the American Jewish community at large, has yet to be examined in depth.  Nonetheless, the fact that many young people who arrive in Israel for a year of study eventually proceed to become educators, leaders and active members of that community, suggests that the impact must be profound.  One would also imagine that the year in Israel has played a central role in  advancing the revolution in women's education.  Women have begun to reconsider their educational aspirations, the Jewish community has begun to view women in a new light, and as a result, the quality of their educational institutions both prior to and following their year in Israel is improving.  





In attempting to establish the significance and impact of this one year of an Orthodox student's education, I confess to a bias which I have towards these institutions and their population group.  Aside from the above-mentioned critical stage in their personal development and their unique educational setting, it is the group with which I am most familiar, having spent the last nine years teaching in these institutions.  The impetus for this project was my intuitive sense that there had been a marked change in the values and outlook of students arriving at the institutions over the past decade.  The alleged change had bearing both on their experience, and on my role as their teacher.  This change was difficult to prove, as hard evidence was lacking.  However, my feelings were validated and acquired form by discussions with various administrators and colleagues, all of whom felt that there had been a significant shift of values and attitudes in this population during the course of the decade.





This being the case, I believed that it was imperative to determine the nature of these changes, both for the edification of the educational institutions involved, and in order to attempt to begin to offer some responses to the new intellectual and spiritual needs of these students.�  Thus began this project.





In chapter one, I describe what seemed to be the apparent problem ad offer several hypotheses as to the underlying causes of the predicament.





In chapter two, I recount the manner in which I composed the questionnaire which sought to ascertain the truth of my assumptions.  I then delineate what I deem to be the more significant results of the questionnaire





In chapter three, I submit an analysis of the results.  I then suggest areas which I feel are most needy of a curricular response.





In chapter four I begin to propose some curricular responses to the conclusions of chapter three, while leaving room for further work to be done in this area.





In chapter five I mention areas for further research, particularly stressing the need for further curricular solutions to the new attitudes and values of these students.





During the course of researching this project, I spoke informally to countless teachers and administrators, many of whom provided me with valuable insights or confirmed or rejected my own theories.  Special mention must be made of the endless conversations I had with former Atid fellow, Mali Brofsky, whose concern, intuition and perspicacity have contributed greatly both to the initial impetus for the project and the ideas presented herein.





As I will demonstrate in this paper, there were times during the course of this project when my intuitive sense was confirmed, and other times when it became clear that I had erred in my perception of my students.  In any case, this project has had a profound impact upon my professional life.  When I began the project, I expected that it would provide me with the opportunity to better appreciate my students' lives and challenges.  Although this certainly proved to be the case, surprisingly, this project contributed more to my understanding of my role as their teacher than to my understanding of them as students.  





This aspect of my personal journey began to take shape in a pivotal meeting which I had with Dr. Daniel Marom, a faculty member of the Mandel foundation, in February of this year.  His earnest insistence that my role as a teacher of Bible rendered me responsible for deepening the religious character of my students, offered me new insights as to the extent of my obligations and prerogatives as their teacher.  It also gave me the courage to press forward in my pursuit of ways in which I could implement new ideas in strengthening the religious commitment of the students.   Additionally,  Dr. Marom's conviction that autobiographical interaction with the class is the key to successful spiritual impact upon the students, confirmed and clarified something which I have for some time regarded as being of paramount importance in my teaching objectives.  Some of the ideas which I discussed with Dr. Marom appear in chapter four in which I explore some possible curricular responses.


�
	Chapter One: Problem and Hypotheses





I began this project with several assumptions.  After nearly a decade of teaching post-high school American teenagers in yeshivot in Israel, I had begun to discern a distinctive change in these students.  On the one hand, many of these students were intensely eager to spend a year learning in Israel.  On the other hand, most of them were entirely unsure of how to live up to the expectations of the yeshivot.  This uncertainty expressed itself in many ways.





In terms of simple behavior, some of the students engaged in frequent drinking.  Reluctantly, many educators were forced to acknowledge the extent of the problem at the beginning of this year when several "mainstream" yeshivot expelled students for excessive drinking.  Upon further inquiry, it became clear to me that this population did not recoil from the idea of taking drugs either.  I do not mean to suggest that everyone was involved in this type of behavior; rather, it seemed to have become the norm.  The students themselves had begun to view it as socially acceptable within mainstream teenage Orthodox circles.  This phenomenon has recently received much attention from the Orthodox community, both in America and in Israel.  Recent articles which have appeared in magazines such as Jewish Action and Jewish Observer illustrate the gravity, both in scope and depth, of the situation.  The recent conference on substance abuse organized by Atid in Jerusalem also brought this subject to the forefront of the agenda of contemporary educators.  The prevailing concern with substance abuse confirmed my suspicions about the extent of this predicament.





Concurrent with the behavioral degeneration, intellectual slothfulness seemed to have become even more prominent.  Students were interested in achieving their goals, and often desperately desired to be more pious, but they were unwilling to labor to realize their aspirations.  On more than one occasion, I was privy to hear the distress of some of these students: "When is IT going to happen to me?!"  The complaint that students were unwilling or unable to devote themselves tirelessly to the task of intellectual achievement became a virtual crusade among educators who were often heard planning curricula that would "teach their students how to think," or "challenge their preconceived assumptions."





By the same token, these students were entirely prepared to unequivocally embrace the teachings that they were receiving in the classroom.  I was met by virtually no opposition in the classroom, no matter what position I espoused.  The students seemed entirely willing to accept someone else's opinion, as long as it was prepackaged and predigested and not terribly inconsistent with their previous education.  The students repeatedly petitioned the school for more "hashkafa" classes, so that they could learn a "philosophy of life."  Whereas this phenomenon could certainly be interpreted in different ways and indeed, many educators felt that it was entirely positive, it seemed to me that students were thirstily drinking anything that would absolve them of the responsibility to think for themselves and the need to exert themselves in that direction.  This, of course, is by no means a new phenomenon.  Nonetheless, my empirical observations and intuitive sense suggested to me that this trend among the young teenagers was unusually pervasive and, therefore, critical.  Many of my colleagues agreed.





Upon discussing this with educators and administrators who encountered these students on a daily basis, several possible explanations emerged.  First and foremost, everyone noted the influence of popular Western culture upon these students.�  The Internet, television, movies, and magazines all promoted messages that were powerfully transmitted into these students' daily activities.  In addition to the explicitly perverse content of these media, people were taught to expect and receive instant gratification, that they did not have to analyze ideas or reflect on them, but simply to receive them.  In his attempt to establish that the effect of television is the erosion of childhood, Neil Postman makes the following comments:


		


		"People watch television.  They do not read it.  Nor do they much listen to it.  They watch it.  This... requires instant pattern-recognition, not delayed analytic decoding.  It requires perception, not conception...  In learning to interpret the meaning of images, we do not require lessons in grammar or spelling or logic or vocabulary.  We require... no preparation, no prerequisite training.  Watching television not only requires no skills, but develops no skills...  Television (unlike reading)... requires no instruction to grasp its form... it does not make complex demands on either mind or behavior."�





The question persisted: has the influence of popular Western culture so easily displaced other, potentially equally potent, influences in their lives?  Had these students really replaced reading materials (if not Jewish, then at least substantive) with more trivial ways of spending their time?  If so, why?  These students had, overall, grown up in Orthodox families, institutions and communities.  They had attended private schools which professed to place a heavy emphasis on textual skills and the value of Jewish learning.  Why was this infrastructure insufficient to battle the antithetical pull of popular Western culture?  I conceived several hypothetical possibilities.  





The disintegration of the family structure seemed to be one obvious solution.  The family setting has traditionally been the most effective channel for conveying Jewish values and combatting deleterious influences.  More divorces and, presumably, more unhappy children and parents, could thrust children away from the authority of the home, leaving them open to other powerful influences.  At this point, however, it is fair to say that I was offering a conjecture, at best.  I did not have statistics, and the schools were unable to provide for me statistics of this sort.  Nonetheless, it seemed to me that even if the numbers were not significantly worse than they were a decade ago, the dimension of the problem had changed.  That is to say, that even if statistics hadn't changed, family values had certainly degenerated.  Aside from the problem of the effectiveness of the family setting, therefore, there existed the problem that even if the families wanted to impart Jewish values, many of them were unequipped to do so.





Consider the following two examples which I suspected reflected a larger, more ominous reality. 


1) I inquired regarding a student whose sensitivity caused her to react strongly to any perceived slight, entirely out of proportion to the situation at hand.  I was told that her sensitivity was the result of an unusually harsh family situation.  Upon her parents' acrimonious divorce, she and her siblings were placed in an apartment of their own, since neither partner wanted custody of the children.  Notwithstanding any further details of this arrangement, this defies all notions of parental responsibility.  I have to admit feeling staggered, perhaps naively, by this family situation.





The next incident may suggest an underlying cause for this type of situation.


2) An Orthodox young man got cold feet on the day of his wedding.  His (recently divorced) father reassured him, "This is not a permanent decision; you can always get a divorce."


The attitude reflected in these words suggests a perception of marriage in which commitment and devotion have no place.


This incident is by no means an isolated one.  One only has to look at the growing number of Orthodox Jewish singles living in various neighborhoods in Jerusalem and New York to witness the growth of this perception.  While some of the situations can certainly be attributed to bad luck, many of these singles do not place great value on devotion and commitment.





Perhaps we are deviating a bit from the topic, but I wished to suggest the following two hypotheses:�


1) The family structure is degenerating.


2) The reason for the above phenomenon is a general dearth of values present in contemporary Western society which have in the past served to keep families together, values such as allegiance, dedication and commitment.





Necessarily, this brought me around full circle to ask the question, why?  If my reading of the situation was correct, how had it come about?  If nothing else, Orthodox Judaism sought to promote the values of commitment and devotion!  This, I surmised, was once again the product of the influence of popular Western culture, a culture which promotes instant gratification and self-indulgence.





There were other reasons which, I theorized, probably also played a role in the influence of popular Western culture over these students.  I could not ignore the remarkable phenomenon of the affluence of the Modern Orthodox community in America.  This could be easily discerned by the clothes and electronic equipment the students were bringing with them to Israel, the number of times they received family visitors from or themselves went to the States during their year abroad, the excessive amount of money they spent on restaurants and entertainment.  While certainly this phenomenon does not represent everyone in the American Orthodox community, the overall economic boon in America has undeniably made its mark on this community.  





What negative results, if any, ensue from this phenomenon?  This could not be determined with any degree of certainty.  But, as a colleague of mine pointed out, too often these wealthy children were growing up with no responsibilities and as much money as they wanted.  Many of them never had to work for anything and expected (and received) whatever they desired.  These circumstances naturally led to a shirking of responsibilities and a quest for easy solutions and prepackaged ideas and lifestyles.  These deplorable attributes seem to be sanctioned and fostered by popular Western culture.  Additionally, many wealthy children had a lot of time on their hands, and not too much guidance in terms of managing that time.  This meant that they were probably spending an inordinate amount of time occupied by media of popular Western culture.





Finally, it seemed as though the communal institutions were, by and large, not offering an adequate solution to the students' problems.  The communities and the families themselves often did not offer their children cohesive and authentic religious messages.  Children seemed to grow up with the impression that no one really cared about their religious lifestyle and they could pick and choose whatever aspects of religion were most comfortable for them.  The young people themselves saw their camps and youth groups more as social settings (primarily for interaction between the sexes) than as arenas for religious growth.  Numerous students approach me at the end of each year to discuss whether they should return to their camp or youth group so as to "make it more religious" or avoid the scene of their former religious dereliction altogether.





The schools also did not provide the students with religious role models who might offset the allure of the cultural norms.  Often, teachers were not at all prepared to contend with the confusion of the students.  The following example might clarify this point.  A young woman who attended a prominent yeshiva high school related to me that when she was in tenth grade, she approached her teacher with some difficult philosophical questions.  The teacher's response was that she should wait until her year in Israel where these questions would be amply treated.  This response, according to this young woman, was a standard one!





Aside from taking note of the educational error in pushing off the urgent questions of this student for two years, we can learn two things from this situation.  Firstly, it seems apparent that the teacher was not equipped to deal with these questions.  Secondly, the teacher gave the message to her class that the students' year in Israel would provide the solution to her religious questions.





I suspected from the outset that there was probably a connection between the two changes which I delineated at the beginning of this chapter.  On the one hand, many of today's students seem intensely eager to spend a year learning in Israel.  On the other hand, most of them were entirely unsure of how to live up to the expectations of the yeshivot. I speculated that as the behavior of the student population degenerated, they longed for an easy solution to extract themselves from their situation.  Many of these students received the message that they should look to their yeshiva experience in Israel after high school as their spiritual salvation.  If this was indeed the case, then that experience seemed to attain disproportionate significance in the education of these students. 





These reflections led me to this project.  I set out to, first of all, establish whether or not these assumptions were true and which contributing factors, if any, I had not considered.  Given the evident importance of the year of learning in Israel, my second goal was to attempt to introduce curricular and informal responses to the new situation and challenges of these students.


�
	Chapter Two: The Questionnaire





After assembling my initial assumptions and hypotheses, I set out to compose a questionnaire that would reveal whether I was, in fact, correct in my assessments.  With the help of my mentor, Dr. Shalom Berger, I decided to focus on several areas.





Firstly, I was interested in ascertaining the extent of the intrusion of popular Western culture upon these young women.  I wanted to know what they do in their spare time: Do they read?  Do they surf the Net?  Do they watch television?  Do they learn Torah in their spare time?  How much time do they devote to these activities?  What is their instinctive response to pop culture?  I devoted two series of questions to this issue, asking both about their attitudes to certain elements of pop culture and their time spent focused on it.  [See Appendix 1, questions 3 and 4.]  At the same time, I was interested in detecting the extent of their familiarity with these objects of popular culture, many of which I myself was totally unfamiliar with.





Secondly, I composed questions designed to determine the extent of their commitment to halachic observance and to the behavioral norms of Orthodox society.  I attempted to discover with what frequency they fulfill their normative duties and whether there existed a general feeling of being committed to halacha or not.  [See Appendix 1, question 8.]  Underlying this question, of course, lies the basic question as to whether or not the students feel the ability to commit to something which requires effort and devotion.  In addition, I inquired as to their level of comfort in various situations which flout the behavioral norms of Orthodox society.  [See Appendix 1, question 2.  See also parts of question 1.] 





Alongside the question of commitment to behavioral norms and halacha, there existed the question of the student's family values.  How do these students perceive their family life?  Do they themselves come from a stable family structure?    Do they think that they could commit themselves to their family?  Rather than devote a full question to this issue, I tried to bury this issue in several larger questions.  I asked them questions such as how much time they spend bonding with members of their family and whether they think it is important to have a large family.  Admittedly, family size does not necessarily reflect solid family values.  However, presumably it suggests that people are willing to devote time and effort to this enterprise.





I also devoted several questions to the student's financial expenditure and the source of their funds.  This appeared to be crucial to understanding their attitudes towards money.  Do they work for it?  Receive it effortlessly?  Spend excessively?  





Finally, I wanted to discern the attitude of the young women to their year of learning in a yeshiva in Israel.  Do they view their year in Israel as an opportunity for religious growth and change?  Or is it an expression of Zionist ideology?  Or, perhaps, it is simply a social venture (the "thing to do")?








After composing the questionnaires, I dispatched them to four different "mainstream" yeshivot for young women.  Approximately 20 questionnaires each were sent to Michlelet Mevaseret Yerushalayim, Midreshet Moriah, Midreshet Lindenbaum and Michlelet Orot.  At one of the schools, I asked for volunteers, whereas at the other three schools the questionnaires were given to a random class.  





Before continuing with the results of the questionnaire, it is important for me to note briefly the potential fallacies of this method.  First of all, the precise timing of the distribution presumably has an important effect on the outcome.  Had I given out the questionnaires in the beginning of the year, for example, before the students had embarked upon their intensive Torah study, they may have produced radically different results.  These questionnaires were distributed in March, when the students had already progressed somewhat in their Torah study and spiritual growth.  Additionally, I was limited as to the length of the questionnaire.  Finally, it is important to keep in mind that the answers to the questions do not necessarily indicate the actual reality, but rather the self perception of the students.  This has significant bearing on how we read the results.  








	The Results





	Commitment to Halacha





Several fascinating factors emerge from the results.  First of all, the commitment demonstrated by these students to normative Judaism is overwhelming.  77% of the respondents assert that they will cover their hair after they get married.  Only 16% are undecided and a minuscule 6% (only 4 respondents) maintain that they are not planning to cover their hair.  These results are unexpected both because of the highly personal nature of this particular Jewish law, and because many of the mothers who I met during the course of the year do not cover their hair.  Similar numbers emerge in response to the question as to whether these girls pray Shacharit, the morning prayers.  A full 71% respond that they always pray Shacharit.  13% claim that they usually pray.  7% only sometimes pray, and another 7% rarely or never pray.  These numbers are also striking, inasmuch as they represent a significant time commitment on the part of these girls.





	Israel





Alongside the question of their commitment to normative Judaism, I had tried to discern their attitude towards Israel.  66% of those who responded state that they would like to make aliyah. Slightly less than 12% express a lack of interest in aliyah, while 23% remain undecided.  





	Identification with Behavioral Norms





The results also indicate a serious commitment to Orthodox behavioral norms.  77% of the respondents indicate that they are somewhat or very uncomfortable attending movies with explicit sex, while only 22% respond that they are very or somewhat comfortable with that situation.  The results are even more striking when they involve the students' actual behavior.  73% of the girls maintain that they would be uncomfortable holding hands with their boyfriend, while only 18% feel comfortable with that behavior.  9% are undecided.  Only 4% of the respondents think that they would be comfortable being physically intimate with their fiance, while 83% say that they would be uncomfortable with it.  An additional 12% indicate uncertainty.  





Associating with inappropriate behavior also draws strong responses from the students.  78% of the students feel that they would be uncomfortable sitting in a bar with friends, while 18% feel at least somewhat comfortable in that setting.  However, 71% feel very uncomfortable attending a party with drugs present, while an additional 18% feel at least somewhat uncomfortable.  Only 9% indicate that they would be somewhat (6%) or very (3%) comfortable. 





	Popular Western Culture





Despite the overwhelming commitment to Judaism, the girls seem entirely immersed in popular Western culture.  When asked to classify various movies, music groups and television programs as meaningful, harmless or offensive, nearly all of them express familiarity with these cultural phenomena.  A mere 4% respond "Don't Know" when asked to classify Oprah Winfrey's program in this way.�  3% respond "Don't Know" with respect to the music band, the Spice Girls.  Only 1% of the respondents have this response to the popular prime time teenage soap opera, Dawson's Creek.  Notwithstanding their knowledge of these programs, many of them assert that they find these programs offensive.  70% of the respondents find the Spice Girls offensive, while 56% have the same feelings about Dawson's Creek.  





While the students are almost all familiar with television shows, most of the respondents do not appear as familiar with popular books, modern or classic.  74% of the respondents do not know how to classify Bridges Over Madison County, while 30% of them respond "Don't Know" even to the popular author, Danielle Steele!  40% of the respondents write "Don't Know" about A Tale of Two Cities, despite the fact that this book probably appeared in their required reading at some point during their education.  





These results have led me to the conclusion that the students were undoubtedly exposed to Western culture, but generally not through the medium of books.  Actually, most of the respondents do not rate "Reading for Fun" high in their list of weekly activities.  29% of the respondents write that they spent 0-1 hours each week on reading.  42% of them maintained that they spent 2-5 hours reading for fun.�  This result may partially account for the intellectual laziness which seemed so apparent!  Children who are not given a love for reading may have a hard time committing themselves to a year of intensive learning in yeshiva.





	The Year in Yeshiva





Another aspect of the questionnaire focuses on their goals in coming to Israel for the year.  97% of them agree that they came to learn Torah.  The remaining 3% are unsure, but not in disagreement.  There is more controversy with respect to the question as to whether they wanted to come to Israel to become more religious.  61% of the respondents indicate that this was one of the reasons for which they came to Israel.  20% of them disagree, while 18% remain unsure.





	Affluence and Attitudes Towards Money





The responses with regard to financial expenditure are less conclusive.  Most of the responses do not indicate an excessive disbursement on luxury items.  When asked, for example, how much money they spend weekly on their clothes, makeup and accessories, 29% respond $0-10, 35% respond $11-30, 14% respond $31-50 and only 20% respond that they spend over $50.  Consider that this is actually the category in which they spend the most money.  Nonetheless, when I ask them the source of their spending money, 65% say all or most of it came from their parents.  Very few of them indicate that they had worked to obtain these funds.  This may be a very important factor in understanding their attitude towards striving to obtain results.





	Family Structure and Values





I did not find an unusually high number of broken families.  In addition, the respondents seemed to have a good attitude towards large families which, arguably, may indicate sound family values.  As an example of this phenomenon, every respondent indicates that she would like to have a family of at least 3 children.  58% of them maintained that they would like to have at least 5 children!  Considering the sizes of average American families, these numbers are unusually high.  In addition, 54% of them asserted that they spent 6+ voluntary weekly hours bonding with their families.  Only 8% of them said that they spend just 0-1 voluntary weekly hours with their families.





	Feminism





One interesting outcome relates to the attitudes of these students towards feminism.  Although I am not at all certain that this is directly related to the general trend in the students which I delineated above, I had begun to notice that my students were very wary of any comments which seemed to advocate "feminist" positions, especially within the realm of normative Judaism.  This was virtually the only issue which could arouse some opposition in the classroom!  Out of curiosity, I included some questions which related to feminism in the questionnaire.  The results are not as unequivocal as I had supposed.  80% of them disagree with the statement that a woman may wear Tzitzit if she wishes to do so.  9% agree that she may, while 10% remain unsure.  56% feel at least somewhat uncomfortable attending a women's prayer group on Shabbat.  29% feel comfortable, while 15% are undecided.  While 31% view feminism as offensive, 23% consider it meaningful.


�
	Chapter Three: Some Conclusions





I would be remiss not to mention at this point Heilman and Cohen's study on Modern Orthodox Jews in America.�  Their study focuses on "the Jews sitting at the epicenter of the crossroads of the traditional and contemporary worlds, who try to remain open to the outside world and close to their Judaism... who are both cosmopolitan and parochial" (Heilman and Cohen, 208).  They tender the plausible idea that Modern Orthodox Jews are living in two separate, influential worlds.  While I certainly agree with this view, my study demonstrates that the population group that I examined deviates considerably from many of Heilman and Cohen's conclusions.  For example, their central contention that encounter with and openness to modern culture is often associated with the attenuation of religious zeal is blatantly contradicted by the commitment to ritual displayed by a large majority of these women. 


Heilman and Cohen's suggestion that only the "traditionalists" (this is their term for the most observant segment of Modern Orthodoxy) adhere strictly to ritual behavior and the ethos of Orthodoxy, also runs counter to the results of this study.  It is possible that either our group or Heilman and Cohen's group is not representative of the Modern Orthodox population.�  However, the increasing popularity of the post-high school yeshiva study in Israel probably indicates that this group is fairly representative of Modern Orthodox American Jews.  If Heilman and Cohen's study is also representative, we could contend that these students in Israel are or have become what Heilman and Cohen call "traditionalists."  This would signify either a recent trend towards conservatism among the American Modern Orthodox population, or a tendency for individuals to move in this direction during the course of their study in yeshiva in Israel.





Let us now return to analyze the outcome of these questionnaires.  While they confirmed some of my initial hypotheses, they certainly disproved others.  On the one hand, it certainly seems evident that the students' are not reading or learning Torah in their spare time.  Nonetheless, their commitment to halachic observance is surprisingly firm.  Most of the students surveyed do not appear to have a weak family structure, nor does their attitude towards family appear problematic.  Despite the results which do not indicate that the students are spending their money excessively, the source of most of their spending money is their parents. 





The following are what I have determined to be the significant results of the questionnaires.  [See Appendix 2 for the complete results.]





First and foremost, it seems to me that generally these students are growing up with two powerful, but antithetical, cultural influences.  On the one hand, they are unquestionably immersed in popular Western culture.   On the other hand, they recognize that Judaism is, and must be, more meaningful than the popular culture.�  They intensely desire to adhere to the norms - behavioral and ritual - of Orthodox Judaism, but, ostensibly, do not always have the tools to do so.  This may be because, given the unique circumstances of their lives, including some of the weaknesses of the American Modern Orthodox communal institutions mentioned above, they have a difficult time extricating themselves from these cultural influences.�  In any case, the level of observance of Orthodox norms suggest that these students are prepared to commit themselves to the Orthodox lifestyle, even if it requires devotion and effort.





Additionally, they look to a year in Israel as an opportunity to deepen their commitment to Judaism.  Some of them are resistant to changing their lifestyle, but most look to their year in yeshiva in Israel as a growing and changing experience.





In any case, I am struck by the evidence that even students who demonstrate commitment to actions, do not devote their free time to voluntary Torah study.  It is possible that this is simply because that is the primary way in which they are spending their time this year.  Nonetheless, the fact that more young women do not claim to spend more voluntary hours engaged in Torah study is a matter of concern, especially considering the environment of the yeshiva in which they answered these questionnaires.  





I believe that this expressed indifference to voluntary Torah learning relates to their lack of interest in voluntary reading, a result which also seems to have no small measure of significance.  In fact, I believe that the results demonstrate what Neil Postman posits is the direct result of the age of television: these students are not interested in or do not know how to work to achieve intellectual accomplishments.  Students who have been raised in a world of television (and the internet) are used to being entertained.  It has certainly been my experience and that of numerous colleagues, that today's students are accustomed to receiving instant gratification in the arena of knowledge.  They want simple, immediate answers to complex questions.  They have not learned to view things in complex categories and do not know how to work to achieve the skills necessary for broadening and deepening their knowledge.  





It is the above-mentioned areas which I feel deserve a curricular response, and, in the next chapter, I will suggest possible responses to these conclusions drawn from the results of the questionnaires.


�
	Chapter Four: Some Curricular Responses





Allow me to begin this section by noting the inherent advantages and disadvantages of offering curricular responses within the framework of the year of study abroad.  On the one hand, we must bear in mind that we are contending with a pre-existing situation which, presumably, has endured for many years of these students' lives.  It is very hard to teach new educational habits to a student who has already had 12 years of formal education.  It is equally daunting to attempt to introduce values to a young adult.





Nonetheless, we have tried to demonstrate the disproportionate influence that the year of study in a yeshiva in Israel has on the contemporary Orthodox yeshiva student.  The high school educators attach great significance to this year, frequently refer to the importance of this year, and spend an inordinate amount of time preparing for it.  We have seen that a majority of the students themselves concur with this attitude and regard Israel as, if not their spiritual salvation, at the very least, an exciting possibility for religious growth.  If this is so, then I think that educators in these institutions must recognize their unique opportunity to make an impact on these students and their onerous responsibility to that opening.





In offering some curricular responses, I think that we have seen the need for two major objectives.  First of all, we must aspire to offer a lifestyle whose values are potent enough and attractive enough to compete with the reigning self-indulgent values of popular culture.  Secondly, it is essential that we inculcate in these young women an appreciation for the hard work, devotion and commitment that must accompany the quest for Torah growth.  I believe that only in this way will the student feel herself wholly committed to the Orthodox enterprise.








	The Role Model





When discussing the attempt to inspire and impart values and an attractive lifestyle, one cannot underestimate the importance of providing role models for the students to observe and emulate.  Formal and informal interaction with someone who personifies spirituality, authenticity and integrity is of the utmost importance to the development of this type of personality.





Rabbi Aharon Lichtenstein, Rosh Yeshivah of Yeshivat Har Etzion, avers that


		"Without question, during my formative years and, to a lesser extent, beyond, the source and bulwark of my commitment was not so much a cluster of abstract factors or arguments as key persons... What I received from all my mentors, at home or in yeshivot, was the key to confronting life, particularly modern life, in all its complexity: the recognition that it was not so necessary to have all the answers as to learn to live with the questions.  Regardless of what issues - moral, theological, textual or historical - vexed me, I was confident that they had been raised by masters far sharper and wiser than myself; and if they had remained impregnably steadfast in their commitment, so should and could I."�





Although Rabbi Lichtenstein is addressing the question of the source of his faith, I am certain that the same notion can and must be applied to our circumstances.  That is to say, if we want to convey a lifestyle potent enough and authentic enough to attract our students away from the grasp of popular culture, we must introduce them to a personality who lives this genuine lifestyle.  If the goal is to steer the students away from a value system which emphasizes self-indulgence and lauds the acquisition of property as a paramount value, we must offer them ongoing contact with a role model who has consciously rejected this value system.  When we attempt to demonstrate that only hard work and perseverance can attain these lofty goals, we have to acquaint them with people who devote as much as their spare time as possible to the study of Torah.  By viewing the genuine depth, intensity and love that a person can attain for Orthodox Judaism, it renders the quest simultaneously possible and desirable.  





There are, of course, several mitigating factors.  First, and of paramount importance, we must choose educators who can live up to the desired standards.  Students can immediately discern insincerity, and to meet someone who falsely presents himself as embodying this value system can have devastating consequences, to say the least.  It is also wise to have a range of people who demonstratively impart this value system: young and old, male and female, enthusiastic and serious; each will have their own impact on the sensitive student.  





I must admit to a particular bias for selecting young women as educators who can serve as more accessible role models for these young women students.   Students who are introduced to someone to whom they can relate, inasmuch as they can conceivably see themselves becoming like that person, are more likely to make an effort to emulate the person.  It is simply that the goals seem more realistic, within their grasp.  Additionally, a woman who is serious about Torah study and raising a family has a unique set of challenges that she will have to confront, especially in the early stages of her motherhood.  Therefore, the opportunity to observe a woman who is currently struggling with some of these issues can help to fortify and prepare these young women for their future.





Displaying role models, is, of course, not sufficient.  The schools should be prepared to encourage individual, informal contact between the students and their role models.  Programs such as "rakezet" groups, roughly the equivalent of a homeroom teacher, have enjoyed no small measure of success in this arena.  Mali Brofsky, a "rakezet" at Michlelet Mevaseret Yerushalayim made the following comments regarding her experience as a rakezet.


		"Students have told me that this is the most important experience of their year... The experiences that they most internalize are ones that they feel they can emulate.  It is important for [these young adults] to see women at different stages of their lives... I think that the "rakezet" role is particularly important because it combines a lot of the different factors that they are exploring throughout the year.  They [meet] educated, learned women who are raising a family and [have made] aliyah.  The rakezet provides them with a person with whom they can talk about issues relevant to their own lives in an intelligent manner... They see that you can live a life that does not absorb all of the influences of Western culture.  They see it can be real life, as real a life as that which they saw in their own communities at home.  This is shocking to them."





As role models, teachers should be encouraged to attend shabbatonim, and invite students to spend shabbat with themselves and their families so that the student can get a firsthand glimpse into the teacher's lifestyle.  These experiences can deeply affect the way in which the young person views the attractiveness and potency of Orthodox Judaism, and can concurrently influence the choices which they will make about their own future.


 





	The Direct Confrontation





There are, and always have been, two educational tasks in teaching Judaism: to learn the explicit material and, at the same time, to learn its underlying consciousness.�  Too often, we have relied on the texts themselves to provide the subtext, expressing a confidence in the students to have developed enough sensitivity to encounter this material and discover the underlying meaning.  Increasingly, this is proving to fail.  As one educator told me,


		"Our students are not sensitive to nuances.  It is not enough to just teach a piece of gemara or a chapter in Shmuel and think that they will derive the appropriate messages or hashkafot.  We need to find ways to balance our textual learning with more explicit and direct spiritual messages.  It is important to understand where our students are coming from.  We must understand their values and understand that it is a difficult process to make them re-evaluate their entire set of values.  This takes more than just teaching texts.  Discussions which directly address the lifestyle which they emerged from and comparing and contrasting that to a Torah lifestyle can engender this.  This is something which they probably have never done."�





We cannot forget that popular Western culture is, to a large extent, an integral part of the lifestyle of these students and their parents.  It is not as though a teacher has but to put forth a convincing argument in opposition to the values of popular Western culture and the student will simply remove it from her life.  It is woven into the persona, the very self-definition, of today's student.  It is not enough, therefore, to intimate and refer to the problems that popular culture poses for the Orthodox value system; the educator must confront it directly.  


 


However, the confrontational approach tends to be rather threatening to a young student, especially when the subject of discussion impugns the lifestyle with which they and their families are accustomed.  It is imperative that we display great sensitivity when broaching a topic which might suggest a rejection of their upbringing. Is there a way in which an educator can challenge the values of popular culture frankly and effectively and not immediately be rejected by the student?





I believe that there is a combination of factors which can create a situation in which the student feels that she can listen and consider the ideas presented to her.  First of all, it is important to take note of the setting and nature of the class.  A formal classroom is generally not the ideal setting for a exchange of this nature.  Nor, for that matter, is a formal class.  Instead an informal, intimate discussion group set up in a circular formation is much more conducive to facilitating constructive discussion of this sort.  In this way, the students do not feel that they have attended a pedantic sermon, but have, instead, participated in lively discourse.  





At the same time, this type of setting allows students to engage in a dialogue with the teacher and their peers about the various subjects introduced for discussion.  This can often rouse their passions, thrusting them towards introspection or towards further, private discussions.  This passion can also alter what was previously noted to be a common malaise among these young women, namely, intellectual slothfulness or indifference.  Encouraging interactive discussion about controversial subjects can propel these students to think deeply, develop and nurture their own ideas.  This could conceivably preclude the regrettable phenomenon of unequivocal acceptance and embrace of the positions of their teachers and other religious authority figures.





The second component to be considered is the topics which will be addressed in this setting.  Careful consideration has to be given as to the major issues which will be treated.  Nonetheless, having incorporated an appropriate setting, and displayed proper sensitivities, I do not think we ought to shy away from confronting specific topics, even if they are controversial and sensitive.  It might be prudent to choose to broach the more controversial topics as the year progresses and the student is more steeped in Torah study.





Topics should highlight both the negative and the positive sides of this issue.  On the one hand, the emptiness and decline of popular culture should be treated, with one eye towards demonstrating how its values are antithetical to Judaism and another to its general deterioration and perversity.  Of greater importance, surely, is the presentation of a value system whose strong ideals and authenticity appeals to the idealism of the young student.  To this end, all sorts of heroic and impressive personalities from the past and present can be introduced, both in their writings and perhaps even in person. 





At the same time, we can emphasize in these discussion groups that as Modern Orthodox Jews we do embrace a modern, open society, with all that that has to offer.  The work of sorting out negative, and potentially deleterious, influences that bombard us daily must be balanced with thoughtful discussion of how integrating positive cultural ideas can serve as a center for our identity as Modern Orthodox Jews.





The informal classes should be supported by a bibliography, organized topically.  Perhaps the bibliographical materials can best be incorporated into this setting by assigning individual students different readings which they are required to present to the class as a springboard for discussion.  One could even use the format of a debate to deliberate upon different issues.





In this way, the students themselves take part in an ongoing vigorous encounter with essential questions regarding the conflict between popular culture and Orthodox Judaism.  This helps them to formulate, during the course of the year, their own value system.  The teacher has not imposed his/her value system on the students.  S/he has not presented ideas in a threatening manner nor has s/he denigrated their lifestyle.  Instead, the educator has presented ideas in a manner that has allowed the students to draw upon their own conclusions in determining their future lifestyle.


�
	Chapter Five: Issues for Further Research





This project is designed to offer a snapshot of the students' values and attitudes in the year 2000.  The value of the project lies in its ability to provide educators with a current view of the contemporary Modern Orthodox American female teenager, her attitudes, commitment and challenges.  Armed with this information, educators and administrators can gear their program to the students' specific needs and encounter their students with greater sensitivity.





In order to properly conduct a study of this sort, one must engage in a much more extensive research project.  It would be advisable to begin in the American high schools, handing out questionnaires and interviewing teachers, administrators and students.  Only in this way could we actually discover the value system of the young women while they are immersed in their lives in America. 





Additionally, ideally one should distribute questionnaires at the beginning of the year of study in Israel and at the end.  This would enable us to chart the changes in attitudes and values over the course of the year in order to discover how the year in Israel actually affects them.  A follow-up study of these same students when they are seniors in college would also be helpful in evaluating the actual influence of the year of study in Israel.  This is particularly important in view of the fact that they will have been in America at this point for several years and will have had the opportunity to immerse themselves once again in popular Western culture.  Finally, it is crucial to chart the outlook of the students in the yeshivot in Israel over the course of several years in order to determine whether there is a decline or an improvement.  Only in this way can educators and programs actually offer an adequate response to the needs of this population group.





A valuable contribution would be the preparation of a detailed curricular response to the situation.  While I offered two general, but crucial, guidelines towards confronting these issues, I did not attempt to design a specific curriculum, as this was beyond the purview of my project.  A detailed curricular response, to be updated periodically based on re-examinations of students' attitudes, would be a worthy ATID project in the future.





QUESTIONNAIRE





Please do not write your name.  This will remain strictly anonymous.  Your honest responses are greatly appreciated.





1) Do you agree or disagree with the following statements:





�PRIVATE ���
Strongly Agree�
Agree�
Disagree�
Strongly Disagree�
Unsure�
�
Before one goes to Israel, it is OK to wear pants.�
12.5%�
15.6%�
29.7%�
21.9%�
20.3%�
�
After one goes to Israel, it is OK to wear pants.�
10.9%�
12.5%�
32.8%�
21.9%�
21.9%�
�
I would like to make aliyah.


�
42.7%�
23.5%�
10.3%�
1.5%�
22%�
�
I think it is important to have a large family.�
13.1%�
50.8%�
13.1%�
X�
23%�
�
If a woman wants to wear Tzitzit she may do so.�
1.5%�
7.6%�
28.8%�
51.5%�
10.6%�
�
It is better for one not to have a boyfriend during one's year in Israel.�
16.7%�
28.8%�
21%�
1.5%�
31.8%�
�
It is OK to cheat in order to pass a test.�
1.5%�
X�
22.4%�
73%�
3%�
�
It is OK to lie in order to be successful in a business venture.�
1.5%�
1.5%�
23.9%�
67%�
6%�
�
I came to Israel this year to learn Torah.�
62.7%�
34.3%�
X�
X�
3%�
�
I came to Israel this year to become more religious.�
24.6%�
36.9%�
16.9%�
3%�
18.5%�
�
It is important to come to shul on time.�
25.4%�
60.6%�
7%�
X�
7%�
�
After I get married, I will cover my hair.�
56%�
21%�
3%�
3%�
16.7%�
�
I came to Israel because I think it is important for Jews to be in Israel.�
36.9%�
46%�
7.7%�
X�
9.2%�
�
�



2) How comfortable would you be in each of the following situations?





�PRIVATE ���
Very Comfortable�
Somewhat Comfortable�
Somewhat Uncomfortable�
Very Uncomfortable�
Unsure�
�
Talking to your friend during class.�
24.6%�
21.2%�
43.9%�
10.6%�
X�
�
Attending a movie with explicit sex.�
3%�
19.7%�
43.9%�
33.3%�
X�
�
Mixed swimming.


�
7.7%�
12.3%�
24.6%�
53.9%�
1.5%�
�
Holding hands with your boyfriend.�
9.2%�
7.7%�
12.3%�
61.5%�
9.2%�
�
Being physically intimate with your fiancee.�
4.6%�
X�
7.7%�
75.4%�
12.3%�
�
Sitting in a bar with friends.


�
9.2%�
9.2%�
24.6%�
53.9%�
3%�
�
Attending a party with drugs present.�
3%�
6%�
18.2%�
71.2%�
1.5%�
�
Attending a women's Tefilla group on Shabbat.�
7.7%�
20%�
32.3%�
24.6%�
15.4%�
�






3) I would classify the following as: 


 


�PRIVATE ���
Meaningful�
Harmless�
Offensive�
Never Heard of it\ Don't Know�
�
Oprah Winfrey�
29.2%�
66.2%�
X�
4.6%�
�
Spice Girls�
X�
27.4%�
69.4%�
3.2%�
�
Bridges Over Madison County�
X�
19%�
6.4%�
74.6%�
�
Akeidat Yitzchak (Genesis 22)�
93.8%�
4.7%�
1.6%�
X�
�
Seinfeld�
14.5%�
59.7%�
16.1%�
9.7%�
�
Titanic�
4.6%�
64.6%�
26.2%�
4.6%�
�
Dawson's Creek�
3.1%�
39%�
56.3%�
1.6%�
�
David & Batsheva (II Samuel 11)�
72.3%�
10.8%�
13.9%�
3%�
�
A Tale of Two Cities�
45.6%�
14.7%�
X�
39.7%�
�
Danielle Steele�
X�
30.7%�
38.7%�
30.7%�
�
Local News�
59%�
26.2%�
9.8%�
4.9%�
�
Ally MacBeal�
5%�
35%�
36.7%�
23.3%�
�
Feminism�
23%�
27.9%�
31.2%�
18%�
�
�



4) In high school, how many voluntary hours did you spend on the following activities weekly:  





�PRIVATE ���
0-1�
2-5�
6-10�
11+�
�
sports�
34.6%�
51.9%�
11.5%�
1.9%�
�
Internet�
37.3%�
31.3%�
21.6%�
9.8%�
�
Reading for fun�
28.9%�
42.3%�
19.2%�
9.6%�
�
Hanging with friends at home �
15.6%�
37.3%�
23.5%�
23.5%�
�
On the phone�
10%�
26%�
24%�
40%�
�
Going out with friends�
14%�
34%�
26%�
26%�
�
With boyfriend �
78.7%�
8.5%�
6.4%�
6.4%�
�
Learning Torah�
38.5%�
42.3%�
7.7%�
11.5%�
�
Family bonding�
7.7%�
38.5%�
30.8%�
23.1%�
�
Youth groups�
49%�
21.6%�
15.7%�
13.7%�
�
Chesed activities�
18.4%�
55.1%�
18.4%�
8.2%�
�
TV�
12%�
56%�
16%�
16%�
�






5) How many children would you like to have?  Circle one:





	0	1	2	3	4	5	6	7+


	0%       0%	0%	7%	27.9%  34.9%  14%     16.3%





6) In high school, how much money did you spend weekly on the following items:





				$0-10		$11-30		$31-50 	$50+


Clothes\makeup\accessories	29.1%		35.4%		14.6%	20.8%


books				76%		17.4%		4.4%	2.2%


sports\gym			81.3%		4.2%		10.4%	4.2%


trips				60%		28.9%		2.2%	8.9%


phone\cellphone		53.3%		20%		15.6%	11.1%


entertainment			34%		44.7%		12.8%	8.5%


other (please specify nature of expenditure)_______________





7) From where did you obtain these funds?


			100%		Mostly		Some		None


Babysitting		X		9.8%		56.1%		34.1%


parents			25.5%		37.3%		31.4%		5.9%


grandparents		X		4.3%		67.4%		28.3%


after-school job		X		20%		17.5%		62.5%


summer job		X		19%		52.4%		28.6%


Other (please specify) __		____________


�
8) With what frequency do you perform the following:


		 


�PRIVATE ���
Always�
Usually�
Sometimes�
Rarely�
Never�
�
Daven weekday Shacharit�
71.6%�
13.4%�
7.5%�
4.5%�
3%�
�
Daven weekday Mincha�
49.3%�
32.8%�
9%�
7.5%�
1.5%�
�
Daven weekday Maariv�
10.5%�
3%�
19.4%�
40.3%�
26.9%�
�
Bentch after bread�
54.5%�
33.3%�
10.6%�
X�
1.5%�
�
Refrain from speaking Lashon Hara�
X�
17.9%�
64.2%�
16.4%�
1.5%�
�
Giving Tzedaka when asked�
4.5%�
51.5%�
39.4%�
4.5%�
X�
�
Women's Zimun when there are less than three men present�
16.9%�
29.2%�
24.6%�
21.5%�
7.7%�
�
Wash Netilat Yadayim in the morning�
56%�
9%�
10.6%�
10.6%�
13.6%�
�



9) Which high school did you attend?________________





10) What school are you currently attending?_________________





11) Describe your family:


Father's  Profession:___________________


Mother's Profession:___________________


    Parents' marital status (circle one):		Married  	 Divorced	   Widowed


    I live with:  Two parents    One parent     One parent and a step-parent     Other ______


Number of siblings: _____





12) The following question is optional: 


What have you learned about yourself so far this year?


�
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�
QUESTIONNAIRE





Please do not write your name.  This will remain strictly anonymous.  Your honest responses are greatly appreciated.





1) Do you agree or disagree with the following statements:





�
Strongly Agree�
Agree�
Disagree�
Strongly Disagree�
Unsure�
�
Before one goes to Israel, it is OK to wear pants.�
12.5%�
15.6%�
29.7%�
21.9%�
20.3%�
�
After one goes to Israel, it is OK to wear pants.�
10.9%�
12.5%�
32.8%�
21.9%�
21.9%�
�
I would like to make aliyah.


�
42.7%�
23.5%�
10.3%�
1.5%�
22%�
�
I think it is important to have a large family.�
13.1%�
50.8%�
13.1%�
X�
23%�
�
If a woman wants to wear Tzitzit she may do so.�
1.5%�
7.6%�
28.8%�
51.5%�
10.6%�
�
It is better for one not to have a boyfriend during one's year in Israel.�
16.7%�
28.8%�
21%�
1.5%�
31.8%�
�
It is OK to cheat in order to pass a test.�
1.5%�
X�
22.4%�
73%�
3%�
�
It is OK to lie in order to be successful in a business venture.�
1.5%�
1.5%�
23.9%�
67%�
6%�
�
I came to Israel this year to learn Torah.�
62.7%�
34.3%�
X�
X�
3%�
�
I came to Israel this year to become more religious.�
24.6%�
36.9%�
16.9%�
3%�
18.5%�
�
It is important to come to shul on time.�
25.4%�
60.6%�
7%�
X�
7%�
�
After I get married, I will cover my hair.�
56%�
21%�
3%�
3%�
16.7%�
�
I came to Israel because I think it is important for Jews to be in Israel.�
36.9%�
46%�
7.7%�
X�
9.2%�
�



�



2) How comfortable would you be in each of the following situations?





�
Very Comfortable�
Somewhat Comfortable�
Somewhat Uncomfortable�
Very Uncomfortable�
Unsure�
�
Talking to your friend during class.�
24.6%�
21.2%�
43.9%�
10.6%�
X�
�
Attending a movie with explicit sex.�
3%�
19.7%�
43.9%�
33.3%�
X�
�
Mixed swimming.


�
7.7%�
12.3%�
24.6%�
53.9%�
1.5%�
�
Holding hands with your boyfriend.�
9.2%�
7.7%�
12.3%�
61.5%�
9.2%�
�
Being physically intimate with your fiancee.�
4.6%�
X�
7.7%�
75.4%�
12.3%�
�
Sitting in a bar with friends.


�
9.2%�
9.2%�
24.6%�
53.9%�
3%�
�
Attending a party with drugs present.�
3%�
6%�
18.2%�
71.2%�
1.5%�
�
Attending a women's Tefilla group on Shabbat.�
7.7%�
20%�
32.3%�
24.6%�
15.4%�
�






3) I would classify the following as: 


 


�
Meaningful�
Harmless�
Offensive�
Never Heard of it\ Don't Know�
�
Oprah Winfrey�
29.2%�
66.2%�
X�
4.6%�
�
Spice Girls�
X�
27.4%�
69.4%�
3.2%�
�
Bridges Over Madison County�
X�
19%�
6.4%�
74.6%�
�
Akeidat Yitzchak (Genesis 22)�
93.8%�
4.7%�
1.6%�
X�
�
Seinfeld�
14.5%�
59.7%�
16.1%�
9.7%�
�
Titanic�
4.6%�
64.6%�
26.2%�
4.6%�
�
Dawson's Creek�
3.1%�
39%�
56.3%�
1.6%�
�
David & Batsheva (II Samuel 11)�
72.3%�
10.8%�
13.9%�
3%�
�
A Tale of Two Cities�
45.6%�
14.7%�
X�
39.7%�
�
Danielle Steele�
X�
30.7%�
38.7%�
30.7%�
�
Local News�
59%�
26.2%�
9.8%�
4.9%�
�
Ally MacBeal�
5%�
35%�
36.7%�
23.3%�
�
Feminism�
23%�
27.9%�
31.2%�
18%�
�



�



4) In high school, how many voluntary hours did you spend on the following activities weekly:  





�
0-1�
2-5�
6-10�
11+�
�
sports�
34.6%�
51.9%�
11.5%�
1.9%�
�
Internet�
37.3%�
31.3%�
21.6%�
9.8%�
�
Reading for fun�
28.9%�
42.3%�
19.2%�
9.6%�
�
Hanging with friends at home �
15.6%�
37.3%�
23.5%�
23.5%�
�
On the phone�
10%�
26%�
24%�
40%�
�
Going out with friends�
14%�
34%�
26%�
26%�
�
With boyfriend �
78.7%�
8.5%�
6.4%�
6.4%�
�
Learning Torah�
38.5%�
42.3%�
7.7%�
11.5%�
�
Family bonding�
7.7%�
38.5%�
30.8%�
23.1%�
�
Youth groups�
49%�
21.6%�
15.7%�
13.7%�
�
Chesed activities�
18.4%�
55.1%�
18.4%�
8.2%�
�
TV�
12%�
56%�
16%�
16%�
�






5) How many children would you like to have?  Circle one:





0	1	2	3	4	5	6	7+


0%       0%	0%	7%	27.9%  34.9%  14%     16.3%





6) In high school, how much money did you spend weekly on the following items:





				$0-10		$11-30		$31-50 	$50+


Clothes\makeup\accessories	29.1%		35.4%		14.6%	20.8%


books				76%		17.4%		4.4%	2.2%


sports\gym			81.3%		4.2%		10.4%	4.2%


trips				60%		28.9%		2.2%	8.9%


phone\cellphone		53.3%		20%		15.6%	11.1%


entertainment			34%		44.7%		12.8%	8.5%


other (please specify nature of expenditure)_______________





7) From where did you obtain these funds?


			100%		Mostly		Some		None


Babysitting		X		9.8%		56.1%		34.1%


parents			25.5%		37.3%		31.4%		5.9%


grandparents		X		4.3%		67.4%		28.3%


after-school job		X		20%		17.5%		62.5%


summer job		X		19%		52.4%		28.6%


Other (please specify) __		____________


�
8) With what frequency do you perform the following:


		 


�
Always�
Usually�
Sometimes�
Rarely�
Never�
�
Daven weekday Shacharit�
71.6%�
13.4%�
7.5%�
4.5%�
3%�
�
Daven weekday Mincha�
49.3%�
32.8%�
9%�
7.5%�
1.5%�
�
Daven weekday Maariv�
10.5%�
3%�
19.4%�
40.3%�
26.9%�
�
Bentch after bread�
54.5%�
33.3%�
10.6%�
X�
1.5%�
�
Refrain from speaking Lashon Hara�
X�
17.9%�
64.2%�
16.4%�
1.5%�
�
Giving Tzedaka when asked�
4.5%�
51.5%�
39.4%�
4.5%�
X�
�
Women's Zimun when there are less than three men present�
16.9%�
29.2%�
24.6%�
21.5%�
7.7%�
�
Wash Netilat Yadayim in the morning�
56%�
9%�
10.6%�
10.6%�
13.6%�
�



9) Which high school did you attend?________________





10) What school are you currently attending?_________________





11) Describe your family:


Father's  Profession:___________________


Mother's Profession:___________________


    Parents' marital status (circle one):		Married  	 Divorced	   Widowed


    I live with:  Two parents    One parent     One parent and a step-parent     Other ______


Number of siblings: _____





12) The following question is optional: 


What have you learned about yourself so far this year?





    � Shalom Berger, "The Impact of One-Year Israel Study on American Day School Graduates," Ten Da'at, Volume XII (1999), 8


    � Whereas this study has focused exclusively on the female population, much of the content of this discussion is true for the male population of this age group as well.


    � Proving that this population group has actually changed over the past decade would have required a long term project that was already begun ten years ago.  In lieu of that, I regard the alleged "change" as a premise and proceed from there.


    � I would like to make a disclaimer early on in this paper.  We will be referring often in this paper to the negative influence of popular Western culture upon the students.  I am not suggesting by any means the rejection of high culture, such as science and great literature, produced by Western society.  Rather, I am renouncing the popular "low culture" which pervades modern-day America.  This is a culture which embraces exhibitionist talk shows and the cheapening of sexuality, a culture which regards self-indulgence and pursuit of money as its highest values.  It is this that I allude to when I speak of the deleterious effects of popular Western culture.


    � Neil Postman, The Disappearance of Childhood (New York, 1994), 78-80.


    � It might be prudent at this point to look ahead for a moment and note that the results of the questionnaires did not substantiate this theory.  In this chapter, I am offering the reader a glance into the thought process which accompanied this paper.  In any case, I am not convinced by the results that this is a negligible factor.


    � This category is actually a bit misleading.  Presumably, some of the girls who responded "Don't Know" were not familiar with the program, while others simply did not know how to respond.  In any case, this is a very small number.


    � After filling out the questionnaire, some of the students indicated to me in private conversations that they included flipping through magazines as voluntary reading.  





    � Samuel C. Heilman and Steven M. Cohen, Cosmopolitans and Parochials: Modern Orthodox Jews in America (Chicago, 1989).


    � David Berger notes that one of the major flaws of this book is that the sample is "dramatically skewed."  That is because virtually half of the sample is taken from Lincoln Square Synagogue, a congregation whose constituency is known to be strikingly atypical of the Modern Orthodox population.  See David Berger, "Modern Orthodoxy in the United States: A Review Essay," Modern Judaism 11 (1991) 261-272.





    � As an example of this, see the results of question 3 in Appendix 2.


    � Unfortunately, it would have been too unwieldy to create a questionnaire which also sought to determine the causes of their attraction to popular culture.  Therefore, this comment is speculative.


    � From the Virtual Beit Midrash Series, "Developing a Torah Personality," Lecture #16.  This site can be accessed at www.vbm-torah.org.


    � See Joseph Lukinsky, "Scholarship and Curriculum: What Jewish Scholarship Means for Jewish Education," in The State of Jewish Studies, Shaye Cohen and Edward Greenstein, eds. (Detroit, 1990) p. 243.


    � Interview with Emily Shapiro in June, 2000.





�











 





 





�














		�page \* arabic�65�











