Informal Jewish Education: The Training of the Educators

Informal Jewish Education:

The Training of the Educators

ATID Project

By Jonathan Goldstein

Jerusalem

June 1999
Contents

4A.
Introduction

B.
The world of Informal Jewish Education
8
Descriptions of Informal Jewish Education
8
Breadth of Informal Jewish Education
8
Chazan’s view – the generic-type analysis
8
Kahane’s view – the description of ten elements of Informal Education
10
La Belle’s view – defining non-formal education
12
A more integrated approach to education styles
13
The concept of semi-formal education
14
C.
Standard education of Informal Jewish Educators
17
D.
Room for improvement in the education of Informal Jewish Educators
20
Stages I & II – the means or the end?
21
Stages III and IV – the knowledge offload
22
Description of problems in current Youth Groups
22
Are these problems intrinsic?
23
E.
Towards improved education of the educators: Practical solutions
25
Improvements within existing structures to improve educator training
26
Adapting the existing structure to improve educator training
29
F.
The power of Money – what could philanthropic/communal do for the world of Informal Jewish Education?
31
G.
Summary
34
H.
Acknowledgements
35
I.
References
36
A. 
Introduction

The state of affairs in the past half-century led the vast majority of Jewish thinkers worldwide to appreciate that the greatest concern of the World Jewish Community Survival over the coming decades is in the field of Jewish education.

The establishment of the State of Israel, a new world order, and the global communications developing over the past 50 years, has significantly swayed the consensus of the Jewish world to appreciate a reprioritization of risks to Jewish survival in the next millenium. Far less is a Jew of the nineties concerned with being hurt by the Gentile from the neighboring village, and far more is his worry that his pain may emanate from the news that his son has chosen an unsuitable pedigree as future family. 

The importance of the role of Jewish Education within the community’s agenda is certainly rising. While the debate regarding whether it is too little too late or not is oftentimes futile, and is not the purpose of this document, it is certainly noted that the importance of Jewish education in the continued success of the broader Jewish people is an undisputed fact; Jewish organizations are rightfully assigning significant additional resources, both human and financial, to researching and executing large scale projects to institutionalize a greater awareness of Jewishness where there would be a risk of this knowledge being overlooked.

To this goal, many models of Jewish philanthropy are encountered in today’s world. While traditional formal Jewish Education is flourishing in many parts of the world, many other less rigid educational styles and vehicles have developed in recent decades, groups loosely described as examples Informal Jewish Education. Besides formal schooling, educational experiences and knowledge are today acquired by a growing percentage of Jewish youngsters by means of youth groups, movements, summer camps, community centers and suchlike groups. 

As these organizations grow in importance over the coming years, and as the numbers of such schemes continue to grow, it becomes increasingly important to ensure their effectiveness in them achieving their goals. In formal education, it is unquestionable that the ability to achieve the goals of an institution may be the responsibility of the Board of Governors or other Executive body, but will be most colored by the aspirations of the educators themselves, be they schoolteachers or lecturers. 

It should therefore be the concern of today’s lay leaders and Jewish communal and philanthropic organizations to ensure that Informal Jewish Education groups of the future have a sufficient supply of high standard educators, who can play the roles needed in the growing educational channels of the future. 

This paper discusses the issues associated with education of the informal Jewish educators. The structure of the paper is as follows:

· Listing  of different forms of Informal Jewish Education, and a description of the core characteristics of such organizations; introduction of a new education type: Semiformal Jewish Education

· Description of the current state of training informal Jewish educators, and how they are currently educated.

· Analysis of some difficulties associated with the existing training of informal Jewish educators 

· Discussion regarding whether the problems are intrinsic to the nature of Informal Jewish Education, or whether they are solvable

· Suggestion of possible methods of improving the quality of training of informal Jewish educators

· Comments as to which areas of philanthropy may be helpful to improve the training of informal Jewish educators

The paper is being written from the standpoint of one who has been involved in Informal Jewish Education over a period of fifteen years in various capacities primarily in the UK, but additionally in the US, Israel and other parts of Europe. The purpose of the paper is mainly to open up a subject of great importance, which seems to have little recognition in today’s literature. It intends less to draw conclusions and develop procedures based on the work described here. The paper is an ideal stepping stone for a more complete research piece, which could expand upon some of the suggestions briefly described in the discussion sections.

The  research done for this paper includes two main elements:

1) An analytical element, summarizing the activities of the world of Informal Jewish Education, from a more literary/academic perspective, taking concepts described by others and proscribing them to Informal Jewish Education. This work includes textual research and analysis of existing research in the field of Informal Education, both Jewish and general.

A more creative and discursive section, aiming to focus on the activities of Informal Jewish Education, in order to ascertain possible solutions to the question at hand: can the training of today's Informal Jewish educator be improved? The main effort for this work has been developed as a synthesis of many interviews and discussions with prominent experts in the world of education.

B. The world of Informal Jewish Education 

Descriptions of Informal Jewish Education 

Breadth of Informal Jewish Education 

While there has not been a great deal of literature by today’s Jewish academics or educationalists on Informal Jewish Education - either as a field, or on its impact on the world of Jewish education - a number of thinkers have developed rough descriptions of what describes Informal Jewish Education. A number of these definitions are worthy of note, more for their similarity of view than for their differences. 

The broad nature of what is commonly considered Informal Jewish Education makes simple descriptions difficult, but we enumerate a number of views below, in order to better define our discussion later in this paper.

It is important to mention, as will be emphasized elsewhere in the paper – that Informal Jewish education is simply an informal style to Jewish Education, and must have at its goal as effective a Jewish Education as possible, within an informal environment.

Chazan’s view – the generic-type analysis

Taking an analytical approach known as generic-type analysis, Chazan characterizes Informal Jewish Education based on the common features that seem to combine disparate schemes, all of which he classes as Informal Jewish Education. (Chazan, 1991)

Chazan describes the major groups that make up today’s world of Informal Jewish Education as:

· Youth camps – activities within a Jewish setting

· Youth movements – generally with a religious or Zionist direction

· Youth organizations – often aiming at maintaining Jewish youth awareness

· Jewish trips – for adults or youth, to places of Jewish interest, particularly Israel, but possibly to areas of Europe etc.

· Community Centers – multipurpose, often cultural, multi-ethnic centers, generally  focussed on cultural awareness and identity

· Adult Jewish education – often formal style, but without a formal grading/assessment structure

· Havurot – a sharing of experiences in an intergenerational level with family and friends.

As a result of this description, Chazan finds approximately ten characteristics that seem to define (or to have defined) Informal Jewish Education, as common denominators to many of these activities. In order to sharpen the definition of  the world of Informal Jewish Education, Chazan enumerates three elements which he sees as intrinsic to the world of education, and hence apply to Informal Jewish Education (see Chazan 1978, Peters 1966, Scheffler, 1973) :

1) Intentionality: 

· the educator is intending to transmit an educational message to the “student”, as he describes it: 

“a conscious intent or desire to affect the Jewish character of people – the way they think, feel and behave”
2) Respect and care for the learner:

· an appreciation of the individual’s value and potential in the Jewish community:

“The generic notion of education explains why such influential forces as advertising….. are not defined as Informal Jewish Education. ……it is not at all concerned with our dignity and autonomy, but rather with doing whatever it can to sell its products.” 

3) Worthwhile activities

· Education on matters that are considered of intrinsic value by the educator.

Kahane’s view – the description of ten elements of Informal Education 

Kahane has his own list of criteria, which he uses to define Informal Education. He emphasizes the essential nature of all these elements to ensure true “informality” within the educational environment. 

Kahane’s ten elements:

VOLUNTEERING
Ensures program is always suited to participants.

MULTI-DIMENSIONALITY
 Formal education is based on one dimension – cognitive intellectual skills. Informal education allows for a number of parallel scales of assessment. Increased symmetry as different skills are valued equally as they all contribute to the group. Personal self-confidence enhanced, group interdependence increased.

MORATORIUM
 Can simulate decisions without having to bear the consequences. Similar to apprenticeship.

AUTONOMY
Group experiences responsibility.

SYMMETRY
Equality of status of leader & participants.

PEER CONTROL
Explanation, persuasion, influence not force used.

 STRUCTURAL FLEXIBILITY
Subject matter governed by group. Improvisation.

CODIFICATION
Gives values to activities and functions to values. Symbols are converted into deeds and deeds are ascribed symbolic significance. E.g. an act of philanthropy is done to symbolize a belief in social justice etc.

RELAXATION AND CREATIVE COMBINATION
Combination of relational activities with immediate gratification and creative activities teaching delayed gratification.

AMBIGUITY
Equality and competitiveness within the group allows the youth to learn for adult life while still in the protected environment of the group.

To Kahane, Informal Education is defined as education which contains all of the above interconnected elements. A format which contains some of these characteristics would not be Informal (Jewish) Education. We will describe a different category for an education style which includes some of these elements., but not others.

La Belle’s view – defining non-formal education

While not focussing on Informal Jewish Education in any specific way, La Belle has a broader view than others in terms of the perception of an educative experience. La Belle explains that education can in principle be broken into three categories:

· Formal education, which could be loosely described as “schooling”

· informal education – things learned incidentally, unintentionally through everyday experiences, and 

· non-formal education, which is intentional learning outside a formal setting

Non-formal education, and that would include all experiences that are experienced by an individual through his/her (educative) lifetime. Education, therefore, occurs throughout one’s lifetime, and is largely involuntary and unintentional. (La Belle 1990,1991)

This non-formal education is certainly not new to the Jewish environment; for many centuries, the Jewish tradition had been transmitted more by mimetic than by formal education: non-formal education has been the main flagship of Jewish Education until recent years (See Solveitchik, 1994) 

A more integrated approach to education styles 

Informal Jewish Education outlines a broad range of activities, as described clearly by Kahane and Chazan. Most of the characteristics that they mention as factors that combine Informal Jewish Education into a single group, and differentiate it from Formal Education, can be described in a single parameter that we call “Environment style”.  Hence, based on La Belle’s definition, and absorbing the research generated by Kahane and Chazan, all forms of education can be described in terms of three parameters:

EDUCATION TYPE = Function of (EA,SA, IE)

Where:

EA  = the Educator’s Awareness/Agenda

SA  = Student’s Awareness

IE   = Interactive Environment

A differentiation can be created between different types of education, as shown below, based on the parameters mentioned. 


EA
SA
ES

Education type
Educator Awareness/Agenda
Student awareness/willingness
Interaction Environment

Formal
(
(
Strict

Informal
(
?
Loose

Non-formal
X
X
Loose

The table indicates the different characteristics described in relation to the different types of education type. In informal education, the student may be aware/willing nature of the educator’s agenda – it is often irrelevant to the student. Consider for example, the agenda at a cultural center Sunday event, at a Summer camp or a Saturday afternoon event – the student is aware of an agenda, but is largely  indifferent to the educator’s agenda. Informal Jewish Education is therefore best defined as an education type where:

· the educator has an agenda, 
· an unclear position regarding the SA factor, as displayed, 
· and the loose interaction environment
The concept of semi-formal education

Based on this analysis, the author would like to propose an additional type of educational style, which appears commonly in both Informal and Formal Education environments – Semiformal Education, which typically have characteristics as described below:


EA
SA
ES

Education type
Educator Awareness/Agenda
Student awareness/ willingness
Interaction Environment

Semiformal
(
(
Looser, but not loose

This type of education would define an educative environment of broader proportions, but would ensure that both the educator and the student are clear in their intentions, and the interactive environment is more informal than Formal Education, but more formal than Informal Education.

Examples of such Semiformal Education would include situations such as:

4) The whole environment of the Yeshiva for intense Jewish leaning:

· the environment is a looser one, but the student and the teacher are perfectly clear of their function; the relationship between the student/teacher is also not the ideal style described by Kahane, for example.  

5) The School Trip environment:

· the school experience is significantly more lax, both in terms of looseness of formality, and limited immediate educational goals. This may be considered as "formal education less a little".

6) Shiurim at a study group or Bnei Akiva seminar. 

· In this case, the environment is primarily informal, but the additional formality leads to a "semiformal" attitude.

It must be understood that this concept of Semiformal Jewish Education may deserve a separate category, particularly for Kahane; the Semiformal Jewish Education type would not comply with Kahane’s ten elements.





The chart describes the different forms of education, as defined by their agenda, as well as the amount of interplay between the ‘student” and the “educator”. Clearly, all these types have  role to play in one’s education – it would be interesting to propose the various proportions of each – but their roles must be acknowledged.

As this additional education type is becoming more prevalent in many areas of Formal Education and Informal Jewish Education, it becomes vital that educators in both camps are adept at handling the nature of the interaction involved with Semiformal Education. This will be discussed further in the continuation of the paper. 
C. Standard education of Informal Jewish Educators

Across the range of Informal Jewish Education activities, irrespective of Jewish forum (i.e. religious or ideological orientation denomination or culture) , the major form of educating the next generation of Informal Jewish Educator is by informal means in itself.  Where training is received, it tends to be as a result of  informal training seminars, lasting between a day and a fortnight, conducted in a pleasurable, informal environment.

The phenomenon that the majority of Informal Jewish Educators are themselves trained by informal means – appears flawed. Why should it be that the most effective educational input to these people is by informal means? While on-the-job experience is an integral element in any apprenticeship why should the best way to train informal  educator be defined by the end-style of the educator? 

Indeed, it may not be the best approach to training the informal educator. Nevertheless, a number of pragmatic answers have been suggested to this question by the authors and some experts interviewed by the authors. Suggested reasons for the use of Informal Education in the development of Informal Jewish Educators may include:

7) Traditional reasons:

· Social element – much of the education of informal educators is performed within the structure of the organization itself (i.e. as part of the standard activities for the older students). As such, the social environment is essential in order to maintain the ambiance of the organization, and ensure that the education of informal educators can itself be an enjoyable process. It must be borne in mind that these students tend to be giving up their time voluntarily, and wish to benefit socially from the educative experience.

· Informal Education most comfortable for the Senior Educators – Typically, the Senior Educator (the educator of the educators) will him/herself have a strong Informal Education background, which generates a greater tendency and capability to educating using this style. 

· Good Informal Educators will learn best from someone whom they respect as a result of his/her achievements in the field of Informal Education that they respect, and less so if the Senior Educator is an older, less charismatic or youthful individual. 

8) Educational reasons:

· Informal content requires informal style – a large proportion of the education which is imparted to the educator is about informal techniques and styles, and lends itself to an informal setting to be most effectively demonstrated. An expert interviewed mentioned that when he is lecturing to future educators, he makes a point of visiting a café for one of his sessions, to demonstrate how to interact in practice in such an environment. 

· Informal very attractive for informal educators – It generally is the case that a good Informal Jewish Educator is likely to be very receptive to the lessons learned in an informal environment. As such, this is both a comfortable and successful environment in which to nurture Informal Jewish Education methods. 

The reasons – both traditional and educational – explain the phenomenon of using such a methodology for educating the Informal Jewish Educator. Nevertheless, difficulties exist with this Informal Education method for education of informal educators, as described in the next section. Appreciating the importance today of Informal Jewish Education, and the expected growth in the role that Informal Jewish Education will continue to play in maintaining Jewish identity through the next millenium, we will examine potential improvements in the field of training of informal Jewish educators. 

D.  Room for improvement in the education of Informal Jewish Educators

Every Informal Jewish Education scheme has an agenda of some sort - irrespective of the particular forum discussed - from basic Jewish identity and Jewish social activity, to Zionist or religious doctrines. To a large extent the goal of the Informal Jewish Educator is to ensure that the educational cycle shown below is repeated numerous times, and that the student gains educational value – whatever content is embraced by that forum - from his/her stay in the scheme. 






It must be understood that the diagram above typifies how the educationalist describes the role of Informal Jewish Education. The informality of the education is simply the tool that enables a better relationship setup with the students, and which allows voluntary involvement by the participants, as opposed to the compulsory duty required to ensure attendance at their Formal Education site. 

When the diagram above is reviewed, and Informal Jewish Education’s success is defined based on the achievement of the scheme’s educational goals, a number of issues arise, based on discussions with people close to Informal Jewish Education.

Stages I & II – the means or the end? 

The attracting of participants is vital, both for the scheme’s success and the aim of educating these people Jewishly. All would agree that having participants per se, even in they gain no “Jewish knowledge” is a good thing – they have identified, become more Jewishly aware etc. However, how does an organization qualify the benefit of internal success if it is aiming for a richer experience, and “Jewish awareness” is the outcome? One interviewee was adamant that today’s Informal Jewish Educator needs to focus more on the  “Jewish” and the “Educator” and less to the “Informal”. “Informal Jewish Education”, he said, “ is simply a different method for the same issue – Jewish Education – and it must be seen as that, a view concurring with the author’s earlier in this paper.

Stages III and IV – the knowledge offload

Ensuring that the students benefit from a message prescribed by the scheme is an integral part of the cycle. Success in achieving this goal depends on a number of major factors:

9) The awareness of the educator of the material – 

· Does the educator know that there is, or should be, an educational agenda here? 

10) The interest of the educator in the material 

· What is the educator’s personal approach to the curriculum, and is he/she comfortable with it, and interested in it?

11) The desire/intention of the educator to teach

·  Is the educator inspired by the material, and proud to share such information?

12)  The ability of the educator to impart the knowledge in a palatable, informal manner 

· Does the educator have the know-how both of the source data and the informal skills required presenting this subject coherently?  

Description of problems in current Youth Groups

Almost all the difficulties mentioned above are the result, in one form or the other of the following problems affecting the World of Jewish Informal Education:

13) Quality Control of educators:

· Primarily as a result of the large number of informal gatherings – the control of the nature of the educators is severely hampered by the need for “bodies”  to sit in front of the session, and manage the discipline, as well as to direct the program.

14) Increased content of educators:

· In many cases, even for the more capable educators, the knowledge base is just not present. Their educative capabilities and delivery skills may be adequate or more advanced still, but the curriculum base may be lacking.

These two issues are prominent across the world of Informal Jewish Education (and across most of Formal  Education too), and lead to less  effective results in the world of Informal Jewish Education. If the quality of these elements could be improved, by improving the education of educators, both of these matters would disappear. 

Are these problems intrinsic?

When discussing these matters with various experts, the following issue was raised: While discussing methods of improving the training of informal Jewish education, are the current failures of the system inherent within the system? In the same way as Informal Jewish Education is inherently informal, perhaps that same informality - that plays so important a role in the attraction of the education type - requires the flexibility, and the lack of professionalism, that accompanies the same system too? 

The author believes that there are improvements within Informal Jewish Education which could be implemented, and would create an overall improvement in the effectiveness of Informal Jewish Education.. 

This basic tenet is held for the following reasons:

1) Even within Kahane’s model of the ten properties of informal education, none of the proscribed elements would be detracted as a result of the improvement in either the quality control or the education of the informal Jewish educators. While the training of the educator may be primarily informal in itself,  it is vital that the members/students enjoy the benefits of informal education. 

2) It is the view of the author, as mentioned above, that there is more flexibility in the world of non-formal education than that described by Kahane. With this in mind, and particularly by integrating into our educative model the concept of Semiformal Jewish Education, there may be room for a broader perspective of educative styles and methods to enhance the educator’s toolbox.

E. Towards improved education of the educators: Practical solutions

When analyzing possible improvements in the world of Informal Jewish Education, the author has discussed with experts many potential pathways of improvement, in order to gather a body of opinion, and a variety of views, and to enable some creative educative ideas to be explored. 

The ideas that were generated by these discussions led to two generic types of improvements:

· those which were aiming to improve existing educational structures, and 

· those that planned to develop new structures, with which to support the existing Informal Jewish Education frameworks. 

These two types will be discussed separately.

It is the view of the author that many of the suggestions described below are practical, and in many cases may have been applied already in certain circles. Additionally, many of the suggestions may include the use of the Semiformal Jewish Education mentioned previously. This direction is, in the author’s mind, a bold move in the right direction, towards a process represented below:



The chart above indicates the view that that the ideal style for informal education for students would include significant elements of semiformal education for the educators themselves, and the trainers – those that train the educators – would have a significantly larger formal background. The thought behind this diagram is based on the need for the higher tier to have been exposed to more intense Jewish education. 

Improvements within existing structures to improve educator training 

Many of the experts consulted thought of improvements that they would like to see within the community center, youth group or summer camp, as is, and then went to solve the question “how do we achieve this?”

A number of exciting practical ideas were generated:

15) Increasing the perception/awareness of the educators and trainers: 

· A formalized Standard: Just like a group is likely to have a mission statement – what are the goals of the project? (educational, enjoyment, Jewish environment etc.) Any Informal Jewish Education group must also categorize what it expects educationally of those who expouse from their group’s podium. This leads to additional education, as a prerequisite, as discussed below, but must be emphasized as an integral element within the group of educators. Such a standard set – as an addendum to the mission statement - will significantly improve quality control, and allow different groups to focus on different core competencies or common denominators: Reform Synagogue Youth will have a different agenda to Bnei Akiva, Star Summer Camps or a Community Center in Ohio, but there should be a educational standard set for each of these forums.

16) More rigidized curriculum: 

· In many cases, it was felt that the educators need to be more aware of the goals of the camp, the center, the year’s syllabus etc. While flexibility in the delivery of the message over to the students is a must in Informal Jewish Education, it is important that every leader is aware that by the end of the session (camp, week’s meeting, year of meetings etc.) his/her students must  be aware of a certain body of information. While Informal Jewish Education offers far more than bare knowledge, Informal Jewish Education must be recognized as a core method for transmitting such knowledge too.

17) Integrated Informal Jewish Education to Informal Jewish Education educators: 

· It was also mentioned that the Jewish knowledge and content should be related more to the leadership skills being practiced at the training session. So, for example, when discussing leadership, more attention would be given to Jewish leadership, or when describing handling difficult personalities in groups, the approach of the Torah could be applied here as an example. The goal here is particularly the integration of Jewish knowledge to the future educators, as an intrinsic skillset. 

18) Expanding the educator’s knowledge base.

· More formalized knowledge standards for educators: To ensure that all educators within a peer group are similarly comfortable with texts, irrespective of their own education and interest  is impossible. What is realistic, however, is the emphasis on educators with a particular knowledge base – not just interest or charisma – which would entitle the educator to present him/herself to a group. It is based on the mindset of the key members of the Informal Jewish Education organization, and will purvey across all ranks as a results. One expert expanded further, to list an essential halachic/philosophical text/discussion list for Bnei Akiva, for example. While the issues of content should be described separately by each group, the principle of having such a code is most valuable.


· Increased knowledge base of educators– within the category of basic knowledge, most experts felt that the educators should be focussing on “comfort with Jewish texts”, which would be defined by each forum or denomination as it sees fit. 

19) The educators’ “Navigational skills”: 

· Another skill enumerated by many is the ability of the educator to answer a question after initial research, if necessary. No educator lost a student by delaying a response, and responding well  at the next opportunity. It is important for the student to see an individual who is able to answer some questions but also know how to handle others. Again ,the nature of the questions and answers will differ from age to age, and forum to forum, but the skill should be present within the educators. 

20) Increase the element of excitement when teaching the educators:

· A less committed educator in a less religious youth group will need to be further inspired to relate to Jewish knowledge, so the training of the educator in this respect requires further novelty, creativity and skill.

Adapting the existing structure to improve educator training 

The ideas mentioned below require a new set of paradigms to be introduced into Informal Jewish Education, some more novel than others. All these systems introduce more structure into what is currently a relatively nebulous form of Jewish Education.  In all cases, case histories associated with these methods certainly justify serious review as to how best to implement such systems on a larger scale within the world of Informal Jewish Education: 

21) The apprenticeship concept: 

· The concept of apprenticeship is based on the fact that on-the-job learning is often the most efficient and effective means of learning a skill, trade or profession. While clearly most forms of education require more than just this element, apprenticeship may add an additional dimension to Informal Jewish Education by means of further improving the learning from more experienced educators. As part of this paper, the concept of apprenticeship was discussed extensively. It was considered advisable that a potential educator for the following year be invited to be present – as an observer - at the current year’s activities, in order to train the educator, and let him/her experience the environment without the responsibility – similar to the formal education’s “Stage” concept.

22) The semiformal to informal filter:

· A number of experts mentioned that in order to imbue a more learning and text-centric approach, the training of the educator should revolve around the conversion of a lecture – given as Semiformal Jewish Education – into a group Informal Jewish Education session. Irrespective of the forum (reform, summer camp, Bnei Akiva etc.) the goal should be that the training involves a deeper perception of the group’s goals, transmitted in a semiformal manner, which will invite a more structured approach to the training of the educator. This Semiformal  delivery can then be converted by the educator to Informal education.

23) The Informal Jewish Education Profession: 

· Students should realize that Informal Jewish Education is a skill, with some key figures whom they can see as gurus in the field, who are respected by the community at large for their skills. This perception will indeed lead a few people into the profession too, but more importantly, perhaps, will ascribe a higher level of quality and standards to the world of Informal Jewish Education. 

24) Central, outsourced education of educators: 

· Many experts mentioned that a future direction, especially in this 90s world of business outsourcing – is to ensure a separate body to focus on the outsourcing of training of educators. Community non-affiliated bodies could be set up (where not already prseent) to support the training of the educators. These centres could aim to cover most aspects of the individual’s training for his forum, or alternatively, cover certain more general areas, and enable the organization itself to complement the remainder internally. Advantages of such a system include both personnel and financial resources, economies of scale as well as the more rapid experience gained for the senior workers in the outsourcing unit. Additionally, based on Chazan’s view that the informal Jewish educators needs to be taught “the language of life”, such a cross-fertilization would be particularly valuable as integration in a non-aggressive environment. 

F. The power of Money – what could philanthropic/communal do for the world of Informal Jewish Education?

While the majority of this paper has been theoretical, if we can define specific areas within the important field of Informal Jewish Education which could benefit from embellishment, we may be able to support these areas by philanthropic or communal investment in these areas.

The table below aims to start the process of integrating some of the research developed in this paper into practical importance for the wider communal organizations and investments. The ideas below are suggestions which deserve attention, and further refinement, but would be a good place to start when deciding how best to introduce significant philanthropic/communal funds into this growing area of Jewish education.

The table relates to a number of issues mentioned in the earlier section, and applies a practical role that the funder may have on the development or criteria for grant application from this body.

Area of activity
Possible funder support

Within existing structures


I. Increasing educator’s knowledge base
Develop knowledge enhancement seminars (Semiformal Education) – possibly cross-forum – with the function being a learning weekend. Possibly Jewish, Zionist studies etc.

II. Expanding “navigational skills”
Besides training the educators, central resources should be sponsored – particularly a large user-friendly resource base on the internet. While there is considerable Jewish content now on the web, more content for educators is significantly lacking

III. Increasing the perception of educators
This requires the existence within the rhetoric of the education scheme – an “awareness statement” of  similar nature to a mission statement. This awareness statement would aim to quantify the goals aimed for from the educators – probably as an ideal, initially. Financial support can associate with it some intention to fulfil this statement

IV. More rigid curriculum
Similar to point III , but relating to the aimed education of the students themselves, rather than the educators.

V. More integrated curriculum
Financial support could be offered particularly to groups focussing on developing material which enables the leadership skills and textual knowledge to be integrated

Adapting existing structures


Apprenticeship
Funders could support the program that enables the group to bring along the apprentices on the trip with the educators, as part of the training of the apprentices

Semiformal to informal filter
Investment in curriculum development for semiformal education of the educators, to offer some additional structures for informal educator training.

Informal Jewish Education – a profession
In order to effect the projects mentioned above, the community funding will need to ensure some high-caliber-professionals who are proficient in the growing informal education field. To some extent, these professionals need to be initiated in order to enable the birth of the projects mentioned above.

Central outsourced training of educators
Where relevant, the community must develop bodies who can serve the wider informal education community in training the informal educators; it is, of course, essential, to handle the political aspects of this new organization, in order to ostracize as few parties as possible. 

G. Summary

This paper has opened up the issue of training informal Jewish educators, and discussed the major method used to train these individuals – by means of Informal Jewish Education itself. The Paper continues to describe an existing form of education defined as Semiformal Jewish Education, and describes the advantages of this scheme. While including  Semiformal education as a means of improving the training of today’s informal educators, the paper researches different improvements that could be made to the infrastructure to allow improved training of the educators.

The final section of the document offers some seeds of advice to organizations who wish to contribute financially to the development of the world of Informal  Jewish Education. Which areas, in the author’s mind would appear most receptive to funding, and possibly to successful monitoring of achievement too. In order to ensure a more concretized strategy based on points mentioned in this paper, a further document researching the practical issues more carefully would need to be researched, but that is beyond the scope of this document. This document stresses the increasing demands of the community and the need for further action in the Jewish world in the 21st century.
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