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Abstract

This project discusses some of the ideas of the Rav regarding the importance of the masorah and applies those ideas to contemporary Jewish education. The Rav discussed a number of different aspects of the masorah including our attitudes towards the undertanding of Torah she-be’al peh, the ba’alei ha-masorah, and the role of the family in transmitting the masorah. Each of these aspects of course has their own educational significance.   In particular, this paper addresses areas of Torah learning and living that pose great problems for students due to their rationale being difficult or even impossible to explain. Developing a proper understanding and appreciation of our masorah can help our students deal with these issues properly. 
Yaakov Mintz is studying in the Gruss Institute in Jerusalem. He graduated from Yeshiva University with a bachelors degree in biology and a masters degree in secondary education.  He has taught both general and Judaic studies classes in yeshiva high schools in New York.
Teaching the Masorah through the Thought of the Rav
The laws of the Torah are traditionally divided into two categories, mishpatim and hukim (Yoma 67b). Mishpatim are those laws that are logical and easily understood, while hukim are those that do not make sense to our rational understanding but that nevertheless we are commanded to obey due to the Divine commandment.


Rabbi Joseph B. Soloveitchik (hereto forth the Rav) saw a symbolic reference to these two types of commandments in the different colored strands of the zizit. (Besdin, 1989). The white strand represents that which is clear and plain for us to see. White is a symbol of clarity and understanding, typical of those mizvot that make so much sense to us and whose beauty we can readily appreciate. The blue tekhelet, on the other hand, represents that which seems foreign and distant to us. Hazal tell us that the tekhelet is meant to remind us of the blue sea, which reminds us of the heavens, which remind us of God’s heavenly throne (Menahot 43b). The Rav explained that appreciating the tekhelet requires a step by step process, similar to what is needed for the hukim, the puzzling or troubling mizvot. While many of the hukim can indeed be clarified after deep thought, others are bound to remain a mystery to our human minds.  


As Jewish educators, our job is to transmit the entirety of the Torah life experience to our students. Wherever possible, we must try to transmit the clarity that comes with a full appreciation of the words of the Torah. Those aspects that can be truly understood must be explained as thoroughly as possible in order to give our students a full appreciation of our traditions. The mishpatim of the Torah must be understood as such, and we must teach towards an understanding of the inherent logic and beauty of these aspects of the Torah, not only their faithful observance. 


Teaching hukim is similarly the responsibility of the Jewish educator. We cannot shy away from teaching those aspects of the Torah that are more difficult to understand. They are as integral a part of Torah observance as the mishpatim, and providing our students with the tools to deal with them is necessary in order to educate fully. 
The fundamental way of doing this is by making an educational priority of focusing on the masorah that has been passed from generation to generation among our people.
 We must instill in our students an understanding of, a belief in, and a commitment to our traditions, dating back to the time of the giving of the Torah on Har Sinai. Through this understanding of the masorah, our students will be able to confidently follow all of the words of the Torah without feeling embarrassed by a feeling that they are acting in ways that really don’t make sense. 
In many of his writings and speeches, the Rav stressed and illustrated various aspects of the masorah. Many of these ideas should be incorporated regularly into the lessons of Judaic studies curricula on all levels in order to impart this sense of masorah from a very young age.
 This will help to impart a deep awareness of the masorah as an integral part of Talmud Torah in general and ultimately help students deal with mizvot and ideas that are hard to understand.

Two Types of Masorah

The Rav dedicated one of his Yahrzeit shiurim to the topic of the masorah. In that shiur, the Rav described two distinct types of masorah that are relevant to standard Jewish education (Soloveitchik, 2002).
  The Rav referred to Masoret shel limud and Masoret shel ma’aseh. 

Masoret Shel Limud

Masoret shel limud is the intellectual masorah, and is the one that is the more relevant in situations of standard learning. The halakhot and ideas that have been passed down from generation to generation need to be recognized as such and studied as part of a chain of learning that we are continuing. It is this part of the masorah that is based on interpretation of biblical verses or analyses and applications of ideas and these are subject to all of the myriad of debates throughout the generations. To participate legitimately in the debate, however, a person must have a foundation in the previous traditions and within the system of understanding of the Torah of the ba’alei ha-masorah.

Much of Torah study revolves around the debates that have unfolded between that ba’alei ha-masorah over the generations. When viewed out of context, many of these arguments can seem like a “free for all,” where anyone’s opinion is equally valid as long as it makes sense to him. While we certainly want our classrooms to be places where students can think creatively, take sides, and involve themselves in the “milhamta shel Torah” (battles of Torah study), it is very important that this be done within the proper context. The Rav’s categorization of those areas of the Torah that are within the realm of debate and those areas that are not is very important in creating this sort of a context within our classrooms.
 The educational approach that we use must be guided by this sense of masorah. What is clear from the pesukim and what is not? What issues have been debated by previous generations? Have any definitive conclusions been reached by previous generations or not? What issues and applications have not yet been addressed at all and are left for us to deal with? It is important that all of these issues be addressed regularly in educational settings (either explicitly or implicitly) in order to ensure that whatever is being studied can be properly understood and that the creativity involved in learning is properly placed.

Masoret Shel Ma'aseh

The second type of masorah that is described by the Rav in the shiur is a Masoret shel ma’aseh, a traditional method of actions or behavior. There are certain traditions that can only be passed down by being practiced by one generation and then observed and copied by the following generation. The classic example of this, as given by the Rav in this shiur, is the opinion of the Beit Ha-levi (Rabbi Joseph Dov Ha-levi Soloveitchik, the Rav’s great grandfather) with regard to tekhelet. In the time of the Beit Ha-levi, the Radziner Rebbe wanted to reintroduce the wearing of tekhelet. Based on various halakhic sources, he claimed that he had rediscovered the true tekhelet and wanted to reinstitute its use. The Beit Ha-levi rejected this innovation not because he disagreed with the proofs per se, but rather because he felt that one has to have an active masorah in order to wear proper tekhelet. One has to observe one’s father wearing tekhelet as his father did, etc., and only then can it be considered halakhicly valid. This sort of tradition takes on a special standing in that it can only be passed through observation from one generation to the next.


An extension of this idea (though certainly not the same as what the Rav had in mind in the above mentioned Yahrzeit shiur) can be found in the Rav’s description of the lessons that be learned from his mother versus the lessons that he learned from his father. 

The laws of Shabbat, for instance, were passed on to me by my father. The Shabbat as a living entity, as a queen, was revealed to me by my mother…. The fathers knew much about the Shabbat, the mothers lived the Shabbat, experienced her presence, and perceived her beauty and splendor (Soloveitchik, 1978, p.77).  

For Jewish educators, this type of a masorah has strong implications as well. We are not only responsible for that which we teach our students in formal classroom lessons, but also for our actions that represent our masorah and ideals that we have received from the previous generation. While it is true that the purest form of this masorah is transferred in the Jewish home from parent to child from the earliest of ages, this also is a very real part of an educator’s responsibility at all stages of education as well. What a teacher does, the attitudes he or she expresses, and the tone of the teacher’s voice are all part of the lessons that are passed to the next generation. If one cannot transmit the masorah for tekhelet without a tradition of practical action, one certainly can not teach ways of thinking and acting merely by telling students what to do.
  

Masorah and the Family Structure through an Analysis of Classic Texts
For the Rav, the role of the family within the transmission of the masorah is central.
  Parents are in a unique position to convey messages to the next generation. As educators, we must try to stress that message on a number of levels. Teachers educate in partnership with parents, and must teach parents that their responsibilities are not merely in caring for the physical needs of their children, but that they must actively participate in transmitting a set of values to their children as well. We must teach children the significance of the family unit; they must understand that their identities are ultimately dependent in large part on what their parents have to teach them. In a society where the family unit is so underappreciated and so often neglected, we must stress to our youth that the special connection that we have to our masorah gives us the responsibility and the privilege of maintaining close, meaningful family connections. 

One important way of conveying this message is by incorporating it into a lesson analyzing classic sources and by discussing with the students its relevance to their own lives. An important example of this can be adapted from the words of the Rav himself in the chapter entitled “Parenthood: Natural and Redeemed” in Family Redeemed (Soloveitchik, 2000).  In order to present the Rav’s ideas in a meaningful way, one would begin by asking the students to compare the nature and strength of the connection between a mother and child to that of the connection between a father and child: Who is more affected and changed by the process of childbirth?  Which one is more involved in providing for the needs of a child? Which is asked to make a greater sacrifice? 

The students will likely respond based on their own experiences and perceptions. In order to illustrate the respective roles of mothers and fathers through sources that the students are likely to recognize, the conversation should be shifted to the symbolism of the names of the first man and the first woman of creation. The name for the first man is Adam, a name completely unrelated to any role as father.
 However the name given by Adam to the first woman is Havah was given because “ki hi hayetah em kol hai” “because she was the mother of all living things” (Genesis 3:20). 

An important text from the Rav that can be used in such a discussion is from this chapter in Family Redeemed:
In the natural community, the woman is more concerned with motherhood than the man with fatherhood. Motherhood, in contrast to fatherhood, bespeaks a long-enduring, peculiar state of body and mind. The nine months of pregnancy [are an example of this]…In a word, the mother is bound up with the child and she experiences her motherhood role in all her thought and feeling. The father, if he wants, can deny his fatherhood and forgo his responsibility. The mother is bound up with the child, the father can roam around forgetting everything… (Soloveitchik, 2000, p.106)

Upon reading this text, students must then consider and discuss a number of issues.  The class should of course reflect on whether the roles of mothers and fathers are absolute or whether they can be changed: Is a father bound to be secondary to the mother? Is it possible for there to be a disconnect between the mother and child despite their natural connection? Most importantly, is there something beyond the “natural community” described by the Rav and can it change the nature of human relationships? In a random group of students, there are bound to be those who know of fathers who bear the brunt of child care and mothers who neglect to care for their children altogether. A teacher should then encourage the students to contemplate whether this invalidates the Rav’s ideas, and should then guide the class in formulating a more complex definition that might help take into account more aspects of reality.  

After the students have had a chance to address these questions on their own, the teacher should bring up the model of Avraham in contrast to Adam. In particular, the teacher should highlight a number of issues.  Students should be asked to consider how the meanings of their names were ultimately reflected in who they became, how much the Torah tells us about each one as a father, who their children became, and what legacy they left their children.  
The students themselves will likely recognize the difference between a man who is merely a biological father and a man who is passing on a legacy to his children. At this point, the Rav’s conceptions of the natural community and the covenantal community should be explained. According to his formulation, there are those communities that are formed because of their natural, biological relationships, and those that are bonded by an intellectual commitment, or covenant. The relationship of this idea to the role of the father is spelled out in the following passage:  
What is fatherhood in the covenantal society? It is the great educational commitment to the masorah, the tradition, the freely assumed obligation to hand down, to pass on to the child the covenant, a message, a code, a unique way of life, a tradition of mishpat u-tzadakah, of justice and charity. (Soloveitchik, 2000, p. 107)
According to this, it is the masorah that creates the covenantal bond between father and son which is so much more important and meaningful then the natural bond. It is at this point that the teacher should shift the conversation from academic to practical and personal.  Students should be asked to what extent they feel that they are part of a covenantal community, and they should consider who in their lives helps them to form that sort of connection. A teacher might also ask to what extent it should be a responsibility to be proactive in becoming part of the covenantal community.
This idea is further illustrated by analyzing the status of a ger, a convert, as part of the Jewish community. On the one hand, biologically speaking he is from a different lineage. He simply does not share his ancestry with the rest of the Jewish people. On the other hand, he has committed himself to act in accordance with our masorah and to live within our society. What is it that determines his identity? Do we focus on his natural identity or on the covenant that he has formed? Raising these issues will not only help illustrate the ideas stated above, but they will also have direct relevance to issues that are important today. The question of “Who is a Jew?” has been debated for a very long time and continues be a crucial issue. What of someone who is biologically part of the Jewish people but has rejected any sort of masorah of covenantal relationship? These are pressing issues in the Jewish community at large, and if we don’t address them in focused, thought out ways in our classroom, our students will learn about them from sources that might present issues in very different ways. 
The Rambam addresses this crucial issue with respect to the status of a ger.  The question was raised as to whether a ger may recite the regular text when bringing his bikkurim, his first fruits, because the text refers specifically to “our ancestors” (Deuteronomy 26:15), and technically one might argue that the ancestors of the ger were not Jewish at all, since the ger only joined am Yisrael at a later time.  The Rambam asserts that a ger may do so, as Avraham was called “Av hamon goyim,” the “father of many nations” (Genesis 17:4).  The Rav explains the Rambam’s  opinion: 
Maimonides did not interpret that phrase “a father of many nations” in the sense of natural fatherhood, that Abraham will be naturally fruitful and fertile, the progenitor of many people. He saw it rather as denoting another kind of fatherhood, the spiritual. Abraham was the father of all those who gather under the wings of the Shekhinah, the Divine Presence, of those who cleave to the God of Israel and commit themselves to his teachings. (Soloveitchik, 2000, p. 121)
The status of the ger shows us the great significance of this covenantal aspect of fatherhood. The power of the masorah is such that it can transform an individual who otherwise would be considered of a different nation entirely and allow that person to be considered a child of Avraham just like all of klal Yisrael. 
Ba’alei Ha-masorah

It is imperative to understand exactly who have been entrusted over the generations to be the carriers and transmitters of the masorah, and to view those individuals and what they have said in the proper light. The Rav emphasized that the ba’alei ha-masorah were chosen based not only on their knowledge, but also on their commitment to learning and their internalization of the full breadth of the masorah. All of those who were chosen to be part of the ba’alei ha-masorah had to show this level of commitment and connection to the Torah. Their words, therefore, have to be treated with a special level of respect. In our quest to question, analyze, and ultimately understand the words of the Torah and Hazal, we must be sure to do so with the recognition that those whose words we are analyzing are among those unique individuals who have been chosen to transmit the masorah through the generations.
 

Unlike other Acharonim, the Brisker tradition spent much time analyzing all sides of an argument, not merely trying to bring proofs or show contradictions to prove one side right or wrong. Both the Rambam and the Rabad, for example, were great Torah giants and the Brisker tradition teaches that our job is to strive to understand both of their positions. This type of approach is based on an appreciation and respect for the words of those chose to transmit our traditions. While classical Brisker methodology is certainly not appropriate in all educational settings, the value of striving to understand both sides of an argument certainly is. In general academic pursuits, it is legitimate for an individual to reject an opinion or idea simply because it does not make sense to him or her. Our students must be taught that this is not so in the world of Torah. An idea that has been expressed by our ba’alei ha-masorah must be viewed as having inherent value and logic; we must continuously strive to understand that logic, and not assume that because it might elude us that it does not exist.   
Initially, the masorah was passed from teacher to student through the process of semikhah. The Rav explained that semikhah is not merely a requirement in order to be on a Beit Din (Sanhedrin 2b), but rather is an inherent requirement, according to the Rambam, for a halakhic ruling to have validity (Schachter, 1998). Only one who has been authorized by the previous generations dating all the way back to Moshe Rabeinu will be able to give true “hora’ah”. Mere knowledge does not allow an individual to be considered an expert in Torah, he must be part of the chain of masorah to achieve such a level.

While the chain of masorah of semikhah no longer exists, Hazal still give specific rules as to who may teach to others and may not. The Talmud (Sanhedrin 5a – 5b) speaks of the necessity for one to get permission from one’s own Rebbi before one may decide on halakhic issues on his own. In particular, the Talmud stresses that one must not only master knowledge in order to receive permission to transmit the masorah, but also must show the ability to express one’s self clearly to be sure that what  one says will be properly understood. Although we have lost the true semikhah from Moshe, Hazal instituted a new system in order to ensure that the chain of the Torah’s masorah would continue properly.
The Rav described a special type of intuition that certain people develop that allows them to understand the approach and attitude of the Torah even without specific proofs. The Rav expressed this idea in a recently published letter that he wrote to Rabbi Dr. Shmuel Belkin, A”H, in discussing the issue of the permissibility of allowing Orthodox Rabbis to be chaplains in the United States Army during the time of the Korean War. Before addressing the question directly, the Rav writes: 
In all fields of human intellectual endeavor there is always an intuitive approach which determines the course and method of the analysis. Not even in exact sciences (particularly in their interpretive phase) is it possible to divorce the human element from the formal aspect. Hence this investigation was also undertaken in a similar subjective mood. From the very outset I was prejudiced in favor of the project of the Rabbinical Counsel of America and I could not imagine any halakhic authority rendering a decision against it. My inquiry consisted only in translating a vague intuitive feeling into fixed terms of halakhic thinking (Soloveitchik, 2005, pp 24 – 25).
In a more public forum, the Rav made this point in the eulogy that he delivered for his uncle, Reb Velvel Soloveitchik (Soloveitchik, 1982). He drew an analogy between the difference between a bride and groom who have connected themselves at a level of eirusin versus those who have connected themselves at the level of nisuin. Eirusin merely sets aside the bride and groom for their eventual marriage, but does not make the two of them intimately connected in any real way. On the other hand, the nisuin creates a complete union between the two, forming the status of “ishto ke-gufo” where they are viewed as one entity. Many people over the generations have reached the level of eirusin with the Torah, forming a true and unique connection the Torah. But only a few great people get to reach this level of nisuin with the Torah. These people develop such an intimate understanding and bond to the words and ideas of the Torah that they develop a sort of Torah intuition. They are able to sense what the position of the Torah is on any position without needing to bring proof texts and precedence for every individual position.
 

In this sense, certain statements of Hazal and those who followed them can be appreciated to a much greater degree. For example, in Parshat Tezaveh, when the Torah describes the making of the efod, Rashi states that he did not find an exact description of what the efod was, but “my heart tells me….” Why does Rashi feel that he can explain simply based on the feelings of his heart? Shouldn’t he need to prove it from some source? Based on the Rav’s idea of the intimate relationship between the ba’alei ha-masorah and the Torah we can better understand what Rashi is saying. Someone who has only a casual relationship with the subject matter of the Torah must back up everything he says with strong proofs. However, one intimately connected can offer intuitive responses. 
While this idea is very pronounced in the above example, it is important in less obvious cases as well. We must train our students to strive to understand every statement of our hakhamim, while at the same time instilling within them the recognition that that will not always be possible. The closeness that the hakhamim had to the Torah allowed them to see and comprehend things that an average student simply cannot. While we would be most comfortable having a strong and clear understanding of every opinion in Torah literature, be it textual sources or halakhic logic, there are many positions about which we are at a loss to understand. Giving our students a frame of reference of the status of the ba’alei ha-masorah can help them keep the proper perspective when challenged to understand troubling ideas and words of Hazal. 

To some students, it may seem that such an idea is tantamount to asking them to take a leap of faith, to just trust that Hazal had some superhuman powers and that we have to just except that. Therefore, it is important to stress that this idea is one that is very natural and logical in many human endeavors. As the Rav wrote in the above letter the Dr. Belkin, “Not even in exact sciences (particularly in their interpretive phase) is it possible to divorce the human element from the formal aspect.” Doctors often advise patients based on conclusions that they may have reached without definitive proofs; lawyers will choose an approach to a situation based mainly on the intuition that they have developed from much study and much experience. We do not advocate blind allegiance to the words of Hazal, but rather we understand that their achievements allow them to see and intuit things that those who lack such a strong connection to the masorah simply can not. 
Takanot De-rabanan


This strong association with a sense of masorah can help young people in understanding sometimes unlikely gezeirot and takanot of Hazal as well. Students are often bothered by why they have to “suffer” because of the enactments of Hazal. Things like not playing musical instruments on Shabbat and washing one’s hand before eating bread are common examples of this. As with mizvot of the Torah, it is certainly best to try to understand and appreciate the full depth and wisdom of Hazal’s words – but at times, when for whatever reason we simply cannot do that, we must provide our students with a framework with which they can still keep to the word of Hazal with pride and intellectual honesty. 


The gemara teaches us that “kol detikun rabanan ke’ein de’oraita tikun” (Gittin 65a – 65b). All enactments that the Rabbis decreed were all structured based on existing halakhot of the Torah. The significance of this statement in that that the whole power that the hakhamim have in order to make any sort of gezeira or takanah is rooted in their protection of the Torah’s own laws and the enhancement of general Torah observance. Therefore, whatever the hakhamim established had to be well rooted in Torah laws. An important exercise to perform in educational settings when learning about a certain Rabbinic enactment is to discuss just this point. What is the goal of the hakhamim in making this takanah? What gives them the authority to make such a takanah? On what law or principle of the Torah are they basing themselves when making this decree?
 By discussing all of these issues, it becomes clear that takanot were not merely made by some nervous rabbis who did not want us to have any fun and therefore they added more and more problem to make life difficult. Every takanah was a precisely formulated enactment that had to follow specific rules and was empowered by the authority of the Torah itself.
 


An additional level of significance of dinim de-rabbanan can be learned from the end of the shiur discussed above.  The Rav discusses the status of mizvot that are mi-divrei sofrim in the formulation of the Rambam, and develops the idea that while the obligation to keep the mizvot mi-derabanan is not at all “min ha-torah”, nevertheless the mitzvah itself takes on a status as part of the corpus of the Torah (a “cheftza shel Torah”) as much as any other part of the Torah. The power that the Torah gave to the hakhamim to enact their decrees also allows their words to be considered as if part of the Torah itself. Once again, such a perspective within an educational setting can be very helpful in accepting and appreciating the words of Hazal even in situations where we ourselves perhaps would not have thought in the same way. 

Shalshelet Ha-masorah


Another important way of incorporating this idea of the masorah into everyday classroom settings is by infusing a feeling that when learning Torah one is becoming a link in the chain of the traditions that has been continued for thousands of years. 

Just prior to his death, Moses told the Israelites, “I make this covenant and this oath not with you alone, but with those who are standing here with us this day before the Lord our G-d, and with those who are not with us this day” (Rashi: “also with future generations”)(Deut. 29:13-14). Jews of the past, present, and future are united in their commitment to the Divine teachings of the Torah and to the historical destiny of the Jew. One collegial fraternity exists of Moses, Rabbi Akiva, Maimonides, the Gaon of Vilna, the Besht, and others, joining hands with grandfathers, parents, and children of all generations (Besdin, 1989, p.15). 
This sense of connection to the previous generations and to the rest of the Jewish people in general can truly invigorate and add new meaning to the entire learning experience. While certain topics or ideas may seem strange to a young student, the fact that it has become part of our masorah, passed on throughout the generations of often difficult exiles, and that Jews throughout the world continue to dedicate themselves to it, makes it easier to connect to the Torah in situations where we may not understand. 

The Rav himself described in a number of famous statements, his own feeling of connection to the masorah that learning brings him.

When I sit down to learn, the giants of the masorah are with me. Our relationship is personal. The Rambam sits to my right, Rabbenu Tam to my left. Rashi sits at the head and explains, Rabbenu Tam asks, the Rambam decides the halakhah, and the Rabad objects. All of them are with me in my small room, sitting around the table…. Learning Torah is the intense experience of uniting many generations together, the joining of spirit to spirit, the connecting of soul to soul. Those who transmit the Torah and those who receive the Torah are invited to meet one another at the same historic juncture. (Soloveitchik 1979 p. 232)
By bringing a sense of life into our classroom, where we are not merely studying what some people said hundreds or even thousands of years ago; but rather becoming active participants in the continuation of the masorah, all of our learning will become all the more meaningful. It is the responsibility of the educator to transmit this feeling of connection to the previous generations as part of the learning experience. There must be a feeling expressed that the words of Hazal are relevant and meaningful to us and that we are not merely onlookers, but rather active participants in the study of Torah. As part of such a rich, enduring chain, a lack of understanding of certain ideas doesn’t seem nearly as grave on an issue as it may on its own. 
It is important that students learn who exactly the ba’alei ha-masorah were, not only what they said. We do not only need to teach them what Rashi, for example, said, but also who he was. When and where did he live? Who were his Rabbeim? What made him so great as to be such a vital part of our masorah?
 It is important that in a school there be pictures of gedolei torah and great yeshivot, past and present, for the students to see. They should not merely be a long line of unknown, old, bearded men, but rather be discussed and recognized by the students. This gives a sense that the learning in their classroom is not an isolated event, but rather part of the greater transmission of the masorah that has been going on for generations and that is continuing all over the world. In the ATUDA session given by Rabbi Moshe Lichtenstein, Rabbi Lichtenstein discussed the importance of exposing students to Jewish communities that are different from their own. Allowing them to be exposed to other approaches and customs, each with its own strengths and weaknesses, allows students to recognize that their Torah learning is taking place in the context of an entire nation with a special covenantal relationship with the Almighty.        
The challenge of dealing with hukim and the like in our contemporary educational settings is a very real and there are no easy answers. However, presenting the proper ideas, under the proper circumstances, can go a long way in providing our students with a strong connection to our masorah and hence alleviate many of these issues. Many of the Rav’s ideas with regards to the different types of masorot, the status of the ba’alei ha-masorah, the authority of dinim de-rabanan, and the connection to the shalshelet ha-masorah can be very useful in meeting this challenge. These ideas should be incorporated into the regular lessons that are taught on the full range of Torah related topics in order to allow our students to view these difficult issues within the proper context.
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� The Rav himself fromulated this idea to explain the sin of Korah. Hazal tell us that among Korah’s arguments with Moshe was one regarding a garment that was made completely of tekhelet - should it be required to have zizit or not? Korah reasoned that if the purpose of the tekhelet is to remind one of the kise ha-kavod, the heavenly throne, then a whole garment should work even better then a mere strand of the corner. What he failed to realize was that the reasons behind the mizvot are only to enhance our appreciation of them, but the essence of the mizvah is simply being sure to observe it as Hashem commanded. The only way of being aware of what is expected of us is though a full dedication to the masorah, otherwise we are merely following our own logic and not the Divine will. See Rabbi Tzvi Schachter, Nefesh Ha-Rav (page 37). 


A similar idea, though with a different emphasis, is recorded in the name of the Rav in Reflections of the Rav, Volume 1 (pp 139 – 149). Perhaps on different occasions the Rav took different approached to this idea. 





� While independent lessons on different aspects of the masorah are valuable, many of the Rav’s ideas can and should also be incorporated into regular classroom lessons and then repeated and stressed on a regular basis.


�  The shiur is quite extensive and covers many aspects and concepts related to the masorah. For our purposes we will focus on two of the main ideas of the shiur that are relevant towards standard Jewish education.


� The Rav’s ideas are of course based on the concept of halakhah le-Moshe mi-Sinai and perushim ha-mekubalim as described by the Rambam in his introduction to his Peirush Ha-mishnayot. Appreciating where a particular halakhah fits into these contexts is very important in understanding and appreciating them properly. 


These ideas can also can help in understanding difficult derashot in Hazal that are often encountered in the course of regular lessons, particularly when learning gemara. Many times these interpretations of Hazal can seem quite “far-fetched” and young students will raise questions about their logic and consistency. Understanding that certain derashot serve more as hints to what we know from our masorah than they are sources per se, can be helpful in understanding some of these texts.  


� See Nefesh Ha-rav (p. 54) for examples of where the Rav applies this idea to explain other statements of hazal as well.


� See “Rupture and Reconstruction: The Transformation of Contemporary Orthodoxy” by Dr. Haym Soloveitchik, Tradition, Vol. 28, No. 4 (Summer 1994). Dr. Soloveitchik, the Rav’s son, discusses changes in the transmittal of tradition that have come about in contemporary times. It is interesting that the categories that he uses seem to be parallel his father’s ideas discussed here. What he refers to as the textual masorah is similar to the Masoret Shel Limud, while what he terms mimicry is similar to the Rav’s Masoret Shel Ma’aseh. Both of these certainly remain a central part of our tradition, though the focus may have shifted of late, as Dr. Soloveitchik describes.


� Regarding the Rav personally, in addition to having benefited from his relationship with his mother as he describes in the above example, he came from a family rich with rabbinic traditions and his father was his personal Rebbi.


�  The name comes from the word adamah, earth, because man was created from the earth.


�  The name Havah is based on the word hai, that she was the mother of all of the life of humanity.


� It is important to recognize regarding this point who exactly is one of the baalei ha-masorah and who is not. See Nefesh Harav (p. 44) for a discussion of what the Rav said about this in the name of his father.


� While the Rav in this eulogy was referring specifically to the Torah greats in his own family, the idea has been understood to apply to others over the generations as well, as it seems to be clear from the above cited letter to Dr. Belkin. See Nefesh Harav (page 42) and “A Glimpse of the Rav” by Rabbi Mayer Twersky, Tradition (Volume 30 Number 4).  


� See Rabbi Tzvi Schachter, Be-ikvei Ha-zon (pp 70 – 71) for some examples of how the Rav did just this. 


� Another relevant point is the rule that Hazal cannot made a takana that the majority of the people cannot fulfill. This is discussed by the  Rambam in Hilchot Mamrim Chapter 2. This point is discussed at length by the Rav at the beginning of the above shiur as well. 


Similarly, we should try to instill in our students that many of the enactments of Hazal were put in place to make our lives easier, not harder. Examples such as pruzbal (to avoid the cancellation of loans every seven years) and heter iska (contracts that effectively allow lending money with interest) illustrate the fact that Hazal were sensitive to the needs of different people at different times. In this light we can better understand that restrictive actions of Hazal were also enacted for our benefit and only when we would be able to handle it.  





