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This guide provides suggestions and material for those who choose to teach Rav Soloveitchik’s article, “The Community,” to high school students, in either a formal or informal setting.   “The Community” is a particularly relevant article to high school students, because the article focuses on the tension between individual and community.  This tension is a very live issue for high school students, in their relationships with both family and friends.  This article’s relevance, along with its relatively simple writing and short length, make it a good choice for the teacher seeking to introduce her students to the Rav’s corpus.

This guide provides many different discussion questions, sources, and activities.  The teacher can choose among them according to his students’ needs, the setting, and his own interests.  No one teacher need use all of the material.  The first unit provides discussion questions on the article itself.  The next unit takes a closer look at the central biblical narratives cited in the article, giving both the sources themselves and questions on those sources.  Looking at these narratives in greater depth clarifies and complicates the tensions the Rav describes.  Lastly, the third unit points to a few texts that the Rav does not cite but may help the student in understanding the issues at hand.   

I suggest using this guide together with Ronnie Ziegler’s study guide to “The Community,” which was originally part of an email course for Yeshivat Har Etzion’s Virtual Beit Midrash.

About the Author

Rachael Gelfman has a BA in Religion from Harvard College, and a MA in Jewish Civilization from Hebrew University.  She has studied in the Bruriah Scholars program at Midreshet Lindenbaum and in the Pardes Kollel.  She made aliyah and is currently working for the Nesiya Institute in Jerusalem.

Unit I- Understanding and Discussing “The Community”
Before reading the article, the teacher may want to do a short exercise introducing the themes of the article and the relevance of these themes to his students’ lives.  This exercise will encourage the students to begin thinking independently about the questions explored in the Rav’s article and raise their interest in reading the article.  The teacher asks the students to name the different communities that they are a part of- family, friends, school, synagogue, sports teams, extra-curricular clubs, etc.  (Each student can make her own list).  The teacher lists these communities on the board.  
The teacher then asks the students to discuss some of the benefits and dangers of being involved in these communities.  Benefits may include emotional support, sharing celebrations and mourning, and working together toward a common purpose.  (Again, the students may make their own lists before beginning the discussion). The teacher should encourage the students to think concretely about what they gain from different communities, and the teacher can help the students translate into more abstract terms.  When discussing dangers of joining a community, students will most likely raise issues of loss of freedom, especially regarding their family and school communities.  The teacher should encourage the students to raise these issues, while maintaining the direction of the discussion and encouraging the student to think about the benefits of community as well as the dangers.
Discussion Questions: 
After reading the article, these questions can help students better understand the article and begin to apply its ideas to their own lives.
1)
How does the Rav begin this article (p.7-8)?  Why does he begin it in this manner?
The Rav begins his article with the ancient philosophical controversy between individualism and collectivism and traces that controversy to the current political confrontation between East and West.  He then shows how this conflict begins with the creation story itself.  The Rav begins the article in this way to show the universality of the conflict; this question is not only a question for Judaism, but for all of humanity.  The Rav, however, hastens to assert that the focus of the article will be how Judaism sees this conflict.

The Rav often frames his essays with universal questions. For example, in Lonely Man of Faith, the Rav discusses the universal conflicts facing the man of faith.  He stresses, however, that Judaism has a unique and valuable approach to these questions.  He thus convinces his reader both that the questions are relevant and that Judaism can make a unique contribution to the discussion. 
At this point, the teacher may wish to bring excerpts from central Communist and Democratic thinkers to help the students better understand the Rav’s context.  See Unit III.  The teacher may also wish to do an in depth study of the creation story, to understand how the Rav is using this account and for what purpose.  See Unit II.
2)
What is the central question of this article?

The most basic question of the article is:  “What does Judaism say about this conflict?” (7), the conflict between individualism and collectivism.  Judaism, however, asks this question “not at a socio-economic, but rather at an existential-metaphysical level” (9).  The question is about man’s metaphysical nature: “In retreat or togetherness- where does man find his true self?” (9).  The teacher should encourage the students to quote from the article, and make sure the students understand what it means to ask the existential-metaphysical question, and how this is different from the socio-economic question.      
3)
How does Judaism understand the idea of community, and particularly the Jewish community?  

The Rav discusses two central elements to Judaism’s understanding of the community.  First, he explains that “the community in Judaism is not a functional utilitarian, but an ontological one” (9).  (Again, make sure the students understand these terms).  The community is not merely a group of isolated individuals, but a greater whole.  Second, the individuals within the community each contribute uniquely to that community.  The Rav describes this philosophy as the “existential complementarity of the individuals” (10).

The teacher may refer here to The Lonely Man of Faith to illustrate the difference between a functional-utilitarian community and the ontological community.  The community described in the first account of creation, the community of Adam I, is a functional utilitarian community, while the community of Adam II, described in the second account of creation, is an ontological community.  This reference will be especially helpful if students have already looked at the two creation accounts and the Rav’s explanation of these accounts.

4)
What is the role of the individual in this community?  How do the sources the Rav cites support his understanding of the individual’s role?

As we discussed, each individual has a unique contribution to the community.  The Rav cites two related sources to support his understanding.  First, “Whoever saves one life, it is as if he had saved the entire world.”  Each individual is an entire world, irreplaceable and with unexplored depths.  The teacher may explore this image with the students.  What does it mean that each individual is an entire world?  The second, related source is the halakhic rules of mourning.  These rules acknowledge the uniqueness of each individual.  The teacher may ask the students to point to particular laws of mourning that emphasize the individual’s uniqueness (i.e. the hesped, the extended mourning period- aninut, shiva, the thirty days, and the year of mourning.  This process allows the mourner to deeply grieve the loss of a single individual.)

5)
How does the Rav describe what it means to be alone?  Do you experience this feeling in your own life?
The Rav describes being alone not as “physical remoteness, but ontological- existential remoteness or ontological-existential alienation of the I from the thou.”  The teacher should explore what this means with the students.  What examples of this experience does the Rav provide?  The teacher can encourage the students to identify with this experience.  Because students will be hesitant to share such experiences with the class, a helpful exercise may be individual journal writing.  Each student writes about a situation in which they experienced aloneness.
6)
What is the value of the individual?  What does the individual gain, and what does she lose by joining a community?  When should the individual join the community, and when should she rebel against it?  How do the biblical characters, Avraham, Moshe, and Eliyahu negotiate this tension?

The individual, “the lonely man,” has two unique advantages (13).  First, his singularity enables him to be creative and original.  Second, he can protest against and reform society.  Joining a community may curtail the individual’s freedom to be creative and original, and his ability to protest against society.  Yet God willed man to join community, because only through joining community can people build and achieve “the very purpose of creation” (14).  God willed man to share his experience with others.   
At this point, the teacher may do in-depth text studies of the Avraham, Moshe, and Eliyahu narratives.  The teacher should focus on the relationships of these individuals to their communities; how they affirm their communities and how they protest against them.   Why do they join a community?  Why do they rebel against their communities? The class can take a closer look at the circumstances under which these individuals protest against community and under which they affirm community.  See Unit II.  
7)
How do we create community?

According to the Rav, we create community, first and foremost, through recognition of the other.   This recognition requires one to limit oneself to make room for the other.  We recognize that the other is irreplaceable, and in doing so we assume responsibility for the other.

This would be a good opportunity to go over the basic kabbalistic concepts of creation, and particularly the concept of tsimtsum, to enable the students to better understand the Rav’s analogy between creating the world and creating a community.  How does the Rav use this analogy?  What does this analogy say about how the Rav sees community?
8)
What are the different kinds of communities that the Rav describes?  Why does the individual join each of these different communities?  What purpose does each serve and how does it enrich the life of its individual members?
The Rav describes several different communities. The smallest, yet perhaps most intense, community is the marriage community.  The husband and wife join together not only to relieve existential loneliness, but also because they complement one another.  Because they function as a single unit, one can provide what the other is lacking.  In this way, the marriage-community is a model for larger communities.  Each member of the community has a unique contribution to make to the community.  The individual joins the community so that together they can achieve what they cannot alone, and so that the other members of the community can provide what the individual is lacking.

The Rav also discusses the prayer community, the charity community, the teaching community, and the Jewish community.  These communities overlap but each serves a different function.  The Jewish community, like the marriage community, is not just a functional community but an ontological one—“a living whole” (9), made up of complementary individuals.  This community encompasses all the other communities.  The community of prayer is a community of “common suffering” (19); the community enables the individual to transcend his own needs and pray for the other.  The charity community results directly from the prayer-community.  A community that shares each other’s pain must not only pray for one another but also help one another.  Lastly, the teaching community brings the prayer community and the charity community to an even higher level.  The teacher tells the student the story of the Jewish people, a story that teaches the student moral and religious behavior, and that connects her to her past and future, uniting her with countless generations of Jews. 

9)
What communities do you belong to, and why do you join each?  What do you gain and what do you lose by joining these communities?

This question can be a good journal writing exercise.  Thinking about this question enables the student to bring the complex ideas of the Rav into the concrete reality of his life.  If the teacher asked this question before reading the article, the teacher can ask if reading the article changed the students’ answer to this question.  The teacher should encourage the student to relate to the different communities the Rav discusses-- the prayer community, the charity community, and the teaching community.   Do the students feel that they are a part of these communities?  Why do they join these communities?  This question is a central one for the teenager who both wants desperately to belong and, at the same time, wants to declare his own individuality.  How can we balance these two often conflicting desires?  How can we create communities that encourage individuality while providing a sense of belonging, of being part of something greater than oneself?  How do the communities we belong to balance these different aims?  How could they balance them better?
10)
Why does the Rav bring the story of R. Shimon b. Gamliel?  Do you think R. Shimon made the right choice?  Why or why not?  How does R. Ishmael respond to his execution, and do you agree with his response?
The Rav brings this story to show the extreme sensitivity to others that the Jewish tradition requires.  We must be exceedingly careful not to humiliate other members of our community, and particularly the widow and the orphan.  R. Shimon ben Gamliel does not seem to be at fault at all in this situation.  He is sleeping and he is unaware of the widow’s presence; his attendant refuses entry to her.  Why then does R. Shimon ben Gamliel deserve to be executed?  The story, and particularly R. Ishmael’s response to R. Shimon ben Gamliel, is troubling.  The educational message, however, is clear.  If such slight insensitivity deserves death, all the more greater insensitivity is not pardonable.

11)
Why is Jewish prayer most often formulated in the plural?  What is the place of the individual’s prayer in Judaism?  Do you find individual or communal prayer more meaningful and why?  
According to the Rav, Jewish prayer is formulated in the plural because it transcends the individual and his needs.  The prayer of the individual does not represent a uniquely human need; even an animal can feel pain and cry out.  Prayer in the plural, in contrast, is uniquely human. Only the human can feel the pain of his community and cry out on their behalf.  
The teacher can use this paragraph to begin a discussion of prayer with her students.  When has the student experienced meaningful prayer and why?  Did he find meaning in prayer for the individual or prayer for the community?  The teacher should encourage the students to give concrete examples.  The students may connect to individual prayer more easily than communal prayer; it may be difficult to look beyond one’s own needs and pray meaningfully for the entire Jewish people.  Perhaps the student will find it easier to connect to prayer in the plural if he thinks about praying for other individuals who he is close to, such as praying for the recovery of a sick grandparent.  This kind of prayer is more concrete than praying for the health of all the sick of the Jewish people, but still transcends the individual’s needs.   The student may also want to challenge the Rav’s argument and assert the importance of individual prayer.
12)
Why does a Jew give charity, according to the Rav?  Why do you give charity?  What is the relationship between praying for other Jews and acting mercifully toward them?  Do you see this connection in your own life?

The Rav explains that the Jew gives charity because he feels the pain of the other and must act to relieve that pain.  Through charity, the Jew acts on the very emotion that motivates prayer-- shared pain.  The teacher should ask the students to give concrete examples of when the students gave charity and ask what motivated them.  The student may identify with the Rav’s explanation of charity; perhaps the student gave charity to aid the victims of the tsunami because he saw the victims on television and felt their pain. The student may also have a variety of other motivations for giving charity-- a feeling of obligation and/or guilt.  What kind of motivation is more powerful?  The teacher can also encourage the student to think about how to evoke the feeling of shared pain which leads the individual to give charity.  Interacting with people who desperately need help, reading accounts of their lives, or even watching television programs about them may all evoke the feeling of shared pain that the Rav discusses.  The teacher and students can work together to design programs that raise money for charity through evoking feelings of shared pain.
13)
What is the role of the teacher (and of education) in Jewish history?   What role do your favorite teachers play in your life?

The Rav sees the teacher as a story-teller who tells the story of the Jewish people.  This story tells the student how to act and connects the student to her past and future.  The student may remember a favorite teacher whose teaching transformed how he approaches life, changing how he acts.  He may also remember a teacher who brought the Torah to life, making the student feel a part of countless generations of Jews who learned Torah.  Again, the teacher should encourage the student to give concrete examples, pushing the student to think about what makes a good teacher and why.  In doing so, the teacher can strive to be the kind of teacher the Rav describes, who asks the questions that will change how his students act in the world. 
Unit II- A Closer Look at the Biblical Narratives Cited
Creation:  Bereshit Chapter 2
Compare and contrast the two accounts of the creation of man, in Bereshit 1:27-35 and Bereshit 2:7-25.

בראשית פרק א
כו וַיֹּאמֶר אֱלֹהִים, נַעֲשֶׂה אָדָם בְּצַלְמֵנוּ כִּדְמוּתֵנוּ; וְיִרְדּוּ בִדְגַת הַיָּם וּבְעוֹף הַשָּׁמַיִם, וּבַבְּהֵמָה וּבְכָל-הָאָרֶץ, וּבְכָל-הָרֶמֶשׂ, הָרֹמֵשׂ עַל-הָאָרֶץ.  כז וַיִּבְרָא אֱלֹהִים אֶת-הָאָדָם בְּצַלְמוֹ, בְּצֶלֶם אֱלֹהִים בָּרָא אֹתוֹ:  זָכָר וּנְקֵבָה, בָּרָא אֹתָם.  כח וַיְבָרֶךְ אֹתָם, אֱלֹהִים, וַיֹּאמֶר לָהֶם אֱלֹהִים פְּרוּ וּרְבוּ וּמִלְאוּ אֶת-הָאָרֶץ, וְכִבְשֻׁהָ; וּרְדוּ בִּדְגַת הַיָּם, וּבְעוֹף הַשָּׁמַיִם, וּבְכָל-חַיָּה, הָרֹמֶשֶׂת עַל-הָאָרֶץ.  כט וַיֹּאמֶר אֱלֹהִים, הִנֵּה נָתַתִּי לָכֶם אֶת-כָּל-עֵשֶׂב זֹרֵעַ זֶרַע אֲשֶׁר עַל-פְּנֵי כָל-הָאָרֶץ, וְאֶת-כָּל-הָעֵץ אֲשֶׁר-בּוֹ פְרִי-עֵץ, זֹרֵעַ זָרַע:  לָכֶם יִהְיֶה, לְאָכְלָה.  ל וּלְכָל-חַיַּת הָאָרֶץ וּלְכָל-עוֹף הַשָּׁמַיִם וּלְכֹל רוֹמֵשׂ עַל-הָאָרֶץ, אֲשֶׁר-בּוֹ נֶפֶשׁ חַיָּה, אֶת-כָּל-יֶרֶק עֵשֶׂב, לְאָכְלָה; וַיְהִי-כֵן.  לא וַיַּרְא אֱלֹהִים אֶת-כָּל-אֲשֶׁר עָשָׂה, וְהִנֵּה-טוֹב מְאֹד; וַיְהִי-עֶרֶב וַיְהִי-בֹקֶר, יוֹם הַשִּׁשִּׁי.  
בראשית פרק ב
ז וַיִּיצֶר יְהוָה אֱלֹהִים אֶת-הָאָדָם, עָפָר מִן-הָאֲדָמָה, וַיִּפַּח בְּאַפָּיו, נִשְׁמַת חַיִּים; וַיְהִי הָאָדָם, לְנֶפֶשׁ חַיָּה.  ח וַיִּטַּע יְהוָה אֱלֹהִים, גַּן-בְּעֵדֶן--מִקֶּדֶם; וַיָּשֶׂם שָׁם, אֶת-הָאָדָם אֲשֶׁר יָצָר.  ט וַיַּצְמַח יְהוָה אֱלֹהִים, מִן-הָאֲדָמָה, כָּל-עֵץ נֶחְמָד לְמַרְאֶה, וְטוֹב לְמַאֲכָל--וְעֵץ הַחַיִּים, בְּתוֹךְ הַגָּן, וְעֵץ, הַדַּעַת טוֹב וָרָע.  י וְנָהָר יֹצֵא מֵעֵדֶן, לְהַשְׁקוֹת אֶת-הַגָּן; וּמִשָּׁם, יִפָּרֵד, וְהָיָה, לְאַרְבָּעָה רָאשִׁים.  יא שֵׁם הָאֶחָד, פִּישׁוֹן--הוּא הַסֹּבֵב, אֵת כָּל-אֶרֶץ הַחֲוִילָה, אֲשֶׁר-שָׁם, הַזָּהָב.  יב וּזְהַב הָאָרֶץ הַהִוא, טוֹב; שָׁם הַבְּדֹלַח, וְאֶבֶן הַשֹּׁהַם.  יג וְשֵׁם-הַנָּהָר הַשֵּׁנִי, גִּיחוֹן--הוּא הַסּוֹבֵב, אֵת כָּל-אֶרֶץ כּוּשׁ.  יד וְשֵׁם הַנָּהָר הַשְּׁלִישִׁי חִדֶּקֶל, הוּא הַהֹלֵךְ קִדְמַת אַשּׁוּר; וְהַנָּהָר הָרְבִיעִי, הוּא פְרָת.  טו וַיִּקַּח יְהוָה אֱלֹהִים, אֶת-הָאָדָם; וַיַּנִּחֵהוּ בְגַן-עֵדֶן, לְעָבְדָהּ וּלְשָׁמְרָהּ.  טז וַיְצַו יְהוָה אֱלֹהִים, עַל-הָאָדָם לֵאמֹר:  מִכֹּל עֵץ-הַגָּן, אָכֹל תֹּאכֵל.  יז וּמֵעֵץ, הַדַּעַת טוֹב וָרָע--לֹא תֹאכַל, מִמֶּנּוּ:  כִּי, בְּיוֹם אֲכָלְךָ מִמֶּנּוּ--מוֹת תָּמוּת.  יח וַיֹּאמֶר יְהוָה אֱלֹהִים, לֹא-טוֹב הֱיוֹת הָאָדָם לְבַדּוֹ; אֶעֱשֶׂה-לּוֹ עֵזֶר, כְּנֶגְדּוֹ.  יט וַיִּצֶר יְהוָה אֱלֹהִים מִן-הָאֲדָמָה, כָּל-חַיַּת הַשָּׂדֶה וְאֵת כָּל-עוֹף הַשָּׁמַיִם, וַיָּבֵא אֶל-הָאָדָם, לִרְאוֹת מַה-יִּקְרָא-לוֹ; וְכֹל אֲשֶׁר יִקְרָא-לוֹ הָאָדָם נֶפֶשׁ חַיָּה, הוּא שְׁמוֹ.  כ וַיִּקְרָא הָאָדָם שֵׁמוֹת, לְכָל-הַבְּהֵמָה וּלְעוֹף הַשָּׁמַיִם, וּלְכֹל, חַיַּת הַשָּׂדֶה; וּלְאָדָם, לֹא-מָצָא עֵזֶר כְּנֶגְדּוֹ.  כא וַיַּפֵּל יְהוָה אֱלֹהִים תַּרְדֵּמָה עַל-הָאָדָם, וַיִּישָׁן; וַיִּקַּח, אַחַת מִצַּלְעֹתָיו, וַיִּסְגֹּר בָּשָׂר, תַּחְתֶּנָּה.  כב וַיִּבֶן יְהוָה אֱלֹהִים אֶת-הַצֵּלָע אֲשֶׁר-לָקַח מִן-הָאָדָם, לְאִשָּׁה; וַיְבִאֶהָ, אֶל-הָאָדָם.  כג וַיֹּאמֶר, הָאָדָם, זֹאת הַפַּעַם עֶצֶם מֵעֲצָמַי, וּבָשָׂר מִבְּשָׂרִי; לְזֹאת יִקָּרֵא אִשָּׁה, כִּי מֵאִישׁ לֻקְחָה-זֹּאת.  כד עַל-כֵּן, יַעֲזָב-אִישׁ, אֶת-אָבִיו, וְאֶת-אִמּוֹ; וְדָבַק בְּאִשְׁתּוֹ, וְהָיוּ לְבָשָׂר אֶחָד.  כה וַיִּהְיוּ שְׁנֵיהֶם עֲרוּמִּים, הָאָדָם וְאִשְׁתּוֹ; וְלֹא, יִתְבֹּשָׁשׁוּ.
How does each account portray the creation of man differently?
How does the relationship between man and woman differ?

How does each account understand the relationship between the individual and the community?
What are the functions of community in each account?

With which understanding of community do you most identify, that in the first account or

that in the second account?

Why did the Rav choose to cite the second account of man’s creation and not the first?

The teacher may want to bring excerpts from The Lonely Man of Faith to enable the student to better understand how the Rav sees the two different accounts of creation and their significance.  Before doing so, however, the teacher should ask the students to make a chart comparing and contrasting the different accounts of creation, including key elements such as how man is created, how women is created, how the relationship between them is described, and what mission God gives to man.  After discussing these differences and their significance, the teacher can bring the Rav’s explanation for the two different accounts of creation in the Lonely Man of Faith.   The Rav sees the community in the first account as functional/utilitarian, while the community in the second account is existential and spiritual.  The Rav quotes from the second account of creation because this second, deeper kind of community is the kind of community he is discussing in his article, a community where the individual members form a single whole, rather than merely working in concert toward a particular goal.  The students should look at the communities to which they belong and think about what kind of community each is.
Avraham: Bereshit 11:26- 12:1-9

בראשית פרק יא
כו וַיְחִי-תֶרַח, שִׁבְעִים שָׁנָה; וַיּוֹלֶד, אֶת-אַבְרָם, אֶת-נָחוֹר, וְאֶת-הָרָן.  כז וְאֵלֶּה, תּוֹלְדֹת תֶּרַח--תֶּרַח הוֹלִיד אֶת-אַבְרָם, אֶת-נָחוֹר וְאֶת-הָרָן; וְהָרָן, הוֹלִיד אֶת-לוֹט.  כח וַיָּמָת הָרָן, עַל-פְּנֵי תֶּרַח אָבִיו, בְּאֶרֶץ מוֹלַדְתּוֹ, בְּאוּר כַּשְׂדִּים.  כט וַיִּקַּח אַבְרָם וְנָחוֹר לָהֶם, נָשִׁים:  שֵׁם אֵשֶׁת-אַבְרָם, שָׂרָי, וְשֵׁם אֵשֶׁת-נָחוֹר מִלְכָּה, בַּת-הָרָן אֲבִי-מִלְכָּה וַאֲבִי יִסְכָּה.  ל וַתְּהִי שָׂרַי, עֲקָרָה:  אֵין לָהּ, וָלָד.  לא
וַיִּקַּח תֶּרַח אֶת-אַבְרָם בְּנוֹ, וְאֶת-לוֹט בֶּן-הָרָן בֶּן-בְּנוֹ, וְאֵת שָׂרַי כַּלָּתוֹ, אֵשֶׁת אַבְרָם בְּנוֹ; וַיֵּצְאוּ אִתָּם מֵאוּר כַּשְׂדִּים לָלֶכֶת אַרְצָה כְּנַעַן, וַיָּבֹאוּ עַד-חָרָן, וַיֵּשְׁבוּ שָׁם.  לב וַיִּהְיוּ יְמֵי-תֶרַח, חָמֵשׁ שָׁנִים 
וּמָאתַיִם שָׁנָה; וַיָּמָת תֶּרַח, בְּחָרָן.  {פ{ 
בראשית פרק יב
א וַיֹּאמֶר יְהוָה אֶל-אַבְרָם, לֶךְ-לְךָ מֵאַרְצְךָ וּמִמּוֹלַדְתְּךָ וּמִבֵּית אָבִיךָ, אֶל-הָאָרֶץ, אֲשֶׁר אַרְאֶךָּ.  ב וְאֶעֶשְׂךָ, לְגוֹי גָּדוֹל, וַאֲבָרֶכְךָ, וַאֲגַדְּלָה שְׁמֶךָ; וֶהְיֵה, בְּרָכָה.  ג וַאֲבָרְכָה, מְבָרְכֶיךָ, וּמְקַלֶּלְךָ, אָאֹר; וְנִבְרְכוּ בְךָ, כֹּל מִשְׁפְּחֹת הָאֲדָמָה.  ד וַיֵּלֶךְ אַבְרָם, כַּאֲשֶׁר דִּבֶּר אֵלָיו יְהוָה, וַיֵּלֶךְ אִתּוֹ, לוֹט; וְאַבְרָם, בֶּן-חָמֵשׁ שָׁנִים וְשִׁבְעִים שָׁנָה, בְּצֵאתוֹ, מֵחָרָן.  ה וַיִּקַּח אַבְרָם אֶת-שָׂרַי אִשְׁתּוֹ וְאֶת-לוֹט
 בֶּן-אָחִיו, וְאֶת-כָּל-רְכוּשָׁם אֲשֶׁר רָכָשׁוּ וְאֶת-הַנֶּפֶשׁ, אֲשֶׁר-עָשׂוּ בְחָרָן; וַיֵּצְאוּ, לָלֶכֶת אַרְצָה כְּנַעַן, וַיָּבֹאוּ, אַרְצָה כְּנָעַן.  ו וַיַּעֲבֹר אַבְרָם, בָּאָרֶץ, עַד מְקוֹם שְׁכֶם, עַד אֵלוֹן מוֹרֶה; וְהַכְּנַעֲנִי, אָז בָּאָרֶץ.  ז וַיֵּרָא יְהוָה, אֶל-אַבְרָם וַיֹּאמֶר, לְזַרְעֲךָ אֶתֵּן אֶת-הָאָרֶץ הַזֹּאת; וַיִּבֶן שָׁם מִזְבֵּחַ, לַיהוָה הַנִּרְאֶה אֵלָיו.  ח וַיַּעְתֵּק מִשָּׁם הָהָרָה מִקֶּדֶם לְבֵית-אֵל--וַיֵּט אָהֳלֹה; בֵּית-אֵל מִיָּם, וְהָעַי מִקֶּדֶם, וַיִּבֶן-שָׁם מִזְבֵּחַ לַיהוָה, וַיִּקְרָא בְּשֵׁם יְהוָה.  ט וַיִּסַּע אַבְרָם, הָלוֹךְ וְנָסוֹעַ הַנֶּגְבָּה.  {פ { 
What questions do you have about this narrative?

Why does God choose Avraham?

Why does Avraham decide to go to the land of Israel?

Do you see Avraham as a rebel or a follower, or both?  Why?

How does Avraham relate to community?  How does he both rebel against community

and build community?

What kind of community does Avraham leave behind, and what kind of community does

he build?  Do you see any similarities between these communities and the models of community in the two accounts of man’s creation?

Do you identify with Avraham as he journeys to Israel, leaving behind his family and
homeland?  Are there moments in your life in which you felt like Avraham, leaving behind the familiar and breaking with the expectations of your family/community?  Do you see these moments as a necessary part of development?
The Rav refers to a famous midrash when he says:

At first man had to be created alone; for otherwise he would have lacked the courage or the heroic quality to stand up and to protest, to act like Avraham, who took the ax and shattered the idols which his own father had manufactured (14).

Read the midrash (Bereshit Rabah 38:28):
בראשית רבה (תיאדור-אלבק) פרשה לח

(כח) וימת הרן על פני תרח אביו. אמר ר' חייא תרח עובד צלמים הוה, חד זמן נפק לאתר הושיב אברהם מוכר תחתיו, הוה אתי בר נש בעי דיזבון, אמר ליה בר כמה שנין את, אמר ליה בר חמשין, אמר ליה ווי לההוא גברא דאת בר חמשין ותסגוד לבר יומא, והוה מתבייש והולך לו, חד זמן אתת איתתא טעינא חד פינך דסלת אמ' ליה הא לך קרב קדמיהון, קם נסיב בוקלסה ותברהון ויהב ההוא בוקלסה בידוי דרבה דבהון,כיון דאתא אבוה אמר ליה מה עבד להון כדין, אמר ליה מה נכפור לך אתת חדא איתתא  טעינא חד פינך דסלת אמרת לי קרב קומיהון, דין אמר אנא אכל קדמאי, ודין אמר אנא אכל קדמאי, קם הדין רבה נסיב בוקלסה ותברהון, [אמר ליה] מה את מפלה בי, ידעין אינון, אמר ליה ולא ישמעו אזניך מפיך, הסתיה ומסרתיה לנמרוד. .  .
What questions in the text does the midrash come to answer?

How does the midrash portray Avraham and his relationship to community?

How does the midrashic portrayal of Avraham differ from the biblical portrayal of

Avraham, particularly in terms of his relationship to community?

Why does the Rav use this midrash to describe Avraham?

The biblical text portrays Avraham as a follower; he follows God’s command and leaves behind his family and community to travel into the unknown.  The text does not tell us why God chooses Avraham or why Avraham chooses to leave.  The reader only knows that Avraham, following God’s command, leaves the idolatrous community in which he was raised and goes to build a God-fearing community in the land of Israel.  The midrash comes to fill in the gaps of the biblical text.  The midrash explains that Avraham rejects his father’s idolatrous community independently, not just because God told him to do so.  The midrash portrays Avraham as a rebel whose own reasoning leads him to protest against the way of life of his community.  In so doing, the midrash emphasizes the rebellious side of Avraham’s character that the biblical text only hints to.  The Rav brings the midrashic account of Avraham to emphasize the importance of the individual and his protest against the community.  
Looking at the midrash and the biblical account together, we see both the importance of community and the necessity, at times, for the individual’s protest against community.  The individual and the community must be in dialectical tension.  This lesson is important for the teenager who often rebels against her family and the way she is raised.  The teenager seeks to define herself as an individual, distinct from family and community.  Yet the Rav teaches the teenager that although the individual voice of protest against the community is important, she must also appreciate the good in community and work to build community.  

Moshe
The Rav argues that:

Moses was both the greatest loner, who pitched his tent “far outside the camp,” and, at the same time, the great leader, father and teacher to whom the community clung.  “And the people stood before Moses from the morning until the evening.” (14).

We will take a closer look at the two verses that the Rav cites, reading each within its

Biblical context. 

Read Exodus 18:13-27.

שמות פרק יח
יג וַיְהִי, מִמָּחֳרָת, וַיֵּשֶׁב מֹשֶׁה, לִשְׁפֹּט אֶת-הָעָם; וַיַּעֲמֹד הָעָם עַל-מֹשֶׁה, מִן-הַבֹּקֶר עַד-הָעָרֶב.  יד וַיַּרְא חֹתֵן מֹשֶׁה, אֵת כָּל-אֲשֶׁר-הוּא עֹשֶׂה לָעָם; וַיֹּאמֶר, מָה-הַדָּבָר הַזֶּה אֲשֶׁר אַתָּה עֹשֶׂה לָעָם--מַדּוּעַ אַתָּה יוֹשֵׁב לְבַדֶּךָ, וְכָל-הָעָם נִצָּב עָלֶיךָ מִן-בֹּקֶר עַד-עָרֶב.  טו וַיֹּאמֶר מֹשֶׁה, לְחֹתְנוֹ:  כִּי-יָבֹא אֵלַי הָעָם, לִדְרֹשׁ אֱלֹהִים.  טז כִּי-יִהְיֶה לָהֶם דָּבָר, בָּא אֵלַי, וְשָׁפַטְתִּי, בֵּין אִישׁ וּבֵין רֵעֵהוּ; וְהוֹדַעְתִּי אֶת-חֻקֵּי הָאֱלֹהִים, וְאֶת-תּוֹרֹתָיו.  יז וַיֹּאמֶר חֹתֵן מֹשֶׁה, אֵלָיו:  לֹא-טוֹב, הַדָּבָר, אֲשֶׁר אַתָּה, עֹשֶׂה.  יח נָבֹל תִּבֹּל--גַּם-אַתָּה, גַּם-הָעָם הַזֶּה אֲשֶׁר עִמָּךְ:  כִּי-כָבֵד מִמְּךָ הַדָּבָר, לֹא-תוּכַל עֲשֹׂהוּ לְבַדֶּךָ.  יט עַתָּה שְׁמַע בְּקֹלִי, אִיעָצְךָ, וִיהִי אֱלֹהִים, עִמָּךְ; הֱיֵה אַתָּה לָעָם, מוּל הָאֱלֹהִים, וְהֵבֵאתָ אַתָּה אֶת-הַדְּבָרִים, אֶל-הָאֱלֹהִים.  כ וְהִזְהַרְתָּה אֶתְהֶם, אֶת-הַחֻקִּים וְאֶת-הַתּוֹרֹת; וְהוֹדַעְתָּ לָהֶם, אֶת-הַדֶּרֶךְ יֵלְכוּ בָהּ, וְאֶת-הַמַּעֲשֶׂה, אֲשֶׁר יַעֲשׂוּן.  כא וְאַתָּה תֶחֱזֶה מִכָּל-הָעָם אַנְשֵׁי-חַיִל יִרְאֵי אֱלֹהִים, אַנְשֵׁי אֱמֶת--שֹׂנְאֵי בָצַע; וְשַׂמְתָּ עֲלֵהֶם, שָׂרֵי אֲלָפִים שָׂרֵי מֵאוֹת, שָׂרֵי חֲמִשִּׁים, וְשָׂרֵי עֲשָׂרֹת.  כב וְשָׁפְטוּ אֶת-הָעָם, בְּכָל-עֵת, וְהָיָה כָּל-הַדָּבָר הַגָּדֹל יָבִיאוּ אֵלֶיךָ, וְכָל-הַדָּבָר הַקָּטֹן יִשְׁפְּטוּ-הֵם; וְהָקֵל, מֵעָלֶיךָ, וְנָשְׂאוּ, אִתָּךְ.  כג אִם אֶת-הַדָּבָר הַזֶּה, תַּעֲשֶׂה, וְצִוְּךָ אֱלֹהִים, וְיָכָלְתָּ עֲמֹד; וְגַם כָּל-הָעָם הַזֶּה, עַל-מְקֹמוֹ יָבֹא בְשָׁלוֹם.  כד וַיִּשְׁמַע מֹשֶׁה, לְקוֹל חֹתְנוֹ; וַיַּעַשׂ, כֹּל אֲשֶׁר אָמָר.  כה וַיִּבְחַר מֹשֶׁה אַנְשֵׁי-חַיִל מִכָּל-יִשְׂרָאֵל, וַיִּתֵּן אֹתָם רָאשִׁים עַל-הָעָם--שָׂרֵי אֲלָפִים שָׂרֵי מֵאוֹת, שָׂרֵי חֲמִשִּׁים וְשָׂרֵי עֲשָׂרֹת.  כו וְשָׁפְטוּ אֶת-הָעָם, בְּכָל-עֵת:  אֶת-הַדָּבָר הַקָּשֶׁה יְבִיאוּן אֶל-מֹשֶׁה, וְכָל-הַדָּבָר הַקָּטֹן יִשְׁפּוּטוּ הֵם.  כז וַיְשַׁלַּח מֹשֶׁה, אֶת-חֹתְנוֹ; וַיֵּלֶךְ לוֹ, אֶל-אַרְצוֹ.  
Why do the people stand before Moshe “from the morning until the evening?”

Why does Yitro suggest that Moshe change his method of leadership, the method

described in this verse?  What alternative model of leadership does he suggest?  How does this model of leadership differ from the first, particularly in the leader’s relationship to his community? Which model do you think is more effective and why?
Read Exodus 33:7-11. 
שמות פרק לג
ז וּמֹשֶׁה יִקַּח אֶת-הָאֹהֶל וְנָטָה-לוֹ מִחוּץ לַמַּחֲנֶה, הַרְחֵק מִן-הַמַּחֲנֶה, וְקָרָא לוֹ, אֹהֶל מוֹעֵד; וְהָיָה, כָּל-מְבַקֵּשׁ יְהוָה, יֵצֵא אֶל-אֹהֶל מוֹעֵד, אֲשֶׁר מִחוּץ לַמַּחֲנֶה.  ח וְהָיָה, כְּצֵאת מֹשֶׁה אֶל-הָאֹהֶל, יָקוּמוּ כָּל-הָעָם, וְנִצְּבוּ אִישׁ פֶּתַח אָהֳלוֹ; וְהִבִּיטוּ אַחֲרֵי מֹשֶׁה, עַד-בֹּאוֹ הָאֹהֱלָה.  ט וְהָיָה, כְּבֹא מֹשֶׁה הָאֹהֱלָה, יֵרֵד עַמּוּד הֶעָנָן, וְעָמַד פֶּתַח הָאֹהֶל; וְדִבֶּר, עִם-מֹשֶׁה.  י וְרָאָה כָל-הָעָם אֶת-עַמּוּד הֶעָנָן, עֹמֵד פֶּתַח הָאֹהֶל; וְקָם כָּל-הָעָם וְהִשְׁתַּחֲווּ, אִישׁ פֶּתַח אָהֳלוֹ.  יא וְדִבֶּר יְהוָה אֶל-מֹשֶׁה פָּנִים אֶל-פָּנִים, כַּאֲשֶׁר יְדַבֵּר אִישׁ אֶל-רֵעֵהוּ; וְשָׁב, אֶל-הַמַּחֲנֶה, וּמְשָׁרְתוֹ יְהוֹשֻׁעַ בִּן-נוּן נַעַר, לֹא יָמִישׁ מִתּוֹךְ הָאֹהֶל.  
Why does Moshe pitch the Ohel Mo’ed far from the camp?

Look at the context of these verses.  Why are these verses placed here?  How do they

relate to what immediately proceeds and follows them?

How does Moshe’s relationship to the community differ from the relationship described

in Exodus 18? Why?  How does the context of the verses that the Rav cites account for the differences between them? 
Why does the Rav choose to juxtapose these particular verses? Do you think his use of

these verses makes sense given their different contexts?
Do you see Moshe’s leadership, as described in these verses, as ideal? Why?

Should the relationship of a leader to his community differ from the relationship of an

individual to his community?  How and why?

A closer look at the two verses the Rav juxtaposes shows that neither verse, when read in context, conveys a simple message regarding Moshe’s leadership.  The Rav quotes the first verse to show that Moshe is “the great leader, father and teacher to whom the community clung.”  This verse, however, describes Moshe’s leadership before Yitro critiques and reforms Moshe’s leadership style.  Yitro critiques the very aspect of Moshe’s leadership that the Rav cites as an example of Moshe as a great leader.  Yitro argues that the people should not stand before Moshe from the morning until the evening; Moshe has taken on too much and should delegate responsibility.  Similarly, a closer look at the verse that the Rav cites to illustrate that Moshe is “the greatest loner” does not provide a simple proof for Moshe’s aloneness.  Moshe pitches the Ohel Moed far from the camp directly following the sin of the Golden Calf.  Everyone who seeks God can go to the Ohel Moed outside of the camp.  Moshe then is not “the greatest loner;” others can go to the Ohel Moed as well if they are seeking God.  Looking at the two verses in context shows that even in the moments when Moshe is most devoted to being a part of community, he needs space to be alone, and even when he is most alone, he does not leave behind his community.  These verses, in context, help us to better understand the Rav’s conclusion that “man, in order to realize himself, must be alone, but, at the same time, he must be a member of a community” (14).  These words of the Rav do not mean just that the individual has moments when he feels part of community and moments when he is alone; in every moment, the sense of being alone and of being a part of a community are inextricably interwoven.

These texts can serve as a jumping off point to discuss the leader’s relationship to community.  The leader has, in some ways, both a greater responsibility to the community and a greater need to be alone at times and apart from the community.  Leadership, then, provides a window through which to see the tension between individual and community at its most intense.  The Rav’s words can help the student evaluate contemporary leaders; are they too detached from the community or not sufficiently removed from the community?
The Rav compares Moshe’s prayers in Deuteronomy 9:18 with those in 3:23-26.  

Read Exodus 32:7-35, and 34:1-10, 27-28  

שמות פרק לב
ז וַיְדַבֵּר יְהוָה, אֶל-מֹשֶׁה:  לֶךְ-רֵד--כִּי שִׁחֵת עַמְּךָ, אֲשֶׁר הֶעֱלֵיתָ מֵאֶרֶץ מִצְרָיִם.  ח סָרוּ מַהֵר, מִן-הַדֶּרֶךְ אֲשֶׁר צִוִּיתִם--עָשׂוּ לָהֶם, עֵגֶל מַסֵּכָה; וַיִּשְׁתַּחֲווּ-לוֹ, וַיִּזְבְּחוּ-לוֹ, וַיֹּאמְרוּ, אֵלֶּה אֱלֹהֶיךָ יִשְׂרָאֵל אֲשֶׁר הֶעֱלוּךָ מֵאֶרֶץ מִצְרָיִם.  ט וַיֹּאמֶר יְהוָה, אֶל-מֹשֶׁה:  רָאִיתִי אֶת-הָעָם הַזֶּה, וְהִנֵּה עַם-קְשֵׁה-עֹרֶף הוּא.  י וְעַתָּה הַנִּיחָה לִּי, וְיִחַר-אַפִּי בָהֶם וַאֲכַלֵּם; וְאֶעֱשֶׂה אוֹתְךָ, לְגוֹי גָּדוֹל.  יא וַיְחַל מֹשֶׁה, אֶת-פְּנֵי יְהוָה אֱלֹהָיו; וַיֹּאמֶר, לָמָה יְהוָה יֶחֱרֶה אַפְּךָ בְּעַמֶּךָ, אֲשֶׁר הוֹצֵאתָ מֵאֶרֶץ מִצְרַיִם, בְּכֹחַ גָּדוֹל וּבְיָד חֲזָקָה.  יב לָמָּה יֹאמְרוּ מִצְרַיִם לֵאמֹר, בְּרָעָה הוֹצִיאָם לַהֲרֹג אֹתָם בֶּהָרִים, וּלְכַלֹּתָם, מֵעַל פְּנֵי הָאֲדָמָה; שׁוּב מֵחֲרוֹן אַפֶּךָ, וְהִנָּחֵם עַל-הָרָעָה לְעַמֶּךָ.  יג זְכֹר לְאַבְרָהָם לְיִצְחָק וּלְיִשְׂרָאֵל עֲבָדֶיךָ, אֲשֶׁר נִשְׁבַּעְתָּ לָהֶם בָּךְ, וַתְּדַבֵּר אֲלֵהֶם, אַרְבֶּה אֶת-זַרְעֲכֶם כְּכוֹכְבֵי הַשָּׁמָיִם; וְכָל-הָאָרֶץ הַזֹּאת אֲשֶׁר אָמַרְתִּי, אֶתֵּן לְזַרְעֲכֶם, וְנָחֲלוּ, לְעֹלָם.  יד וַיִּנָּחֶם, יְהוָה, עַל-הָרָעָה, אֲשֶׁר דִּבֶּר לַעֲשׂוֹת לְעַמּוֹ.  {פ{
טו וַיִּפֶן וַיֵּרֶד מֹשֶׁה, מִן-הָהָר, וּשְׁנֵי לֻחֹת הָעֵדֻת, בְּיָדוֹ:  לֻחֹת, כְּתֻבִים מִשְּׁנֵי עֶבְרֵיהֶם--מִזֶּה וּמִזֶּה, הֵם כְּתֻבִים.  טז וְהַלֻּחֹת--מַעֲשֵׂה אֱלֹהִים, הֵמָּה; וְהַמִּכְתָּב, מִכְתַּב אֱלֹהִים הוּא--חָרוּת, עַל-הַלֻּחֹת.  יז וַיִּשְׁמַע יְהוֹשֻׁעַ אֶת-קוֹל הָעָם, בְּרֵעֹה; וַיֹּאמֶר, אֶל-מֹשֶׁה, קוֹל מִלְחָמָה, בַּמַּחֲנֶה.  יח וַיֹּאמֶר, אֵין קוֹל עֲנוֹת גְּבוּרָה, וְאֵין קוֹל, עֲנוֹת חֲלוּשָׁה; קוֹל עַנּוֹת, אָנֹכִי שֹׁמֵעַ.  יט וַיְהִי, כַּאֲשֶׁר קָרַב אֶל-הַמַּחֲנֶה, וַיַּרְא אֶת-הָעֵגֶל, וּמְחֹלֹת; וַיִּחַר-אַף מֹשֶׁה, וַיַּשְׁלֵךְ מִיָּדָו אֶת-הַלֻּחֹת, וַיְשַׁבֵּר אֹתָם, תַּחַת הָהָר.  כ וַיִּקַּח אֶת-הָעֵגֶל אֲשֶׁר עָשׂוּ, וַיִּשְׂרֹף בָּאֵשׁ, וַיִּטְחַן, עַד אֲשֶׁר-דָּק; וַיִּזֶר עַל-פְּנֵי הַמַּיִם, וַיַּשְׁקְ אֶת-בְּנֵי יִשְׂרָאֵל.  כא וַיֹּאמֶר מֹשֶׁה אֶל-אַהֲרֹן, מֶה-עָשָׂה לְךָ הָעָם הַזֶּה:  כִּי-הֵבֵאתָ עָלָיו, חֲטָאָה גְדֹלָה.  כב וַיֹּאמֶר אַהֲרֹן, אַל-יִחַר אַף אֲדֹנִי; אַתָּה יָדַעְתָּ אֶת-הָעָם, כִּי בְרָע הוּא.  כג וַיֹּאמְרוּ לִי--עֲשֵׂה-לָנוּ אֱלֹהִים, אֲשֶׁר יֵלְכוּ לְפָנֵינוּ:  כִּי-זֶה מֹשֶׁה הָאִישׁ, אֲשֶׁר הֶעֱלָנוּ מֵאֶרֶץ מִצְרַיִם--לֹא יָדַעְנוּ, מֶה-הָיָה לוֹ.  כד וָאֹמַר לָהֶם לְמִי זָהָב, הִתְפָּרָקוּ וַיִּתְּנוּ-לִי; וָאַשְׁלִכֵהוּ בָאֵשׁ, וַיֵּצֵא הָעֵגֶל הַזֶּה.  כה וַיַּרְא מֹשֶׁה אֶת-הָעָם, כִּי פָרֻעַ הוּא:  כִּי-פְרָעֹה אַהֲרֹן, לְשִׁמְצָה בְּקָמֵיהֶם.  כו וַיַּעֲמֹד מֹשֶׁה, בְּשַׁעַר הַמַּחֲנֶה, וַיֹּאמֶר, מִי לַיהוָה אֵלָי; וַיֵּאָסְפוּ אֵלָיו, כָּל-בְּנֵי לֵוִי.  כז וַיֹּאמֶר לָהֶם, כֹּה-אָמַר יְהוָה אֱלֹהֵי יִשְׂרָאֵל, שִׂימוּ אִישׁ-חַרְבּוֹ, עַל-יְרֵכוֹ; עִבְרוּ וָשׁוּבוּ מִשַּׁעַר לָשַׁעַר, בַּמַּחֲנֶה, וְהִרְגוּ אִישׁ-אֶת-אָחִיו וְאִישׁ אֶת-רֵעֵהוּ, וְאִישׁ אֶת-קְרֹבוֹ.  כח וַיַּעֲשׂוּ בְנֵי-לֵוִי, כִּדְבַר מֹשֶׁה; וַיִּפֹּל מִן-הָעָם בַּיּוֹם הַהוּא, כִּשְׁלֹשֶׁת אַלְפֵי אִישׁ.  כט וַיֹּאמֶר מֹשֶׁה, מִלְאוּ יֶדְכֶם הַיּוֹם לַיהוָה, כִּי אִישׁ בִּבְנוֹ, וּבְאָחִיו--וְלָתֵת עֲלֵיכֶם הַיּוֹם, בְּרָכָה.  ל וַיְהִי, מִמָּחֳרָת, וַיֹּאמֶר מֹשֶׁה אֶל-הָעָם, אַתֶּם חֲטָאתֶם חֲטָאָה גְדֹלָה; וְעַתָּה אֶעֱלֶה אֶל-יְהוָה, אוּלַי אֲכַפְּרָה בְּעַד חַטַּאתְכֶם.  לא וַיָּשָׁב מֹשֶׁה אֶל-יְהוָה, וַיֹּאמַר:  אָנָּא, חָטָא הָעָם הַזֶּה חֲטָאָה גְדֹלָה, וַיַּעֲשׂוּ לָהֶם, אֱלֹהֵי זָהָב.  לב וְעַתָּה, אִם-תִּשָּׂא חַטָּאתָם; וְאִם-אַיִן--מְחֵנִי נָא, מִסִּפְרְךָ אֲשֶׁר כָּתָבְתָּ.  לג וַיֹּאמֶר יְהוָה, אֶל-מֹשֶׁה:  מִי אֲשֶׁר חָטָא-לִי, אֶמְחֶנּוּ מִסִּפְרִי.  לד וְעַתָּה לֵךְ נְחֵה אֶת-הָעָם, אֶל אֲשֶׁר-דִּבַּרְתִּי לָךְ--הִנֵּה מַלְאָכִי, יֵלֵךְ לְפָנֶיךָ; וּבְיוֹם פָּקְדִי, וּפָקַדְתִּי עֲלֵהֶם חַטָּאתָם.  לה וַיִּגֹּף יְהוָה, אֶת-הָעָם, עַל אֲשֶׁר עָשׂוּ אֶת-הָעֵגֶל, אֲשֶׁר עָשָׂה אַהֲרֹן.  {ס{ 
שמות פרק לד
א וַיֹּאמֶר יְהוָה אֶל-מֹשֶׁה, פְּסָל-לְךָ שְׁנֵי-לֻחֹת אֲבָנִים כָּרִאשֹׁנִים; וְכָתַבְתִּי, עַל-הַלֻּחֹת, אֶת-הַדְּבָרִים, אֲשֶׁר הָיוּ עַל-הַלֻּחֹת הָרִאשֹׁנִים אֲשֶׁר שִׁבַּרְתָּ.  ב וֶהְיֵה נָכוֹן, לַבֹּקֶר; וְעָלִיתָ בַבֹּקֶר אֶל-הַר סִינַי, וְנִצַּבְתָּ לִי שָׁם עַל-רֹאשׁ הָהָר.  ג וְאִישׁ לֹא-יַעֲלֶה עִמָּךְ, וְגַם-אִישׁ אַל-יֵרָא בְּכָל-הָהָר; גַּם-הַצֹּאן וְהַבָּקָר אַל-יִרְעוּ, אֶל-מוּל הָהָר הַהוּא.  ד וַיִּפְסֹל שְׁנֵי-לֻחֹת אֲבָנִים כָּרִאשֹׁנִים, וַיַּשְׁכֵּם מֹשֶׁה בַבֹּקֶר וַיַּעַל אֶל-הַר סִינַי, כַּאֲשֶׁר צִוָּה יְהוָה, אֹתוֹ; וַיִּקַּח בְּיָדוֹ, שְׁנֵי לֻחֹת אֲבָנִים.  ה וַיֵּרֶד יְהוָה בֶּעָנָן, וַיִּתְיַצֵּב עִמּוֹ שָׁם; וַיִּקְרָא בְשֵׁם, יְהוָה.  ו וַיַּעֲבֹר יְהוָה עַל-פָּנָיו, וַיִּקְרָא, יְהוָה יְהוָה, אֵל רַחוּם וְחַנּוּן--אֶרֶךְ אַפַּיִם, וְרַב-חֶסֶד וֶאֱמֶת.  ז נֹצֵר חֶסֶד לָאֲלָפִים, נֹשֵׂא עָו‍ֹן וָפֶשַׁע וְחַטָּאָה; וְנַקֵּה, לֹא יְנַקֶּה--פֹּקֵד עֲו‍ֹן אָבוֹת עַל-בָּנִים וְעַל-בְּנֵי בָנִים, עַל-שִׁלֵּשִׁים וְעַל-רִבֵּעִים.  ח וַיְמַהֵר, מֹשֶׁה; וַיִּקֹּד אַרְצָה, וַיִּשְׁתָּחוּ.  ט וַיֹּאמֶר אִם-נָא מָצָאתִי חֵן בְּעֵינֶיךָ, אֲדֹנָי, יֵלֶךְ-נָא אֲדֹנָי, בְּקִרְבֵּנוּ:  כִּי עַם-קְשֵׁה-עֹרֶף הוּא, וְסָלַחְתָּ לַעֲו‍ֹנֵנוּ וּלְחַטָּאתֵנוּ וּנְחַלְתָּנוּ.  י וַיֹּאמֶר, הִנֵּה אָנֹכִי כֹּרֵת בְּרִית, נֶגֶד כָּל-עַמְּךָ אֶעֱשֶׂה נִפְלָאֹת, אֲשֶׁר לֹא-נִבְרְאוּ בְכָל-הָאָרֶץ וּבְכָל-הַגּוֹיִם; וְרָאָה כָל-הָעָם אֲשֶׁר-אַתָּה בְקִרְבּוֹ אֶת-מַעֲשֵׂה יְהוָה, כִּי-נוֹרָא הוּא, אֲשֶׁר אֲנִי, עֹשֶׂה עִמָּךְ.  

כז וַיֹּאמֶר יְהוָה אֶל-מֹשֶׁה, כְּתָב-לְךָ אֶת-הַדְּבָרִים הָאֵלֶּה:  כִּי עַל-פִּי הַדְּבָרִים הָאֵלֶּה, כָּרַתִּי אִתְּךָ בְּרִית--וְאֶת-יִשְׂרָאֵל.  כח וַיְהִי-שָׁם עִם-יְהוָה, אַרְבָּעִים יוֹם וְאַרְבָּעִים לַיְלָה--לֶחֶם לֹא אָכַל, וּמַיִם לֹא שָׁתָה; וַיִּכְתֹּב עַל-הַלֻּחֹת, אֵת דִּבְרֵי הַבְּרִית--עֲשֶׂרֶת, הַדְּבָרִים.
In all of these passages, Moshe prays to God to forgive the people for their sin in

making the Golden Calf.  Compare and contrast Moshe’s prayer in each passage and God’s response in each passage.  Why does God respond as He does in each passage?

Read Deuteronomy 9:12-21.  
דברים פרק ט
יב וַיֹּאמֶר יְהוָה אֵלַי, קוּם רֵד מַהֵר מִזֶּה--כִּי שִׁחֵת עַמְּךָ, אֲשֶׁר הוֹצֵאתָ מִמִּצְרָיִם:  סָרוּ מַהֵר, מִן-הַדֶּרֶךְ אֲשֶׁר צִוִּיתִם--עָשׂוּ לָהֶם, מַסֵּכָה.  יג וַיֹּאמֶר יְהוָה, אֵלַי לֵאמֹר:  רָאִיתִי אֶת-הָעָם הַזֶּה, וְהִנֵּה עַם-קְשֵׁה-עֹרֶף הוּא.  יד הֶרֶף מִמֶּנִּי, וְאַשְׁמִידֵם, וְאֶמְחֶה אֶת-שְׁמָם, מִתַּחַת הַשָּׁמָיִם; וְאֶעֱשֶׂה, אוֹתְךָ, לְגוֹי-עָצוּם וָרָב, מִמֶּנּוּ.  טו וָאֵפֶן, וָאֵרֵד מִן-הָהָר, וְהָהָר, בֹּעֵר בָּאֵשׁ; וּשְׁנֵי לוּחֹת הַבְּרִית, עַל שְׁתֵּי יָדָי.  טז וָאֵרֶא, וְהִנֵּה חֲטָאתֶם לַיהוָה אֱלֹהֵיכֶם--עֲשִׂיתֶם לָכֶם, עֵגֶל מַסֵּכָה:  סַרְתֶּם מַהֵר--מִן-הַדֶּרֶךְ, אֲשֶׁר-צִוָּה יְהוָה אֶתְכֶם.  יז וָאֶתְפֹּשׂ, בִּשְׁנֵי הַלֻּחֹת, וָאַשְׁלִכֵם, מֵעַל שְׁתֵּי יָדָי; וָאֲשַׁבְּרֵם, לְעֵינֵיכֶם.  יח וָאֶתְנַפַּל לִפְנֵי יְהוָה כָּרִאשֹׁנָה, אַרְבָּעִים יוֹם וְאַרְבָּעִים לַיְלָה--לֶחֶם לֹא אָכַלְתִּי, וּמַיִם לֹא שָׁתִיתִי:  עַל כָּל-חַטַּאתְכֶם אֲשֶׁר חֲטָאתֶם, לַעֲשׂוֹת הָרַע בְּעֵינֵי יְהוָה לְהַכְעִיסוֹ.  יט כִּי יָגֹרְתִּי, מִפְּנֵי הָאַף וְהַחֵמָה, אֲשֶׁר קָצַף יְהוָה עֲלֵיכֶם, לְהַשְׁמִיד אֶתְכֶם; וַיִּשְׁמַע יְהוָה אֵלַי, גַּם בַּפַּעַם הַהִוא.  כ וּבְאַהֲרֹן, הִתְאַנַּף יְהוָה מְאֹד--לְהַשְׁמִידוֹ; וָאֶתְפַּלֵּל גַּם-בְּעַד אַהֲרֹן, בָּעֵת הַהִוא.  כא וְאֶת-חַטַּאתְכֶם אֲשֶׁר-עֲשִׂיתֶם אֶת-הָעֵגֶל, לָקַחְתִּי וָאֶשְׂרֹף אֹתוֹ בָּאֵשׁ, וָאֶכֹּת אֹתוֹ טָחוֹן הֵיטֵב, עַד אֲשֶׁר-דַּק לְעָפָר; וָאַשְׁלִךְ, אֶת-עֲפָרוֹ, אֶל-הַנַּחַל, הַיֹּרֵד מִן-הָהָר.
How does Moshe’s recount of these events differ from the

first description of them?  What does he choose to include and exclude and why?

Why does the Rav choose to quote the particular verse he quoted?  Why does he quote

from Moshe’s recounting of his prayers?

In the original account, Moshe does not eat or drink for forty days because he is writing the second set of tablets, the covenant between God and the Jewish people.  In Moshe’s recounting, however, Moshe does not eat or drink for forty days because he is begging God to forgive the people for their sins.  Moshe’s recounting emphasizes the intensity his prayers for the Jewish people, so the Rav quotes Moshe’s recounting to echo this emphasis. The Rav is concerned here with Moshe’s prayer on behalf of the people of Israel, so he focuses on his prayer rather than the ongoing covenant between God and the people of Israel. 
Read Deuteronomy 3:33-39.

דברים פרק ג
כג וָאֶתְחַנַּן, אֶל-יְהוָה, בָּעֵת הַהִוא, לֵאמֹר.  כד אֲדֹנָי יְהוִה, אַתָּה הַחִלּוֹתָ לְהַרְאוֹת אֶת-עַבְדְּךָ, אֶת-גָּדְלְךָ, וְאֶת-יָדְךָ הַחֲזָקָה--אֲשֶׁר מִי-אֵל בַּשָּׁמַיִם וּבָאָרֶץ, אֲשֶׁר-יַעֲשֶׂה כְמַעֲשֶׂיךָ וְכִגְבוּרֹתֶךָ.  כה אֶעְבְּרָה-נָּא, וְאֶרְאֶה אֶת-הָאָרֶץ הַטּוֹבָה, אֲשֶׁר, בְּעֵבֶר הַיַּרְדֵּן:  הָהָר הַטּוֹב הַזֶּה, וְהַלְּבָנֹן.  כו וַיִּתְעַבֵּר יְהוָה בִּי לְמַעַנְכֶם, וְלֹא שָׁמַע אֵלָי; וַיֹּאמֶר יְהוָה אֵלַי, רַב-לָךְ--אַל-תּוֹסֶף דַּבֵּר אֵלַי עוֹד, בַּדָּבָר הַזֶּה.  כז עֲלֵה רֹאשׁ הַפִּסְגָּה, וְשָׂא עֵינֶיךָ יָמָּה וְצָפֹנָה וְתֵימָנָה וּמִזְרָחָה--וּרְאֵה בְעֵינֶיךָ:  כִּי-לֹא תַעֲבֹר, אֶת-הַיַּרְדֵּן הַזֶּה.  כח וְצַו אֶת-יְהוֹשֻׁעַ, וְחַזְּקֵהוּ וְאַמְּצֵהוּ:  כִּי-הוּא יַעֲבֹר, לִפְנֵי הָעָם הַזֶּה, וְהוּא יַנְחִיל אוֹתָם, אֶת-הָאָרֶץ אֲשֶׁר תִּרְאֶה.  כט וַנֵּשֶׁב בַּגָּיְא, מוּל בֵּית פְּעוֹר. 
Why does God respond negatively to Moshe’s prayer for God to forgive him, and

positively to Moshe’s prayers for God to forgive the people?

Reading these verses in context suggests several reasons that God chose not to destroy the people of Israel but to punish Moshe.  God may have chosen not to destroy Israel in order to honor his covenant with the people and their ancestors, or to glorify His name among the nations.  God may have prevented Moshe from entering the land of Israel because Moshe was not a fitting leader for the people once they entered the land.  These reasons stand independently of whether Moshe’s prayer was effective or not.  The Rav, however, calls attention to the role of prayer in God’s actions.
Read Sifre Deuteronomy 3:24.
ספרי דברים פיסקא כז
דבר אחר אתה החלות. אתה פתחת לי פתח שאעמוד ואתפלל לפניך על בניך בשעה שסרחו במעשה העגל שנאמר (דברים ט יב) הרף ממני ואשמידם, וכי משה תפוס היה בקדש אלא כך אמר לפניו, רבונו של עולם,  אתה פתחת לי פתח שאעמוד ואתפלל על בניך ועמדתי והתפללתי עליהם ושמעת תפילתי וסלחת לעוונם הייתי סבור שאני עמהם בתפילה והם לא התפללו עלי והלא דברים קל וחומר אם תפילת יחיד על הרבים כך נשמעת, תפילת הרבים על היחיד על אחת כמה וכמה. 
How does the Midrash relate to the above question?

Do you find it more meaningful to pray for yourself or for your community?  How do

you think we should balance these two concerns in our prayers?
The midrash explains that Moshe’s prayer for himself fails because it lacks the power of the prayer of the many.  Had the people prayed for Moshe, Moshe would have been able to enter Israel.  In contrast to Moshe’s prayer for himself, God answers Moshe’s prayers for the many after the sin of the Golden Calf.  This midrash focuses on Moshe’s prayers as the deciding factor in God saving the Jewish people and forbidding Moshe from entering the land.  This focus enables the midrash to make a point about the importance of communal prayer.  The Rav, like the midrash he quotes, focuses on Moshe’s prayer as key in determining God’s actions, even though there are other explanations for those actions, because the Rav wants to support his point about prayer.  A closer look at the texts shows how the Rav, like the midrash before him, focuses on some aspects of the narrative and ignores others in order to convey an educational message.  This exercise illustrates how we read texts through a certain lens in order to convey educational messages.  Even Moshe may have recounted his reaction to the Golden Calf with certain emphases in order to convey a message to the Jewish people.  He emphasizes his prayer on behalf of the Jewish people, perhaps to remind them of the importance of prayer.

Eliyahu: Kings I, 19

מלכים א פרק יט
א וַיַּגֵּד אַחְאָב לְאִיזֶבֶל, אֵת כָּל-אֲשֶׁר עָשָׂה אֵלִיָּהוּ, וְאֵת כָּל-אֲשֶׁר הָרַג אֶת-כָּל-הַנְּבִיאִים, בֶּחָרֶב.  ב וַתִּשְׁלַח אִיזֶבֶל מַלְאָךְ, אֶל-אֵלִיָּהוּ לֵאמֹר:  כֹּה-יַעֲשׂוּן אֱלֹהִים, וְכֹה יוֹסִפוּן, כִּי-כָעֵת מָחָר אָשִׂים אֶת-נַפְשְׁךָ, כְּנֶפֶשׁ אַחַד מֵהֶם.  ג וַיַּרְא, וַיָּקָם וַיֵּלֶךְ אֶל-נַפְשׁוֹ, וַיָּבֹא, בְּאֵר שֶׁבַע אֲשֶׁר לִיהוּדָה; וַיַּנַּח אֶת-נַעֲרוֹ, שָׁם.  ד וְהוּא-הָלַךְ בַּמִּדְבָּר, דֶּרֶךְ יוֹם, וַיָּבֹא, וַיֵּשֶׁב תַּחַת רֹתֶם אחת (אֶחָד); וַיִּשְׁאַל אֶת-נַפְשׁוֹ, לָמוּת, וַיֹּאמֶר רַב עַתָּה יְהוָה קַח נַפְשִׁי, כִּי-לֹא-טוֹב אָנֹכִי מֵאֲבֹתָי.  ה וַיִּשְׁכַּב, וַיִּישַׁן, תַּחַת, רֹתֶם אֶחָד; וְהִנֵּה-זֶה מַלְאָךְ נֹגֵעַ בּוֹ, וַיֹּאמֶר לוֹ קוּם אֱכוֹל.  ו וַיַּבֵּט, וְהִנֵּה מְרַאֲשֹׁתָיו עֻגַת רְצָפִים וְצַפַּחַת מָיִם; וַיֹּאכַל וַיֵּשְׁתְּ, וַיָּשָׁב וַיִּשְׁכָּב.  ז וַיָּשָׁב מַלְאַךְ יְהוָה שֵׁנִית וַיִּגַּע-בּוֹ, וַיֹּאמֶר קוּם אֱכֹל:  כִּי רַב מִמְּךָ, הַדָּרֶךְ.  ח וַיָּקָם, וַיֹּאכַל וַיִּשְׁתֶּה; וַיֵּלֶךְ בְּכֹחַ הָאֲכִילָה הַהִיא, אַרְבָּעִים יוֹם וְאַרְבָּעִים לַיְלָה, עַד הַר הָאֱלֹהִים, חֹרֵב.  ט וַיָּבֹא-שָׁם אֶל-הַמְּעָרָה, וַיָּלֶן שָׁם; וְהִנֵּה דְבַר-יְהוָה, אֵלָיו, וַיֹּאמֶר לוֹ, מַה-לְּךָ פֹה אֵלִיָּהוּ.  י וַיֹּאמֶר קַנֹּא קִנֵּאתִי לַיהוָה אֱלֹהֵי צְבָאוֹת, כִּי-עָזְבוּ בְרִיתְךָ בְּנֵי יִשְׂרָאֵל--אֶת-מִזְבְּחֹתֶיךָ הָרָסוּ, וְאֶת-נְבִיאֶיךָ הָרְגוּ בֶחָרֶב; וָאִוָּתֵר אֲנִי לְבַדִּי, וַיְבַקְשׁוּ אֶת-נַפְשִׁי לְקַחְתָּהּ.  יא וַיֹּאמֶר, צֵא וְעָמַדְתָּ בָהָר לִפְנֵי יְהוָה, וְהִנֵּה יְהוָה עֹבֵר וְרוּחַ גְּדוֹלָה וְחָזָק מְפָרֵק הָרִים וּמְשַׁבֵּר סְלָעִים לִפְנֵי יְהוָה, לֹא בָרוּחַ יְהוָה; וְאַחַר הָרוּחַ רַעַשׁ, לֹא בָרַעַשׁ יְהוָה.  יב וְאַחַר הָרַעַשׁ אֵשׁ, לֹא בָאֵשׁ יְהוָה; וְאַחַר הָאֵשׁ, קוֹל דְּמָמָה דַקָּה.  יג וַיְהִי כִּשְׁמֹעַ אֵלִיָּהוּ, וַיָּלֶט פָּנָיו בְּאַדַּרְתּוֹ, וַיֵּצֵא, וַיַּעֲמֹד פֶּתַח הַמְּעָרָה; וְהִנֵּה אֵלָיו, קוֹל, וַיֹּאמֶר, מַה-לְּךָ פֹה אֵלִיָּהוּ.  יד וַיֹּאמֶר קַנֹּא קִנֵּאתִי לַיהוָה אֱלֹהֵי צְבָאוֹת, כִּי-עָזְבוּ בְרִיתְךָ בְּנֵי יִשְׂרָאֵל--אֶת-מִזְבְּחֹתֶיךָ הָרָסוּ, וְאֶת-נְבִיאֶיךָ הָרְגוּ בֶחָרֶב; וָאִוָּתֵר אֲנִי לְבַדִּי, וַיְבַקְשׁוּ אֶת-נַפְשִׁי לְקַחְתָּהּ.  {ס{ 
טו וַיֹּאמֶר יְהוָה אֵלָיו, לֵךְ שׁוּב לְדַרְכְּךָ מִדְבַּרָה דַמָּשֶׂק; וּבָאתָ, וּמָשַׁחְתָּ אֶת-חֲזָאֵל לְמֶלֶךְ--עַל-אֲרָם.  טז וְאֵת יֵהוּא בֶן-נִמְשִׁי, תִּמְשַׁח לְמֶלֶךְ עַל-יִשְׂרָאֵל; וְאֶת-אֱלִישָׁע בֶּן-שָׁפָט מֵאָבֵל מְחוֹלָה, תִּמְשַׁח לְנָבִיא תַּחְתֶּיךָ.  יז וְהָיָה, הַנִּמְלָט מֵחֶרֶב חֲזָאֵל--יָמִית יֵהוּא; וְהַנִּמְלָט מֵחֶרֶב יֵהוּא, יָמִית אֱלִישָׁע.  יח וְהִשְׁאַרְתִּי בְיִשְׂרָאֵל, שִׁבְעַת אֲלָפִים:  כָּל-הַבִּרְכַּיִם, אֲשֶׁר לֹא-כָרְעוּ לַבַּעַל, וְכָל-הַפֶּה, אֲשֶׁר לֹא-נָשַׁק לוֹ.  יט וַיֵּלֶךְ מִשָּׁם וַיִּמְצָא אֶת-אֱלִישָׁע בֶּן-שָׁפָט, וְהוּא חֹרֵשׁ, שְׁנֵים-עָשָׂר צְמָדִים לְפָנָיו, וְהוּא בִּשְׁנֵים הֶעָשָׂר; וַיַּעֲבֹר אֵלִיָּהוּ אֵלָיו, וַיַּשְׁלֵךְ אַדַּרְתּוֹ אֵלָיו.  כ וַיַּעֲזֹב אֶת-הַבָּקָר, וַיָּרָץ אַחֲרֵי אֵלִיָּהוּ, וַיֹּאמֶר אֶשְּׁקָה-נָּא לְאָבִי וּלְאִמִּי, וְאֵלְכָה אַחֲרֶיךָ; וַיֹּאמֶר לוֹ לֵךְ שׁוּב, כִּי מֶה-עָשִׂיתִי לָךְ.  כא וַיָּשָׁב מֵאַחֲרָיו וַיִּקַּח אֶת-צֶמֶד הַבָּקָר וַיִּזְבָּחֵהוּ, וּבִכְלִי הַבָּקָר בִּשְּׁלָם הַבָּשָׂר, וַיִּתֵּן לָעָם, וַיֹּאכֵלוּ; וַיָּקָם, וַיֵּלֶךְ אַחֲרֵי אֵלִיָּהוּ--וַיְשָׁרְתֵהוּ.  
Why does Eliyahu run away to the desert?

Why does God repeat his question, “Why are you here, Eliyahu?” and why does Eliyahu repeat his answer?

How does the Tanakh allude to Matan Torah in this chapter, and why?

What is God trying to communicate to Eliyahu through the “still, small voice?”

Why does the story end with the appointment of Elisha as prophet?

How does this story portray the individual’s relationship to community? What is Eliyahu’s relationship to his community? Does the Tanakh portray this relationship positively or negatively?  What are the advantages and disadvantages of this kind of relationship?
Why does the Rav bring this text?

Do you see Eliyahu as a role model in how he relates to his community?  Do you ever feel like Eliyahu in relationship to your community? When?
Compare and contrast Avraham, Moshe, and Eliyahu’s relationship to community.  With which do you most identify?




The Rav brings Eliyahu as an example of the prophet “who dared rebuke society in order to destroy the status quo and replace it with a new social order” (13).  Eliyahu serves as a model for the power of the lonely individual.  A closer look at the biblical account of Eliyahu, however, shows ambivalence regarding Eliyahu’s actions.   Did Eliyahu succeed in building a new social order?  
Eliyahu runs away, at first glance, because Izebel is trying to kill him.  After he runs away, however, Eliyahu explains to God that he ran away because Israel continues to worship idols; they have not heeded his message and he wants to die.   Eliyahu has just performed an awesome miracle in front of the people at Har Karmel, and even this miracle was not sufficient to create lasting change in the people.  Eliyahu despairs of fulfilling his mission as a prophet and runs away from the people.    God responds to Eliyahu’s despair with the revelation of the still small voice.  This revelation provides a new way for Eliyahu to communicate to the people—not through impressive miracles, but through enabling them to hear the still, small voice of God.  Eliyahu, however, does not accept God’s message.  When God asks him again, “What do you here?” Eliyahu answers as he did before he heard the still, small voice.  Eliyahu apparently did not learn from this revelation; he still despairs of ever bringing about change.  As a result, God asks him to appoint a new prophet in his stead, a prophet who still has hope in the people.

The story of Eliyahu shows the dangers of the lonely individual detaching himself entirely from the community.  Eliyahu fails because he is not able to maintain the balance between rebuking and affirming the community.  Avraham and Moshe, in contrast, rebuke the community but also affirm it, so their leadership is ultimately more effective.  The Rav brings the story of Eliyahu to show the value of “heroic defiance” (13).  A closer look at Eliyahu’s story, however, shows the dangers of heroic defiance when not tempered with communal identification.

Comparing and contrasting the leadership of Avraham, Moshe, and Eliyahu enables the students to think critically about leadership and the individual’s relationship to the community.  The teacher should encourage the student to use the tools that the Rav’s article gives him to think critically about contemporary leaders and about what kind of leader the student would like to become.
 Unit III- Supplementary Texts

These texts are not cited in the article, but they offer new insights into the themes discussed in “The Community.”  The teacher may use them by citing them during discussion of the article; the teacher may summarize them to her students and/or hand out an excerpt from them. Alternatively, the teacher may choose to bring one or some of these texts in their entirety as separate text studies.

1) Read the story of Rabbi Shimon bar Yochai in the Cave, Talmud Bavli, Masekhet Shabbat, 33b.  This story explores the tension between the individual and the community, and particularly the question- what does the individual gain and what does he lose by entering the community?  Why must Rabbi Shimon bar Yochai leave the cave and learn to relate to other people?  What advantages did he enjoy in the cave, and what advantages does he enjoy outside the cave? Compare and contrast him with Avraham and Moshe, whom the Rav praises for “casting off the harness of bondage to society” (13).
2) The following excerpts provide a philosophical framework for the Rav’s introduction to “The Community.”  In his introduction, the Rav discusses the controversy between individualism and collectivism:

Is the individual an independent free entity, who gives up basic aspects of his sovereignty in order to live within a communal framework; or is the reverse true: the individual is born into community which, in turn, invests him with certain rights? (7)

The Rav explains that today this controversy is played out in the political confrontation between West and East, “a philosophical encounter between one-sided collectivism and one-sided individualism” (7).  Two excerpts may enable the students to better understand the two sides of this encounter, both of which the Rav juxtaposes to Judaism’s approach to community.  By looking at central thinkers who shaped Democratic and Communist thought, the student not only can gain a deeper understand of the Rav’s introduction, the student can also gain a deeper understanding of the Rav’s model of community through comparing it to others.

For a good example of the individualistic approach, see John Locke’s Second Treatise of Government- “Of Civil Government,” Chapter II- “Of the State of Nature.” 
  For a good example of the collectivist approach, see Karl Marx’s Economic and Philosophic Manuscripts of 1844, in the section entitled “Private Property and Communism,” part (3). Compare and contrast these models of community and the individual’s relationship to community to that of the Rav.
